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Ancmpaxm. Untanauke HaBUKe Cy CyLITHHCKH BakKaH acleKT 3a Kpeupame (QyHKIIN-
OHAJIHO TTMCMEHOT JIPYIITBA U 32 HErOBO IO3UIIMOHUpae Ha i100anHoM HuBoy. C
THM Y BEe3H, [IIJb paja je ja HCIIUTaMO KOJHMKO H IITa CPEIEHOIIKONIAIN YHTA]Y, YKIBY-
qyjyhu TeKTUpy U IpyTe KIBUTEe KOoje He TPUTaaajy oBoM Kopirycy. Takole, HacTojanm
CMO J1a carjiejaMO MHIUbEHE yUYSHUKa O HAYMHUMa KOju OW MOTJIM JIOIPHHETH HhH-
XOBOj MOTHBUCAHOCTH JIa YHTAjy KIHTE, Ja PA3MOTPUMO HBHXOBE YHTAJIAYKEe HAaBHKE
nmajyhu y BUay NOpoJuHU KOHTEKCT ¥ Kopuinhemne OMOINOTeuKHX yciryTa, Kao U Ja
YCTaHOBHMO J1a JIM j€ YMTambe KIbUTra OBE3aHO ca I10JI0M, aKaJIeMCKUM IoCTUTHyheMm,
THITOM IIIKOJIE KOjY YYEHHIIH 1Toxaljajy, pa3pesoM 1 00pa3oBameM poanuTesba. Y UeTpa-
JKUBAEbY Cy yUecTBOBaIH cpeamornkonnn (N=1378) u3 ruMHa3uja 1 CpeAmUX CTPYI-
HUX IIKOJIa U3 HEKOJIUKO rpagosa y Cpouju. KopumihieH je yIUTHHK KOHCTPYHCAH 3a
noTpede OBOT MCIMTHBAA. Pe3ynTaTu nokasyjy /a afojIeCHCHTH HUCY HaKJIOHhCHU
YHUTamwy IIKOJCKE JeKTupe. BehuHa yueHnka unTa KiHUre n3BaH OBOTI KOpITyca U TO
Hajyerrhe unTajy CTpUIIOBE, HAyYHO(AHTACTHYHE, KPUMUHAJINCTUYKE U JbyOaBHE PO-
MaHe. Buine ox1 meTuHe y4eHHKa He IIPero3Haje HUjeaH HaqiH KOji OU JOIIPUHEO Jia
Oyny MOTHBHCAHHM Ja YuTajy Kibure. bynyhn na BuaHOT mMoOOJBIIaka y OBOM JIOMe-
Hy Y HACTaBHOj IIPAKCH TOKOM IOCIeIE NeleHHje Hema, OMIo OM IOXEeJBHO yBec-
TH 1 adupmucaTH U300pHE MPEAMETE KOju OU JONPHHENN ]a Ce YNTAauKe HaBHKE
CpelbOlIKOoJIaNa yHarpese (lI0ceOHO Y CPEeABUM CTPYYHHM IIKOJIaMa).

Kwyune peyu: unrtanadke HaBHKE, CPEIH-OLIKONIIM, IIKOJCKA JIGKTHPA, HACTABHA
npakca, MOTHBALMja 32 YUTAbE.

*Hanomena. Peann3zanujy oBor HCTpakBamba GUHAHCUPAIIO je MUHUCTapCTBO MPOCBETE, HA-
yKe U TeXHOJIOIIKOT pa3Boja Pemy6muke Cpouje (Op. Yrosopa 451-03-68/2020-14/200018).
Ogaj pan je nekropucana ap Jagpanka Muiomesnh.

* E-mail: jstevanovic@ipi.ac.rs
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YBOJ

[Nojennua cxBaTama mpoleca YNTamka HArAllaBajy BEeroBy MHTEPAKTHBHY
MIPUPONY, Il U 0COOCHOCTH pa3zyMeBama mpountaHor Tekcra (Kirsch, de
Jong, Lafontaine, McQueen, Mendelovits & Monseur 2002) — muHEapHOT U
HennHeapHOT. KOHTEKCT MM cuTyanmja Moxe Ontm meduamnryha kapax-
TEPUCTUKA MPHIUKOM pa3MaTpama YUTaJIauKe KOMIICTEHIHje, YUTaiadKe
MMMCMEHOCTH, CaMOTl' TIpolleca YUTama M YMTAIAYKKNX HaBHKa. [loBe3aHOCT
n3Mel)y BeIITHHE YUTakha U YNTATAYKUX HaBUKa je peruIpodna. Takohe, au-
TaJlauke HaBUKe yTUYY Ha yHarnpehuBame ynTagadke MICMEHOCTH,' Kao U Ha
YUTaJaYKy KOMIIETEHIINjy> ¥ Y W3BECHOM CMHCIY MOT'Y OMTH MPEIYCIIOB 3a
muxoBo yHanpehusame (Guthrie, Wigfield, Metsala & Cox 1999; Leppanen,
Aunola & Nurmi, 2005; Manuel & Carter, 2015; Mol & Bus, 2011). C tum
y Be3d, y (OKyCy UCIIUTHBAKHA y OBOM pajy Haja3e ce YMTallauke HaBHKE
CPEeHOIIKOIIAIA, HAJIIPE, Y IIKOJICKOM KOHTEKCTY.

VYcaBpiiiapame JINTEpapHe peleNiinje YUCHHKA, CTBAPAkhe U Pa3BUjambe
TpajHUX YUTAJIAYKUX HABHKA U OCIOCO0JhABAE YUCHHKA J[d CAMOCTAIIHO
YUTajy, JOKHUBJHABA]y, TYMaUe U OIECHY]y KIbIKCeBHOYMETHIYKA JIeJIa TIpe-
CTaBJbajy OCHOBHE UCXO/Ie’ Y HACTABH CPIICKOT je3UKa U KEbH)KEBHOCTH KaKO Y
OCHOBHOJ, TaKO U y CPEIH0]j MKOJIHU. 3alpaBo, OIIITA IPEeIMETHA KOMITCTCH-
[ja y CPEAHOMIKOIICKO] HACTABH CPIICKOT je3rKa U KIbMYKEBHOCTH OJTHOCH CE
HA TO JIa YYEHUK ,,pa3yMe H KPUTUYKH MPOMUIILIbA OHO IITO MPOYHTA... YnTa,
JOXKHMBJbABA U TYMa4H KEMIKEBHO JIENI0; KOPUCTH YUTamke Jia 00Jbe pazyme
cebe, npyre u cBeT oko cebe” (Pravilnik o programu nastave i uenja za prvi
razred gimnazije, 2018). Ilopen Tora, mpemMa CpeImbONTKOJICKUM HACTaBHUM
[UTAHOBHUMA M [TPOTrpaMuMa, KOjH Cy JIOHSTaBHO OUJIH aKTyeTHH, IeIOKyTHA
HacTaBa JaTOT MpeaMeTa yCMepeHa je, m3Mel)y ocTalior, Ha pa3BHjambe UH-
TaJIagYKUX BEIITHHA, a jelaH O MPUMapHUX 3a/JaTaka Koje OM HacTaBa KibH-
JKEBHOCTH TpeOaJIo Jia OCTBAPH OJHOCH CE YIIPABO HA HETOBAhE U Pa3BUjabe

"'Yyranauka MMCMEHOCT CMATpa Ce jeJHOM Of OCHOBHHX KOMIIETEHIIM]a O/] 3HaYaja 3a yuerme
U pa3Boj, a pa3BHja ce KPO3 PA3IMUUTE [IKOJICKE U BAHIIKOJICKE aKTUBHOCTH KOje& YKIbYUY]y
gutame (Budevac i Baucal, 2014: 23).

2 Tlojam wumanauka Komnemenyuja TOAPa3yMeBa Jia MOjeMHALl Pa3yMe MMHUCAHEe TEKCTOBE,
KOPUCTH UX U IIPpOMUlILJbA O BbUMA, IITO MY OMOFyhaBa Jla OCTBAapH JIMYHE HUJBEBE U JOCTUT-
HE COICTBEHE ITOTEHI[Hjalle, OBJIaZa HEONXOAHUM 3HABIMa, Kao U Jla aKTUBHO YyUECTBYje y
npywtBy (Kirsch et al, 2002).

3 Tlouesiuu o1 2018. roguHe, y OCHOBHMM LIKOJIaMa ¥ Y THMHA3HjaMa y Halloj 3¢MJbU HACTaBa
ce peaynnsyje npema pe)oOpMHCAHUM IIPOTpaMHUMa HacTaBe U y4ema KOjH O y MOTITYHOCTH
Tpebasio aa moApkKaBajy OCTBapHBamhe UCXOJa YUCHWYKHUX IMOCTUTHYha y CBAaKOM paspemny.
IIpomene y mporpamMuma HacTaBe M y4YeHa HE OMJIMKY]y CE CaMO U3MEHCHUM KBAaHTUTETOM
WM KBAJINTETOM cajapikaja, Beh ce kapakrepumry u ciefehnM koHcTaTannjama: yueHHK je y
LEHTPY Ipolieca HACTABE U Y4CHa; IPOrPAMH Cy OPHjEHTUCAHH Ka OCTU3AkY HCXO0/a; IIPO-
rpaMu Cy OpHjEeHTHCAHH Ka Pa3BHjarby MPEIMETHUX U MehypeIMeTHUX KOMIIETSHIHja 1 JIp.
(Stevanovi¢ i Milosevi¢, 2019).

* 3Ha4ajHO je HAOMEHYTH [a Cy y BUIIMM pa3peArMa T'MMHa3dje H CPEAbUM CTPYyYIHUM
HIKOJIaMa HaCTaBHU IIJIAHOBHU U IIPOrpamMu jOl_]_[ YBEK Ha CHa3H.
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YUTaJauKe KOMIIETEHIINje, Ka0 M Ha yCMepaBame yuYeHHKa J1a MOCTaHy Yu-
TAoIM Koju he yMeTH /ia Ha UCTPaKMBAYKH, CTBAPATAYKU M aKTUBAaH HAYMH
YUTajy KIMKEeBHOYMETHHYKA Aefia cBUX kaHpoBa (Pravilnik o izmenama i
dopunama pravilnika o planu obrazovanja i vaspitanja za gimnazije i program
obrazovanja 1 vaspitanja za II, III i IV razred gimnazije, 1991; Pravilnik o
izmenama i dopunama pravilnika o planu obrazovanja i vaspitanja za zajed-
nicke predmete u stru¢nim $kolama i program obrazovanja i vaspitanja za II,
I 1 IV razred, 1991).

Jaxne, y pepopmucanum mporpaMrMa HacTaBe U ydyewma, Kao U y Ha-
CTaBHHM IIJIAHOBMMA U MPOrpaMUMa He IOCTOjU CYIITHHCKA U3MEHA Kaja ce
rocMaTpa pas3BHjame, HeroBame U yHanpeuBame ynTanadke KOMIETCHIUje
W YUTaJaYKUX HaBUKa y4yeHuka. LllTaBuine, 1 UCXOOM ¥ OCHOBHM 3ajaiu/
LMJbEBU HACTABE KIbMIKEBHOCTH OHOCE CE Ha ,,HETOBambe U Pa3BUjambe YnTa-
JayKe U KIbUKEBHE KynType yuenuka” (Janicijevic, 2016: 8).

VYKOIIMKO IOMEHYTE UCXOJIE M 3aJaTKe YIOPEeIuMO ca pe3ylTaTuMa J10-
Ca/IallllbUX UCTPAKUBAKHA Y OBOj 00JIaCTH M Ca UCKYCTBOM M3 LIKOJICKE MPaK-
ce, youaBaMo HeckJiaz u3Mely oHora mto ce o4yeKyje Ja HacTaBa MCIyHH H
peasHor cTama. Pa3inunra HCIUTHBAbA U KO HAC H Y CBETY YKa3yjy Ha T3B.
KpHU3y YHTamka 1 HEOBOJbHY 3aMHTEPECOBAHOCT MJIAJHX 32 YHTaHE, TPeBac-
XOJIHO Y KOHTEKCTY YUTambha U YNTAJaYKUX HaBUKa Kao JieNla IKOJICKUX 00a-
Be3a. Pesynraru uctpaxkuBama (peain30BaHOI HA Y30PKY YUCHHKA OCHOB-
HOUIKOJICKOT U CPEJH-OUIKOJICKOT y3pacTa) peajn30BaHOT KO Hac MOKa3yjy,
usmelyy ocranor, 1a 63,9% ydeHuKa He BOJM Jla YMTA IIKOJCKY JEKTHDPY, a
na 15,8% mux mpounTa cBa jelia Koja MpUIajiajy KOpIycy IKOJICKE JEKTUPe
tTokoM mkoscke roaune (Ili¢, Gaji¢ i Maljkovic, 2007).

Ha ocHOBy rnaBHUX Hallaza UCTPa)KMBamba O YMTAJIAYKUM HaBHKama
CPEeIOIIKOJIAIA y CII000HOM BpeMeHy yTBpheHo je: na 3a BehuHy cpemno-
mkojiana y CpOuju yuTame HUje jeaHa of mpeQepupaHnux aKTUBHOCTH; Ja
12% yuenuka He yuta, 21% unTa camo o0aBe3ny Jiektupy, 40% uura JeK-
TUPY W NOHEKaJ KIUTe Koje Hucy obaBesHe, 20% 4uTa JIEKTUPY, a 4ECTO
U JIpyre KmbHTe, 0K ¢y 7% HBbUX NaCHOHHPaHHW YUTAOLM; Ja Cy YUTalauyKe
HaBUKE CPelOLIKOTIala OBE3aHe ca 00pa3oBameM HUXOBUX POIUTEIbA;
CPEAOLIKOIIN HeMajy (JopMUpaHy HaBUKY KopHuinhema yciyra Oudianore-
ke (Krnjai¢, Stepanovic¢ i Pavlovi¢ Babi¢, 2011).

Emnupujcko uctpaxusame (Percic¢ i Vukadinovi¢, 2019) nokasaso je aa
Cy pelaTUBHO BUCOKH IIPOIICHTH CTYJIeHaTa KOju BoJie Jia unTajy (60% cryme-
HaTa YUTa y4ecTaso), aju U Aa paauje OMpajy mTaMiaHe KibUre 1 JUTHTal-
He QopMe yacomuca U HOBUHA. ,,Pe3yiaTaTn UcTpakuBama MoKa3aiu cy Ja
HE MOCTOjU YTHUI] TOAWHA CTAPOCTH CTYyJEHATa Ha Y4eCTaJIOCT UCTIUTAHUX
YUTaJIa4KUX HABHKA, KA0 HU CTATUCTUYKH 3Ha4YajHa Kopenanuja usMely cry-
JIeHaTa pa3IUYUTHX TOANHA CTAPOCTH U yUECTAJIOCTH YUTakha KIbUTa, 4aco-
MKCa ¥ HOBUHA, Y IITAMITAHO] U eJeKTpoHcKoj popmu” (Peréi¢ i Vukadinovic,
2019: 430). YkazaHo je u Aa Ou yuTanauke HaBHKe NMOCeOHO Tpebasio yHarl-
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pehuBaTH Koz CTyIeHaTa TEXHUYKO-TEXHOJOMIKMX HayKa U YMETHOCTH, KOJI
KOjuX je mpuMeheHa HajcnaOuja y4yecTanocT YuTama Kibura.

Pesynratu HanumoHanHuX wucnuTHBama y CjeNUHBEHUM AMEpHUKHM
HpxaBama mokasyjy Jia je IpoceyHa OlLieHa 3a MpOoLeHy unuTama y 4. u 8.
pazpeny Huxa y 2019. ronHu y OZHOCY HA pe3yiTaTe HAIMOHAIHOT UCIH-
TuBama obaBsbeHOr 2017. rogune. Takohe, Hala3u ykasyjy Ha TO Ja, IIpeMa
cranmapauma, Buiie o 37% yuenuka 4. u 26% ydenuka §. pa3pena He UUTa
Ha ocHoBHOM HHBOY (NAEP/National Assessment of Educational Progress/
Report Card: 2019; NAEP Reading Assessment). [lajbe, pe3yiaTaTu ykasyjy
Ja MHOTH Mutagu y3pacta 17 roguna y CjenumeHuM J{pkaBama He 4uTajy
yecTo, Oynyhu na 24% oBe nonyJanuje YnuTa CBaKOJIHEBHO, 10K 10% Hukama
WJIY TOTOBO HUKaAa He yuTa Kibure (Mullan, 2010).

HcnutuBame y koMme cy ynopehuBanu craBoBu yuenuka y Jyxxnoj Ko-
peju u Benukoj bputanuju y Be3u ca 4MTalauKuM HaBHKaMa M HHXOBUM
HWHTEPECOBambUMa y OBOj 00JIacTH ynyhyje HA TO JIa YYCHUIM BUILKX paspesa
ocHoBHe mkoisie y Kopeju mame yXuBajy 1a 4uTajy HEr0 HUXOBH BpmH)a-
uu y bpuranuju: 19% yUeHHKa 13 Kopeje je caommTuiio fa BOJIM 1a 4uTa,’
1ok y Benukoj Bputanuju taj 6poj uzHocu 37,6% yuenuka (Hope, 2017). C
IpyTe CTpaHe, pe3ylTaTu CTyAHje Y KOjoj Cy HCIUTHUBAHE YHTaJIauKe HaBHKE
agosiecrieHara yspacta o 11 mo 15 roguna (koja je peann3oBaHa Ipe BHILE
o]l jenHe nenenuje) y EHreckoj moka3syjy na je yak 93% yueHuka u3jaBuiio
Jla pajivje TOKOM HeJleJbe YMTa YacoIlrce, HOBUHE M CaApiKaje Ha MHTEPHETY
nero kmwure (Hopper, 2005).

EBporicku caBet Takohe npenosHaje ga Miiaau y EBporickoj yHUjU HUCY
JIOBOJBHO 3aMHTEPECOBAHU 3a yuTame. Hamme, ,,cBaKM METH METHAECTOTO-
JUIIHaK y YHUJU MMa JIolIe BEeUITHHE YUTamha U He YUTa T0BOJbHO™ (Vrasidas
& Theodoridou, 2018: 298), mto Huje camo 3a0pumaBajyhe conujanHo mu-
tamwe, Beh nmokpehe u paznuunre nuieme y Be3u ca OyayhoM eKOHOMCKOM
koukypeHTHotthy EBporicke yuuje (European Commission: PISA 2018 and
the EU — Striving for social fairness through education, 2019). 3anpaso, ox
2009. roguHe 6eexu ce HUCKO OCTUTHYhe MIIaJIuX Y YHTaby, MaTeMaTHIIH
U MpUPOIHUM Haykama y BehuHu 3emasba EBporncke yHuje. Ctora cy Cio-
Bauka u JIuTBaHuja Oute npBe Koje cy KOHIUIMpaie aKIMOHH TUIaH 3a yHall-
pehuBame BelITHHE YNTamba U HHTEPECOBaba 33 KIbHYKEBHOCT U UUTAHE KOJT
mianaux (EU Youth Report, 2016).

HctpaxuBama y urjeM cy Qokycy dnTaiauke HaBHKE U YUTaTadKe Mpe-
(depennyje agonecueHara y Aycrpanuju (Manuel & Carter, 2015) ykasyjy
Ha CIMYHE 3aKJbyuke. Hanmasu ucnutuBama y KOMe je y4ecTBOBAJIO BULIE O]
2000 yuenuka (ox 12 go 16 roguna) nmokasyjy aa yak 71% nesojuuna u 82%
Jieuaka Kao Hajrope KibHUre Koje Cy YMTalld U3JiBajajy 00aBe3Hy JUTEPATYPY

> MlHTepecaHTo je MOMEHYTH Jia je Y JOMEHY YMTajauyKe MMCMEHOCTH Y OKBUpPY MelyHa-
poxsor uctintuBama PISA 2018 Jyxna Kopeja mely 3emipaMa 4Mju IeTHAECTOTOUIIHAIIH
HMMajy HajBUIIa TOCTUTHYha, OMHOCHO OCTBapyjy pe3yJiTaTe y OBOM JOMEHY KOjH Cy 3Ha4ajHO
usnag OECD mpoceka (Schleicher, 2019).
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(Y OKBHpY HacTaBe KIHMKEBHOCTH EHIJIECKOT je3HKa), OHOCHO JINTEeparypa
MpONHUCaHa KYpUKYJIYMOM Haja3u ce Ha TOCIEIHEM MECTY BPCTE KHUTa/
TEKCTOBA KOje UHMTajy, I0K UM HajOMUJbEHH]E TEKCTOBE MPEACTaBIbajy OHJIAJH
MaTepHjanu u oeneTpucTrka. CamMo 3a NETHHY OBHX yUYEHUKA YHTAKE KibU-
ra je mokeJbHa CJI000JIHA aKTHBHOCT, JIOK CE€ Ha BPXY OBE JIUCTE 3a BUIIC
0]l TIOJIOBMHE HUX HaJa3u JpyKeme ca npujatesbuma (64% ydeHuka) u Ko-
puinheme KoMIIjyTepa Koje yKIJbydyje HHTEPHET, UTpakhe BUACO-Urapa, Kao u
IpyuITBeHe Mpexe (61% yuyeHuka).

Uuranauka MHTEpeCOBama M YMTAJayke HAaBHKE Jele W MIAaJUX KOJ
Hac, IpeMa HalluM Ca3HalbuMa U JINTEpaTypH Koja HaM je Ouiia I0CTyIHa, Y
MOCTIEH0j ISIeHUj! HUCY Ce HAILLIU y cpeauiuTy Beher Opoja eMIMpHjCKUX
HcUTHBaWbA. [laxkmka ucTpakuBaua Ouiia je BUIIE YCMEpPEeHa Ha YUTaladKy
MMUCMEHOCT U YuTaliauky komneteHiujy (Brankovi¢ i sar., 2013; Budevac,
2019; Budevac i Baucal, 2014; Jovanovi¢, 2011; Pavlovi¢-Babi¢ i Baucal, 2013;
Popovig¢, 2013).

W3Hecene KoOHCTaTalMje U 1aTH HaJIa3| MOJICTAKIIM Cy HAC Ja peausyje-
MO UCTPa)KUBAKE YUjH je NUJb 1a HCIIUTAaMO oApeleHe acreKTe YuTaTaquKux
HaBUKa CpeAmOIIKoIana. IHTepecoBaio HaC je KOJIMKO U IITa CPEAHOIIKO-
Jaly YnTajy, yKIbyuyjyhu JeKTupy Kao 00aBe3HO IIKOJICKO HITHBO U IpYyre
KIbUTE KOje He TIPHUIaiajy oBoM Kopiycy. Takohe, HacTojanu cMo ia cariiena-
MO MUIILJbEHE YUEHUKa O HAUMHHUMA KOjH OW MOTJIM IOTIPHHETH BUXO0BOj MO-
TUBUCAHOCTH J1a YUTAjy KIbUTE, Aa Pa3MOTPUMO HBHUXOBE YNTATaYKe HABHKE
nMajyhu y BUy MOPOAMYHHU KOHTEKCT M KOpHIIhielhe OMOINOTeYKHX yCIyTa,
Kao ¥ J1a yCTAaHOBUMO /12 JIH je YHTame KibUTa MOBe3aHO ca MOJIOM yUYeHHKa,
aKaJIEeMCKUM TOCTUTHYheM, TUIIOM IIKOJIe KOjy yueHuIu noxalajy, paspe-
JIOM ¥ 00pa30BamkeM pOIUTEIba. Y OBOM pajly IPEACTaBIbEH je A0 pe3yiTaTa
IMpe UCTpaKMBAaYKe CTYAHMjE O YMTAauKMM HaBUKaMa CpellHOLIKOoIaIa.

METOJ]

Vzopax. Y ucTpaxuBamy Cy Y4eCTBOBAJIH CPEILOIIKOIIIN U3 THMHA3Hja U
YETBOPOTOJIUIIIBUAX CPEHIX CTPYUYHUX ITKOJA Yy HEKOIHKO TpajgoBa y Cp-
6uju (beorpan, Hosu Can, Kparyjesan, Hum n Kpymesam). Y3opak je mpu-
romHor TUMA 1 9uHU ra 1378 yuenuka ox I mo IV paspena (42,6% nedaka u
57,4% nesojuunnia). ' mmHaa3ujy je moxahamo 794 (57,6%) y4eHnnka, a 4eTBOPO-
TOJUIIEE Cpeiihe CTpydHe nkoiue 584 (42,4%). YueHnuuu rnpee roanHe TUM-
Ha3Wje U CpeAmUX CTPYUHUX mKoja gune 27,4% (378) yzopka, npyre 21,2%
(292), Tpehe 28,7% (396) u wetBpTe 22,3% (312).

CrpykTypa y30pKa ydeHHKa mpemMa o0pa3oBamy poauTesba nata je y Ta-
6enu 1.
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Tabena 1: Cmpyxmypa y30pra npema 00pazoearsy

pooumesva
O0pazoBame Majke O0pasoBame ora
Hugo obpazoBama pogutesba
f % I %
3aBplIeHa OCHOBHA IIKOJIA 79 5,7 61 4.4
3aBpiIcHa Cpearba MIKoIa 647 47,0 657 4771
3aBplleHa BulIa KoIa 206 14,9 218 15,8
3aBpIieH GaKyyaTer 365 26,5 348 253
Maructpatypa, JOKTOpaT 81 5,9 94 6,8
N 1378 100 1378 100

Huempymenm. Y UCTpakuBamy je KopuiineHa TeXHUKaA aHKeTUpama. [1pu-
MEHCH je YITUTHHUK KOjH j€ KOHCTPYHCaH 32 MOTpeOe HCITUTUBAKA YU TATAYKAX
HaBUKa cpeamolnkonana. [IpBu geo yuTHUKA ce OIHOCHO Ha MPUKYIIIhahe
conuoaeMorpadckux nojaTaka o yueHuIuma (y3pacr, MoJl, THIT IKOJIE KOjy
noxahajy, paszpen koju noxahajy, oriTH ycrex yueHrKa Ha Kpajy MpeTXOHe
IIKOJICKE TOJJMHE, OIIEHA U3 CPIICKOT je3MKa U KEHLHIKEBHOCTH, HUBO 00pa3o-
Bama MajKe U HUBO 00pa3oBama oma). Jlpyru j1eo ynuTHUKA je CaapiKao ceT
nuTama (YKyIHO JBaHaecT) NocBeheHNX YhTalauKiM HaBUKaMa yueHuKa. Y
0BOM pajty hemo nprkasary Hajla3e KOju ce OJIHOCE Ha TPH NUTamba 3aTBOpe-
HOT' M Ha TPH MHTamka OTBOpeHor Tuma. OJ yYeHHKa je TPAKeHO JIa TPOIICHE
CBOje YMTallauKe HaBHKE KOje Ce TUYY IIKOJCKE JIEKTUPE 3a0KPYIKUBABEM
jenHor o monyhenux oaropopa: (1) yuTam cBe KbUTE KOje MPUTIAIajy KO-
CKOj JIEKTHPH; (2) TPOUNTaM TIOHEKY KEBUTY KOja ITPHIIaJIa IKOJICKO]j JISKTHPH;
(3) roTOBO HE UMTAM HIKOJICKY JEKTHUPY; (4) HE UNTaM IIKOJICKY JIEKTHPY yOTI-
mre. Takohe, TpebaJio je 1a oAroBOpeE Jia JIU YUTAjy KIbUI'Ee KOje HE TIPHUITAajy
IIKOJICKO] JIEKTUPH 320KPYKHUBaEM jeITHOT 01 IoHy)eHuX oiroBopa (0a uiu
He), Kao W Jia ce M3jacHe KOJHMKO YeCTO M03ajMIbYjy KibUI'e U3 OUOIHOTEeKe
Oupajyhu jenaH o1 OAroBopa: jeTHOM MECEUHO; JeTHOM Y JIBa MECELIA; jSTHOM
y IIECT MECEIM; JeNaHIyT FOJHUIIILE;, HE 1M03ajMJbyjeM KibUre. YIUTHHUK je
caip)kao M MUTAmhEe OTBOPCHOT THUIA O BPCTU KHbUTA KOje YUCHHIIM YUTA)Y,
MUTakE O TOME KO Y lbUX0BO] IOPOMIIY HajBUIlIe/HAjpel)e ynuTa KibKTe, Kao U
[MATakE KOje Ce OJIHOCUIIO Ha MUIILJbCHEC YUCHHUKA O HAYMHUMA KOj1 OU MOTJIH
JONPUHETH BUXOBOj] MOTUBUCAHOCTH J1a YHTAjy KIHUTE.

Bapujabne. 3aBucHe Bapujadie cy omnepamroHalIn30BaHe MIPEKO MTUTAmHA
y KOMe ce 0J] yUeHUKa TPa)<u: Jia MPOIIeHe CBOje YnTajayke HaBUKe (ydecra-
JIOCT YWTaka IIKOJICKE JISKTUPE; YUECTAIOCT YUTakha KIbUTra Koje He MPHIIa-
J1ajy KOPITYCY KOjH je MPOIUCAaH KyPUKYIYMOM; YUECTaJIOCT M03ajMIbUBAHA
KIbUTa U3 OMOIHOTEKEe; N300p KIbHIKEBHUX BPCTA//KaHPOBA); 1a H3HECY CBOjE
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MUIIJbEHE 0 HAUMHUMA KOjH OM MOTJIH JOTPUHETH HBHX0BO] MOTHBUCAHOCTH
Jla 9UTajy; Aa Ce U3jacHE Y Be3W Ca TUM KO Y HUXOBO]j MOPOIUIM HajBHILE/
Hajpehe uurta kmwure. Coruoaemorpadcke Bapujadiie y OBOM pajy MOXKEMO
IocMaTpaTH Kao He3aBUCHE Bapujaliie, a ofiHOce ce Ha cieaehe monatke: y3-
pacT, 1moJ y4yeHHKa, TUI IIKoJie KOjy moxahajy, paspen xoju nmoxahajy, onmtu
ycIiex YUeHHKa, OlleHa U3 U3 CPIICKOT je3UKa U KIHIKEBHOCTH, HUBO 00pa3o-
Bama Majke ¥ HUBO 00pa3oBama ona.

Tox ucmpaosicusaroq. Y4eHULU Cy NONYHABAIN YIIUTHUK UHAVBUyaJl-
HO, YYECTBOBAJH Cy J0OPOBOJEHO, a MOIMyHhaBamke YIUTHUKA OUIIO je aHo-
HUMHO. McTpakuBame je 00aBJbEHO TOKOM jeTHOT IIKOJICKOT Yaca, IKOJICKe
2018/2019. ronuse.

Hauun obpade nooamaxa. 3a o0paqy KBaHTHUTAaTUBHHX MOaTaKa KO-
puinheHe cy Mepe AECKPUITHBHE CTaTHCTUKE ((PpeKBeHIWje, MPOLCHTH,
apuUTMETHYKE CpeINHe, CTaHIapAHe JieBhjannje), Xu-kBaapar Tect u Kpame-
poBo V, onHocHO ¢u (¢) KoepuumjeHT jaurHe edekta, Man-BUTHH]EB TeCT U
CrnupMaHOB KOe(UIIUJSHT KOpealuje.

OnroBop yueHHKa Ha OTBOpEHa MUTama oOpaheHH Cy METOJOM aHa-
au3e cajpikaja, MHAYKTUBHOT U nenyktuHor tuma (Elo & Kyngis, 2008).
OnroBopu yueHUKa Ha MUTakE KOje BPCTe (KaHPOBE) KEbUTa UUTA]y CY pa3-
BPCTaHH y KaTeropuje Koje cy yHarpen AepuHUCaHe y carjiacjy ca TeOpHjoM
KEbM)KEBHOCTH, a Ha MIUTAkE O TOME KO y MOPOJUIIU HajBUIlle/Hajpele unTa
y carjlaCHOCTH ca 3HauemeM pedH nopoouya. [Ilpu kogupamy OAroBopa Ha
MUTake 0 HAYMHIMA KAaKO MOTUBUCATH CPEIHOLIKOIIIE /12 YNTA]y KEbHTE KO-
puinheH je MHIYKTUBHU MPUCTYIIL.

WMHunujanHo Konupame 3aje/JTHIYKH Cy 00aBUIIM ay TOPHU pajia, IIPU ueMy
j€ U3/IBOjeHO YKYITHO 27 KOjioBa. Y HapeHOM KOPaKy KOJIOBH CY, Takohe kpo3
KOHCEH3yaJIHy CarjacHOCT UCTpakuBaya, IPyIHCaHH Y MET OMIITUX KaTero-
pHja mpeMa 3Ha4eHCKOj cTUYHOCTH: (1) mpoMeHa HacTaBHOT MporpaMa (HHH-
L{jaTHH KOJOBH: HIP. MPOMEHHUTHU >KaHP KIbUTa KOje YMHE IIKOJICKY JIeK-
TUPY; CMambHUBame Opoja KibUra Koje YuHe JIEKTUPY); (2) yiiora HacTaBHHKA
(MHUIMjaJIHA KOJOBU: HIP. IPOMEHA HaYMHA MHTEPIpETalHje KHHKEBHOT
Jiefia Ha yacy; caBpeMEHHjH MPUCTYI aHAJIM31 Ha Yacy y3 jacHO o0jalllberhe
nopyke zaena); (3) ynora oueHe (WHUIMjaTHH KOJOBH: HIIp. A00Wjarme Hera-
THUBHE OIICHE 32 CBAKy HEIIPOUYHMTAHY KIHTY; MoceOHa OJIMYHA OLICHA 32 YH-
Tame JeKTHpe); (4) mpenopyka Apyra, npujaresba (MHULUjaTHA KOAOBH: HIIP.
YUTaM KIUTE KOje MOjH APYTOBH/APYTapHIIe YUTajy; Hajuemhe YynTaM Kibure
0 KOjuMa pa3roBapam ca npujatejbuma); (5) He MOTY ce HH Ha KOjU HaYuH
MOTHUBHCATH (MHUIMjaJIHU KOIOBU: HIIP. HeMoryhe UX je MOTUBHCATH; HUIITA
HUX HE MOXE MOTHBHUCATH).
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PE3VJITATU U JUCKYCHJA

Onmru YCnex yuyeHMKa U olleHa
U3 CPICKOr je3mca U KIbHKECBHOCTH

[NocmarpaHo HAa HUBOY LEJOKYITHOT y30pKa, 43% yueHnKa uMaJo je oJyinyaH
yenex, 39% Bpiao mobap, 15% nobap, 2% nosossan u 1% ydeHuka umao je
HenoBobaH yerex (M=4,19; SD=0,87). AHanu30M je ycTaHOBJbEHA CTaTHUC-
TUYKHM 3Ha4yajHa Kopenanuja u3Mely ommTer ycrexa y4eHHKa U OLieHE KOjy
y4YEHUK uMa u3 npeamera CpICKH Je3HK M KEbHKEBHOCT ( =,615; p<,001).

WHuTepecoBaio HAC je U J1a U TIOCTOj€ Pa3IUKe Y aKaJeMCKOM MOCTHT-
Hyhy y IpeTxoIHOj MIKOJICKO] TOAMHH U OLIEHH M3 CPICKOT je3UKa U KHbU-
YKEBHOCTH C 003MPOM Ha I0J1 YUCHUKA U THII HIKOJIE KOjy yUeHUIH noxahajy.
[lomauu ¢ TuMm y Be3u natu cy y Tabenu 2.

Tabena 2: Ilpoceuan ycnex y npemxo0HOj WKOICKO] 200UHU U OYeHd
U3 CPUCKOS Je3UKa U KFUICEBHOCTIU

Yenex y mpeTxonHoj OreHa U3 CPIICKOT je3nKa
Bapujatuie Ipyre IIKOJICKOj TOIUHU 1 KEbH)KEBHOCTH
M SD M SD

Jleuanu 3,97 0,96 3,45 1,14
Tlon

JeBojumniie 4,35 0,76 4,05 1,01

T'umHazuja 4,36 0,73 3,94 1,05
Tun mkomne

Crpyna 3,95 0,98 3,60 1,16

KoJIa

Man-BUTHHjeBUM TECTOM je yCTAaHOBJbEHA CTATHCTUYKH 3HAYajHA PA3ITHKa Y
ycrexy y4eHuKa ¢ 003MpoM Ha TI0JI ¥ THII mKoJe. JleBojuntie cy y onqHOCy Ha
JieyaKke MmocTuriie 00JbM yCIeX y MPEeTXOHOj MKOJCKoj roquau (U=162333;
p<,001), ka0 u BUIIE OLIEHE U3 CPIICKOT je3uKa U KinxkeBHOCTH (U=179126;
p <,001), a yyeHHIIM THUMHA3Hja UMaJIH Cy 3HAYajHO 0OJBbU yCIIeX y MPETXO-
HOJ 1KoJIcKoj rogunu (U=175846; p<,001) u BuIIle OLICHE U3 CPIICKOT je3UKa U
kmkeBHOCTH (U=193239; p<,001) HEero y4yeHHIN KOjU cy Tioxahaau cpenmmbe
CTpYYHE IIKOJIE.

Yurame HIKOJICKe JeKTHPe

Pa3matpajyhn unTtanauke HaBUKE CPEIHOLIKOIANA Y IIKOJICKOM KOHTEKCTY
(4MTame IWKOJICKE JEKTHPE), MOKEMO YOUnTH J1a camo 46,9 % ydeHnka uuta
CBE KIbHTE KOje TIPHIIaIajy OIycy KOjH je MpOoMKcaH KypukynyMoM. [loreky
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KIBbUTY U3 KOpIyca IIKOJICKe JIEKTHpe mpounTa 41,2% yueHuka, TOTOBO /12 He
yuTa 7% WHUX, a MIKOJICKY JEeKTUpY yonure He yuTa 4,9% ydeHuka.

OBakaB Haja3 ce MOXKE CMaTpaTh U JIOHEKJIe OYEKHMBAHUM aKO UMaMO Y
BUIY Jla ynTajayke npedepeHuunje agoiecueHara HepeTKo HUCY yCMepeHe
Ha 00aBEe3HO HIKOJICKO IITHBO. OBO HHje KAPAKTEPUCTHYHO CaMO 3a Halry
3eMJby, Beh je oBa TeMa carjie/laBaHa U3 pa3IudUTUX [IEPCICKTUBA U 'y Mehy-
HaponHuM crynujama (Hooper, 2005; Manuel & Carter, 2015; Frankel, Fields,
Kimball-Veeder & Murphy, 2018). [lopen Tora, y3poK HEIOBOJFHOT YHTaHkba
y IIKOJICKOM KOHTEKCTY, MOCMaTPaHO U3 MEPCIEKTHBE CPEHOIIKOIAIa, MO-
KEMO TMOTPaXUTH M Y HeMOTYhHOCTH HIIeHTH(HUKOBaba ca JTUKOBUMA U JI0-
rahajuma U3 ena KJacuyHe KbHKEeBHOCTH KOjuMa 0OMITyje IIKOJICKa JIEKTH-
pa; ena Koja cy, mpeMa yKycy CaBpeMEeHHX MIIauX YuTajiana, apxanyHa v He
o0Opalyjy Teme koje mux nHTepecyjy. Crora je Beoma OMTHO TOKOM HACTaBe
KIbIKEBHOCTH YITyhHBaTH y4eHUKe Aa MPEno3Hajy BpeJHOCHE CTaBOBE KOje
CBaKO KH-M)KEBHOYMETHHYKO JIEJI0 HOCH, HE3aBUCHO O TOT'a KOjOj KEHbHIKEB-
HOj €NOXH MpHIMaJa ¥ HCTULATH JIa TH CTABOBH HHUCY BPEMEHCKH OoMelheHu 1
Jia Cy IPUMEHJBUBH Y Pa3iuYuM KyJITYPHHM U HICOJOMIKUM KOHTEKCTHMA.

[Nomany o y4ecTajaoCTH YuTamba MKOJICKE JIEKTUPE, MpeMa Moy U THUITY
KoJie, natu ¢y y Tabenu 3.

Tabena 3: YV kojoj mepu yuenuyu cpeorux wKoia yumajy
WKOJICKY JIeKMUpY: NOJl Y4eHUKd U mun wKoe

Opnrosopu: Ilon yuenuka Tun mxone

KIbHTE KOje

npunanajy YkymHO
IIKOJICKO] Jleuanu Hesojunuie  I'mmHa3zuja CrpyuHa

neKTHpH*

YyuTam CBC

202 36,0 421 548 429 559 194 345 623 46,9
KIbUTE

npo4yuTam

253 451 295 384 275 359 273 486 548 412
[IOHEKY KIbUTY

rOTOBO 55 98 38 49 42 55 51 9,1 93 7,0

HC YUTaM
He 4uTaM st 91 14 18 21 27 44 78 65 49
VkynHo 561 100 768 100 767 100 562 100 1329 100

* Ha 0BO muTame HUje 0Nr0BOPUIIO 49 yueHuKa.
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JloOujeHa BpeMHOCT ¥ TecTa yKa3yje Ha CTATHCTHUYKHU 3HAYAjHE Pa3JIMKe Y
JOMEHY y4eCTaJOCTH YHTama IIKOJICKE JISKTUPE Y OJIHOCY Ha MOJ YUSHHKa
(43, N=1329)=73.9; p<,001, $=,236), ¢ 003upOM Ha TO Ja Cy HABOAH Jic-
BOjUMIIA O YHTaky CBUX KHbMIA M3 HIKOJCKE JIEKTHpE ydectaiuju. JJobuje-
HU Haja3 je OYeKHWBaH W MOTBpheH M y IPYruM HCTpakUBambHMa y HAIIO]
3emsbH (Krnjai¢, Stepanovic i Pavlovi¢ Babi¢, 2011), kao u y mehyHapogHum
HCIUTHBaKBUMA KOja MOKa3yjy Jla IeBOjUYMIIe YIJIABHOM YMTajy uyemhe Hero
nedanu (Coles & Hall, 2002; Clark, Osborne & Akerman, 2008; Clark, 2011),
300r Tora mITO JIeUald UMajy HEraTUBHU]E CTABOBE IIPeMa YUTamy U CIa0Hjy
MoTuBanujy 3a untamwe (Logan & Johnston, 2009; Logan & Medford, 2011;
Oakhill & Petrides, 2007). HetoBoJbHY MOTHBHCAHOCT JIcUaKa Jia UuTajy Tpe-
0aJio Ou ucutatu, u3Mely OCTajor, U y KOHTEKCTY HEKUX JIPYTUx (GakTopa,
Kao IITO je, Ha MPUMep, COLIMOEKOHOMCKH (DAaKTOp, Tj. COLIMOEKOHOMCKH CTa-
tyc (Watson, Kehler & Martino, 2010; Weaver-Hightower, 2003).

Bpennoct y* Tecta ynyhyjy Ha CTaTUCTHYKH 3HAYajHE pas3iuKe Uy Of-
HOCY Ha THIT IIKOJe KOjy yueHuiu noxahajy: y*(3, N=1329)= 67.6; p<,00I,
$=.226. 'mmua3zujanun vemrhe YuTajy MIKOJCKY JIEKTHPY HETO yUYEHUIH U3
CpelmUX CTPYUHHUX mikosia. Kpamepos ¢pu koedunmjeHT nmokasyje aa cy ede-
Kar moJsia ¥ eexaT TUIIA IIKOJIE CPEIbE jaurHe.

Hanasu Hamier ucnutuBama ce MOAyAapajy ca pesylTaTiMa UCTPaXKu-
Bama o0 pakTopuMa HAIPeNIoBakha Ha TECTY YHTANIAUKE THCMEHOCTH Y OKBUPY
MehyHapoaHe CTyI[PIJe PISA — rumHa3mjanuy Hampenyjy BUIIe Ha OBOM Tec-
Ty HEero yueHHIH Koju noxahajy cpeame ctpyune mkoie (Jovanovic, 2011).
[Nojammeme ¢ THM y Be3u OM MOTiIo OuMTH, u3Mehy ocrasor, y nuJbeBuMa
nocturayha, Tj. HUJbEBUMA KOjH c€ TUYY OBJIaJaBarmba IIKOJICKUM 3HAHBEM
rUMHa3ujanana y OfHOCY Ha IIMJbEBE YUEHHKA CPENbUX CTPYUHHX IIKOJIA.
Pesynrtaru noTBphyjy na cy Kox rumMHa3ujanana ,,HajBuIle U3paKeHH UJbe-
BU mocTturHyha Koju cy ycMepeHH Ha MOCTH3ambe YCIexa, Kao U OHH KOjH
Ce TUYY LMJbEBA yUeHa , OJJHOCHO MOTHBAIM]ja MOCTUTHYha MoBe3aHa je ca
KEJbOM 32 NPUKA3UBAKBEM BJIACTUTE KOMIIETCHIIMjE U yCMEpeHa je Ha cam
ucxon nocturnyha (Milojevi¢, Stojiljkovi¢, Todorovi¢ 1 Kasi¢, 2009: 527).
[open Tora, natu Hana3 ynyhyje u Ha TO 1a OM y IporpaMy HACTaBe U yuemha
y CpPeIbUM CTPYYHHM IIKOJIaMa Tpebaso y 3HaTHO Behoj MepHu HHCUCTHPATH
Ha UCXOAMMA KOjH Cy ITUPEKTHO MOBE3aHM ca yHanmpehuBameM YuTamaqKux
HWHTEpeCcoBama U HaABUKA CPEIHOIIKOIALA.

Yuramke KBUra H3BaH Kopmmyca HIKO0JICKe JEKTHPE

Pesynraru ykasyjy na penaTuBHO BUCOK mpoueHat (71,7%) yueHuka durta
KIbUTE BaH 00aBE3HOT OIyca KOjU CaApKH KypuUKyIyMm. MelhyTum, roToBO
Tpehuna (28,3%) HHUX yomnImiTe HE YWTa KIWUTE M3BaH MIKOJICKOT KOpITyca.
Bpennoct Xu-kBajpar tecta nokasyje CTaTUCTHYKH 3HAYajHE pas3iivKe mpe-
Ma oy yuenuka: y*(1, N=1378)=154.7; p<,001, ¢$=.335. leBojuniie uenrhe
YUTajy KIBUTE KOje He MPHIMaaajy 00aBe3HO] INKOJICKO] JUTEpaTypH HETro
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nedanu. JloOujeHu mojmamu cy y carjacjy ca Hajla3uma pa3jIM4yuTUX HCTpa-
JKUBama KOjU Cy MOKa3ally Ja JIeualy y OJHOCY Ha JIEBOJYHUIIC Mambe YUTajy
yak U pajau 3a70BosbcTBa (Artelt, Schiefele & Schneider, 2013; McGeown,
2015; Wigfield, Cambria & Ho, 2012), mto ce Moxe 00jaCHUTH U HUBOOM
AHTa)XOBamka TOKOM YWTama, ajidi U UHTPUH3UYKOM MOTHBAIIUjOM KOja je y
Behoj MepH KoJl IeBOjYMIIa ycMepeHa Ha YhTame, Hero koa aevyaka (Baker &
Wigfield, 1999; Wang & Guthrie, 2004). Takole je ycTaHOBJbCHa U pa3iuKa y
onnocy Ha tun mkoine (y*(1, N=1378)=24,8; p<,001, ¢=,133) — rumHazujann
yemrhe YuTajy KEBUTE U3BaH MIKOJICKE JICKTUPE HEr0 YUYCHHIIH Koju noxahajy
CPeAbEe CTPYUHE IIKOJIE.

Man-BuTHHjeB TecT mokasyje /la YYCHULHU KOjH YHTajy KEUTEe W3BaH
LIKOJICKE JISKTUPE CTATUCTHYKH 3HAUajHO y BeheM Opojy caomnmirasajy aa uu-
Tajy cBe Kmure koje npumnanajy jgexrupu (U=140468; p< ,001). Tpenxa cse
peber untama UM U3 3aJ0BOJHCTBA MIIM 300T IKOJIICKUX 00aBe3a — KOjH je
MOTBpPhEH W y HallleM UCIIUTHBAY — JAO0KA3aH je U y UCTPaXKUBamy Koje je
panwuje peanuzoBaHo y Hamoj cpeannu (Krnjai¢, Stepanovic i Pavlovi¢ Babic,
2011). Taxohe, y uctpaxxuBamy y KOME je aHaJIM3UpaH HaYMH KopulIhema
ciobogHor BpeMeHa mianux y CpOHju yCTaHOBJBEHO j€ J1a MIIAAHM y HAIIoj
3eMJbH ,,JHEBHO TpoBozae camo 10 munyTta y untamy” (Pesi¢, Videnovi¢ i
D. Plut, 2012: 163). Ha To na y4eHuUu cBe Mame YUTajy yInyhyjy U UCIUTHU-
Bama Koja Cy peaju3oBaHa y qpyruM cpenunama (Twist, Schagen & Hodgson,
2007). Crynuje noka3yjy aa BehnHa ydyeHHWKa HE BOJIM Jla YMTA U Jia BUIIC
BOJIE IpyT'e aKTHBHOCTH, MOIYT IJIeamba TeJICBU3Hje, IPETPaKMBamba Ha WH-
TEpHETY, UTpama UrpHiia Ha pauyHapy U ciauano (Clark, 2012; Palani, 2012).
[Ipomene koje ce nemasajy cy 3HadajHe u noralhajy OpojHe reHepalje Koje
BehMHY CBOT BpeMeHa MpOBOJIE MCIIpe] eKpaHa TeJIeBU30pa WM padyHapa
(Almog & Almog, 2016).° C npyre cTpaHe, HaUMH Ha KOjU MJIaJd KOPUCTE
padyHap MOKe MMaTH U BUIIECTPYKE MO3UTHUBHE eeKTe Ha HUXOBO 00pa-
30Bame. Haume, pesynraru uctpaxkuBama peaiuzoBanor y Cpouju (Krnjaic,
Stepanovic¢ i Pavlovi¢ Babi¢, 2011) yka3yjy Ha TO Ja yrpaBo CpeIbOIIKOIIN
KOjY HajBUILE YUTA]y (M LIKOJICKY JIEKTUPY U APYTe KIUTE) BUILE O] OCTAINX
YYEHHKA KOPUCTE KOMIJYTEp Y €yKaTUBHE CBPXE (edykamusHu copmeepu u
Kopuirheme KOMITjyTepa 3a nucare 0OKYMeHama).

Kojum kmpuxeBHUM BpcTaMa (kaHPOBMMA) NPHUINIA/IAjy KIbUTe
KOje CpeIOIIKOJIIH BoJIe 1a YUTajy?

Pasmarpajyhu naTo nurame, youaBa ce Jia CpeIbOIIKOIIIN HajBUIIIE BOJIE Ja
yutajy crpunose (30,5%), nayanodpantactuyune pomane (19,7%), xpumuHa-
nuctuuke (17,3%) u jpydaBHe pomane (15,4%), KiUTe Koje MpUNaaajy CBUM
KisIKeBHUM kaHpoBuMa (11,0%), npamcke Bpete (10,9%), nctopujcke poma-

¢ 3umbapao u boja koHcTaryjy ma mpocedaH nedak y Amepuiu nposene 10.000 catu cam
urpajyhu Buneo-urpe a0 asajecet npse rogune xusora (Zimbardo & Boyd, 2009).
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He (7,5%), 6enerpuctuxy (7,1%). Iloe3unjy unta HajMamu OpoOj CPEAHOIIKO-
naua (1,5%). U300p npedepupaHnx KibHKEBHUX BPCTa HCIIUTAHUKA KOJH Cy
y4eCTBOBAJIM y HAalleM HCIUTHBAaky YTJIABHOM C€ MOAyJapa ca Hajazuma
HEIITO CTapuje CTyOWje O YMTallauKhuM HaBHKama cpedmolikonana y Cp-
Ouju, KOjU MOKa3yjy Ja yYeHUIM HajBUIIIC YMTAjy IMOIMYyJapHE KiUre (Kpu-
MUHAJIUCTUYKE, JbyOaBHE pOMaHE U CIl.), a HajMabe MOE3Hjy U KIbUTe moceo-
He ymeTHHuke BpegHoctu (Krnjai¢, Stepanovi¢ i Pavlovi¢ Babi¢, 2011). Ha
BpJIO ciiMyaH ogabup BpcTa ()KaHPOBa) KIHTa Y MOMYyJIalKju agojecleHaTa
yka3aHo je u 'y mehynapognum uctpaxuamuma (Coles & Hall, 2002; Clark
& Foster, 2005; Logan & Johnston, 2010). [lojenuna ucnutuBama ynyhyjy
Ha TO Jia aJojiecleHTH Oupajy oapeheHy BpCcTy Kibura (kaHpa) 300r mucia
nena (Merga, 2017), na ocHOBY npenopyka Bpiumaka (I1i¢, Gaji¢ i Maljkovie,
2007), poauTesba M IPYTUX YJaHOBA MOPOJUIE — OpaT, cecTpa, jaena, Odaka
(Fleener, Morrison, Linek & Rasinski, 1997; Rinehart, Gerlach, Wisell &
Welker, 1998), unu 300r TOra 1ITO Kelle 1a Y)KUBAjy Y KIbUraMa y Kojuma Ou
Ce MOTJIH ,,yKJBYUUTH Y IPUY, MOJCTAKHYTH Ha pa3MHIlLJbame u ocehajyhu
Ja je mpuya peasuCTUYHA WIu ucmunuma 3a xcusom (Appleyard, 1990).
HenoBe3aHoCT ca KMBOTHUM OKOJHOCTHMAa U CaBPEeMEHHMM Jorahajuma je
JOIII jeiaH pa3Jyior 300T Kora aj0JIeCIICHTH HUCY HAKJIOkhCHH YUTakby TI0S3H]je
(Dias, 2010; Manuel & Carter, 2015; Pike, 2000), aniv u HEKUX JpyTUX BpCTa
(>xaHpOBA).

Kana ce mocmarpa m300p KEMIKEBHHX BpCTa ()KaHPOBA) KOje CPEIHO-
LIKOJIIM Tpedepupajy, pasjiuke ¢ 0O03MpOM Ha IOJ yYeHHKa HUCY ycTa-
HOBJbeHe. [Ipem/ia rmoe3ujy Bulle 4YuTajy JeBOjuuIle, 300r BeoMa Major 0poja
OITOBOpa (Y4aK M KOJ JIEBOJYMIIA) Ta pa3liMKa HHje CTATHCTUYKH 3HAYajHA.
JoOujenn mogarak je HEOYCKUBAH M MOXKEMO T'a MPHUIMCATH HHIWBUIYyal-
HUM ocobeHocTUMa ucnuTanuka. [lomany o pa3nukama npema mnoiy, y Be3u
ca n300pOM KIM)KEBHHX BPCTA, YCTAHOBIbEHH CY Y HCTPaXKMBABUMA IPYTHX
aytopa. J/leBojuurie cy Ouiie 3aMHTEpecOBaHUje Ja YMUTAjy JeJia Koja Cy ce
OJIHOCHJIa HAa POMAHTHUKY, IIPUjaTeJbCTBO, IPUYE O KUBOTHI-AMA, aBAHTYPY
U MCTOPHUJCKY (haHTACTHKY, IOK CY JeUalld BHUILEC YUTAIU KEUTE O CIIOPTY,
Hayuu, HayyHOj danTtactuim (Bosacki, Elliott, Bajovic & Askeer, 20009,
Higginbothan, 1999; Hughes-Hassell & Rodge, 2007).8

Jlasbe, Hana3u Haler UCTpakuBama ynyhyjy Ha To Ja je ycTaHOBJbe-
Ha CTaTUCTHYKH 3Ha4yajHa pasiinKa y OIHOCY Ha TUN wmKoie. Hanme, rumHa-
3Mjaliy CTaTUCTHYKH 3Ha4ajHO venrhe unTajy HaydYHO(paHTACTHUYHE pOMaHe

" Mima MHUILJbEHA 12 C€ ,,KIbIKEBHU YKYC JAHAIIBHMX YUTAlala HOJyAapruo ca IOeTHYKUM
OJUTHKaMa CaBPEMEHE KHHKEBHOCTH... KOjMa ce ,,IpoOuja XOpU30HT ouekuBama’ (Opacic,
2015: 21).

8 Paznuke mpema Ioiy, y Be3u ca npedeprupaHuM KibHKEBHHM BPCTaMa, Y HAIIOj CPEAHHU
CY YCTaHOBJbCHE y CTYICHTCKO] Tonyanuju. Haume, CTyACHTKHbE ,,y9eCTaTH]e YUTAjy PO-
MaHe U MOMyJapHe KEbUI'e Y OHOCY Ha CTY/ACHTE MYIIKOT 110J1a, KA0 U KIHUIe y MITaMIIaHOM
00JHKY, TOK Cy CTYA€HTH MYIIKOT T10JIa ”HOBAaTUBHUJU — YUECTANH]E YUTA]y KIbUTE y TUTH-
TaJHOM 00JUKY y ofgHoCcy Ha ctyaeHTkume” (Perci¢ i Vukadinovié, 2019: 427).
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(¥*(1, N=1378)=18.3; p<,001), 6enerpuctuxy ()*(1, N=1378)= 9.5; p=.002) n
Jby0aBHE poMaHe ()(2(1, N=1378)=10.2; p<,001), nok y4yenuiu koju noxahajy
cTpyuHe mKkose yenthe yutajy crpunose: y*(1, N=1378)=11.0; p<,001.

W360p KIMKEBHUX BPCTa HAa KOJU Cy HaM YKa3ajdd CPEIHOLIKOIAIN
KOjU Cy YYECTBOBAJIH y HAIllEeM UCTIMTHBAGY TOKJIala ce ca n300poM KaHpo-
Ba YUCHHKA Y MHOTUM JIDYTUM CpeIMHaMa IITO, Y U3BECHOM CMHCITY, CTBapa
JI03y 3a0pUHYTOCTH U OTBapa MUTame Ja Jiu he ydeHHUIu MOhH J1a poInupe
CBOj€ 3HaE W YHANPE/AE CBOje KOMIETCHIINjE YUTAmhEM HajIIpe yaconuca u
KIbWTa Koje mpumnaaajy Hayunoj ganractunu (Palani, 2012), a mpema pe3syi-
TaTUMa Hallel UCTPaKHBaba, U YHTAHEM CTPUIIOBA Y HEI_]BChO] mepu. Ta-
Kkobe, HCTpaKMBaUKK HaIa3M TOKa3yjy Ja CPEIEOLIKOTIIIH nMajy npobieme
NPUIMKOM M300pa KibKra 3a yutame (Merga, 2016), 1To je moceOHO u3paxe-
HO KOJI OHUX KOjH MMajy MaJIo YHTaJlauKoT UCKYCTBa 300T 3a/10BOJBCTBA, Y3
OCKYZHO MO3HaBame nucara u kauposa (Merga, 2017). OBu 3aKkJbyullu Cy y
CKJIa/ly ca CyrecTujamMa U3HETHM Y MOjeIMHUM HCTPaKUBakbUMa O BAXKHOCTH
yuTama Kibura y ciaodonno speme (Mol & Bus, 2011).

Hopozmua H YUTAJAYKE HABUKE CPeAIbOIIIKOIaIa

[NonoBMHA CpeAmOIIKOIAlA UCTHYE JIa Y BUXOBHM TMOPOAMIIAMA HAjBHIIC
YUTajy Majke. Y Be3M ca YMTAJIAYKUM HAaBUKaMa OCTAJINX YIAHOBA TIOPOJUIIE
(cectpa, Opart, Oaka, 1eaa), TOOMIIH CMO OITPETHO MUIIIJLEHHE: MAFhE O TICTHHE
YUYEHHKA CE U3JaCHIIIO Jia Y IhUXOBUM IOPOAUIIaMa HAJBHIIIC BOJIC A YUTA]Y
OCTalld YJIaHOBH, JOK je TpehuHa cMaTpalia Jia OCTalHd WIAHOBU TOPOJUIIE
grHEe TO Hajpele. Mame ol YeTBPTHHE yUCHUKA j€ W3jaBUJIO JIa OHH HAjBHIIIC
YUTajy KIBUTE Yy CBOjOj Toponuiu. [IpeMa MHUIILIbEHY BHIIE O YETBPTHHE
CpemmbOIITKoIala, O9YeBH HE BOJIE 1a YUTAjy B TO peTko unHe (Tabemna 4).

Tabena 4: Ko y nopoouyu najeuwe/najpehe uuma xrouee?

Ko y moponumu Hajpehe

Ko y moponuiu HajBuIlIEe YnTa KE-UTE?
¥ OpOAHIL ) YHuTa KEBUTE?

Onroopu f % f %

Majka 685 49,7 144 10,4
OcTany 4IaHOBH MOPOAMIIE 265 19,2 490 35,6
Ja 196 14,2 319 23,1
Orarg 163 11,8 369 26,8
CBu unuTajy 45 33 31 2,2
Huxko He uurta 24 1,7 25 1,8

VkynHo 1378 100,0 1378 100,0
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[opatak na y mopoauiiaMa HajBHILE YUTajy Majke MOTBphEH je U y uc-
Tpa)XMBakbUMa O MOBE3aHOCTH POJIMTEJHCKOT YHTAakha Ca YMTAJaYKUM Ha-
BUKama muagux y ®@pannyckoj, Hemaukoj n Uranuju. Komnapupajyhu na-
Ja3e o0ujeHe y OBMM 3eMJbaMa, YCTAaHOBJbEHA je Hajjauya MMOBE3aHOCT H3-
Mel)y poauTesbCKOT YhTaka U YUTAJIaYKUX HaBUKa BHUX0Be neue y Uranuju
n @pannyckoj. [Ipurom, moBe3aHocT n3Mel)y YUTANaYKUX HABUKA MAjKU H
nere je upaxkenuja y Uranuju u dpaniyckoj, 10k je Beha nosesaHocT us-
Meljy unTanmavykux HaBHKa oueBa W Mianux yrephena y Hemaukoj (Cardoso,
Fontainha & Monfardini, 2008, npema; Wollscheid, 2013). /Ipyra ucrpaxu-
Bama Mokasyjy aa he niena, KO_]a uMajy borare pecypce 3a unTame Koj| kKyhe u
YHjU POAUTEIBH, TOCEOHO MajKe, MOJACTUYY aKTHBHOCTH CBOjE JCIe Y BE3H ca
YUTamkeM Yy KyNHUM yclioBUMa, OUTH YCIICIIHUja y JOMEHY YNTamba Y IIKOIH
y OJIHOCY Ha JIelly KOjoj HeJocTaje TakBo KyhiHO okpyxeme (Sénéchal, 20006).
Takole, y HEKMM UCTpaXMBambHMa je yKA3aHO Ha MMO3UTHBAH yTHIA] YNATA-
JaYKUX HaBMKA MajKU Ha JICBOjJYMIIC U YMTATaYKMX HABHKA OUCBa Ha JIeUaKe y
nopoauIaMa y Kkojuma ce unuta suie of 30 munyta gaesHo (Mullan, 2010).

V cTaBoBHMa CPEIHHOIIKOJIAIA O YATATAYKIM HaABUKaMa 4JIaHOBA TIOPO-
JIMIIE YCTaHOBJbEHA j€ pasJinka ¢ 003MpOM Ha 1ol yueHuka. JleBojuuiie cy y
Behem Opojy HaBOIMIIE J1a CY OHE T€ KOje HajBUIIIEC YUTA]Jy Y CBOjOj MIOPOIHIIH
y onHocy Ha aedake (y*(1, N=1378)=24.1; p<.001), nok cy newauu y Behem
Opojy y OJHOCY Ha JCBOjUMIIC JIaJid OJIFOBOP Ja Cy OHM TH KOju Hajpehe uu-
tajy y mopomuiu (*(1, N =1378)=66.4; p<.001).

VY mehynaponuum ucrpaxuawbuma PISA u PIRLS’ nokpenyra je nuc-
KycHja O TOME KakKo Jia ce Mo00JbIlia YuTajauyka MUCMEHOCT YYCHUKA U T10-
Beha BUXOBa MOTHBAIIM]a 32 YATAKE HE CAMO Y IIKOJICKUM YCIIoBUMa, Beh u
y HehopmaTHOM OKpyKemwy Kao mTo je mopoauna (Wollscheid, 2013). Mako
Ce cMarpa Ja je IIKOJICKU KOHTEKCT ,,popMaliHo 3ajykeH” 3a popMmupame
CBHX aclieKaTa YuTama, ayTOpH UCTUYY Ja KJbY4HY yJOTy U 3Hauaj y ¢op-
MUpaky YMTATaYKUX HaBUKA JCLC UMajy YIPaBO POAUTEIbU U HUXOBE YH-
Tajayke HaBUKE IMOr0TOBO Ha paHuM y3pactuma (Lareau & Weininger, 2003;
Mullan, 2010; Nagel, 2009; Notten, Tolsma, Kraaykamp & R. Kloosterman,
2010). YV pa3nuyuTHM CTyAHjaMa je yKa3aHO Ha 3Hadaj POJUTEIHCKE yIore
Kao Mojena 3a GopMHupamke YuTanayKkux HaBuka miuaaux (Kraaykamp, 2003;
McElvany & Van Steensel, 2009; Mullan, 2010; Sénéchal & LeFevre, 2002),

° TIpBo PIRLS wucrpaxkusame peanu3oBano je 2001. rogune. McTpaxkuBame ce CIPOBOAN Y
NETOrOAUIIEBLUM UKITyCUMa. N OKBHPY OBOI' MICIIMTHBakba MEPE CE HOCTI/IFHyha Y4Y€HUKA Y
YEeTBPTOM pa3peay OCHOBHE IITKOJIE M ThbHX0BAa NCKYCTBA y BE3N ca yUemheM YhTama Koj Kyhe
u y mkonu. M3abpaH je 4eTBPTH pa3pel OCHOBHE ILKOJIE jep MPEICTaB/ba BaKHY MPEKPET-
HUILY Y Pa3BOjy YMTAJa4KUX KOMIETEHIHja ydeHuKa. YuTanadka MUCMEHOCT Y JaTOM HC-
TpaKUBamby Ce OAHOCH Ha CIIOCOOHOCT pa3yMeBama U yoTpede MUCaHUX je3NIKNX 00JINKa,
aJIi HOJpa3yMeBa 1 CIIOCOOHOCT pa3yMeBamba PAa3IMYUTHX BPCTA TEKCTOBA, KA0 M YHTAJIAuKe
HaBHKe 1 cTaBoBe. [[MJb HCTpaXkuBama MpecTaB/ba IPUKYIJbabe U aHAIN3UPabhe olaTaKa
0 YUTAJIAYKUM KOMIICTeHI[HjaMa yYeHHKa YeTBPTOT pa3peja OCHOBHE IIIKOJIE, Kao M MoflaTaKa
0 MOPOJMYHOM U IIKOJICKOM KOHTEKCTY KOjH yTHYY Ha YUTAJIa4Ky KOMIICTCHIIH]Y/ YU TaIAuKy
HUCMEHOCT.
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jep pOAMTEIbU KOJU YECTO YMTajy KIbHIe W YKUBAJy Y UHTamy MO3HTHBHO
YTHUYY Ha YHATAJIAYKEe HABUKE CBOje Jielle (IIOCEOHO y MEPHOY aJI0JIECIICHITH]S
KaJia yUYCHUIIH [TPOBOJIC Majlo BpeMeHa untajyhn).

Bpiio je BepoBaTHO Aa Cy MiIaau uuje cy YUTanauke HaBUKe popMupaHe
HMMaJH MOJPUIKY POAUTEIbA Y BE3U Ca YMTAKEM KOja je peaju30BaHa Ha pas-
au4yuTe HauuHe. Mel)yTum, oBO muTame OU Tpebdaso CHCTEMCKH MUCIUTATH,
OJTHOCHO MOTHBAaLIMjy MJIaJuX (alojieclieHara) a YuTajy y HeKuM Oyayhum
cTyaujama Tpedano Ou caryielaTi ¥ ca HEraTUBHOT U ca IIO3UTUBHOT aCIeKTa.
Ha npumep, ako ponuTesby MOACTHYY CBOjy JACLy Jla YATAjy CBAKOIHEBHO,
Jena — MoceOHO y OBOM IEPUOAY, OBO 0XpadprBame MOT'Y CXBATUTH Kao Ha-
roBapame WIM IPUHYLY IITO Yy TOM Cly4ajy MOxe OuTH u AeMotuBuinyhe
(Klauda, 2009).

bubanoreka u yurajiauke HaBUKe Y4YeHUKA

Hanasu noka3syjy na nHajBuiue cpenmwoukoiana 34,2% mnozajmibyje KibUre
13 OUOJIMOTEKe jeJTHOM MecedHo, 25,8% mHHUX TO YMHHU jeHOM Y JBa Mece-
ua, 14,6% jemHoM y mIECT MeclH, a jeqHOM roaulime §,1% cpeamonkona-
La oJ1a3u y 6I/I6JII/IOTeKy 300r 1I03ajMJbHBaba KIHUTa, JOK OKO METHHE HBUX
(17,2%) nuxana He no3a]Mn>yJe Kibure u3 oubnuoreke. Hajumie yueHuka
nocehyje OMOIMOTEKY CaMO jeJHOM MECEUHO, IITO Takole ykasyje na mu-
XOBE YMTaJIauKe HaBHKE HUCY y moTnyHocTu Gopmupane. C apyre crpane,
aKo yIOpEANMO Hajla3e HalleT HCTPaKMBamba ca Pe3ysITaTuMa Koju Cy CTapH
rOTOBO JACLCHH]Y, MOKEMO YOUUTH Jla HEMa 3HayajHUjUX MPOMEHA y YWTa-
JaYKUM HaBHKaMma MJIaJiuX y Halloj cpeanHu. Hamme, momanu mokasyjy na
CPEAbOLIKOILIN HeMajy popMupaHy HaBUKY Kopuinhema yciayra Koje Hyae
oubnuoreke (Krnjai¢, Stepanovic¢ i Pavlovi¢ Babi¢, 2011).

Jasbe, BpeagHocTH Xu-KBaJpaT TeCTa MoKasyjy Aa MOCTOje CTaTUCTUYKH
3HauajHe paziuke nu3Mel)y yuenuka ¢ 003upom Ha mon (y*(4, N=1155)= 54.3;
p< .001, $=217), Oynyhu na neBojunue uemhe mo3ajMibyjy KimHre u3 Ouo-
nauoteke. Pasnuke mocroje vy onHocy Ha tun mkoiue (y*(4, N= 1155)= 24.0;
p<.001, ¢p=.144): rumHa3ujanun yemrhe Hero yueHUIIM Koju noxahajy cpeame
CTPYYHE IIKOJIE M03ajMJIbyjy KiHre u3 oubnnoreke. JoOujeHn Hanas je u
OYCKHUBaH, jep je y carlaCHOCTH ca TBPIHKOM Jia YUCHULU KOjU BUILE YHTAjY
HE CaMo IIKOJICKY JIEKTUPY Beh U KIbUTe W3BaH HACTaBHOT Mporpama ueinhe
1 TI032jMJbY]y KIbHTE U3 ONOIHOTEKE.

Cse Behu Opoj ucTpakuBama MO3HATHX KA0 CTYAMje YTHIAja HIKOJICKE
OubnnoTeke ykasyje Ha O3UTUBHE Kopenamnuje n3mMel)y BUCOKOKBaIUTETHUX
Ooubnuoreukux nporpama u nocturuyha yuenunka (Lance & Hofschire, 2011).
UctpaxuBama koja cy peannszoBaHa y CjeaumeHuM Ameprukum JlpxaBa-
Ma yKa3yjy Ha [OBE3aHOCT M3Mely IIKOJICKMX M I'paJCKuX OHOIMOTEeKa M
nocturayha y nomeny untama (NAEP/ National Assessment of Educational
Progress, mpema: Krashen, 2011), 6yayhu na ydyeHunu Koju uMajy KBaJuTeT-
HUje IIKOJICKE M Tpajicke OMOIMOTEKe MOCTHXKY O0Jbe pe3ysTare Ha TEeCTy
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YUTamka y OKBUPY HAIIMOHAIHOT TecTUpama. Heka mcTpakuBama MOKaszyjy
Jla TOKOM roxaljama cpeliibe IIKOJIE I071a3u 10 CMambiBamha HAaBUKa YATAbA,
300r uera Ou OubIMoTeKe Tpedasio 1a oopate MoceOHy MaXkiby Ha aJ10J1eCICH-
TE M J1a CBOje IMPOCTOPE U IIporpame Npuiiaroje 0Boj LUJbHOj TPyIH He O JTH
WX 3aJpkaiu kao cBoje kopucauke (Howard, 2011).

HayuHu MOTHBHCAKA 32 YUTAK-€: MUIIL/bEHHE YueHMKa

Kaxko ce Mory MoTHBHCAaTH CPEAHOIIKOIIN Ja YNTajy Kibure? Munbeme o
OBOM TIHUTamy je dopmymnucaio 76,9% cpenmornkonana (ykpydyjyhu u on-
roBOp He 3nam). lleTnHAa HUX HUjEe OATOBOPHIIA HA OBO MUTAE, IIITO MOXKE
OWTH jacaH MOKa3aTesb IbIUXOBE MOTHBaIM]je Aa YuTajy. C TUM y Be3H, UCTaK-
7u OMCMO J1a je 3aMHTEePEeCOBAHOCT 33 YNTAIE KIhUTA JUPEKTHO TIOBE3aHa ca
pa3yMeBameM TOKOM YHTama, MTO yimyhyje Ha TO Aa YKOIMKO YUYEHUK HHje
MOTHBHCAH Ja YUTa KILUTE, 3a1PaBo ,,Hehe HU Mohm ga JOCTUTHE CBOj TOT-
MyHU MOTEHIIMjaJl y IoMeHy unTtanadke nmucmenoct’” (Gambrell, 2011: 172).
Kareropuje ogroBopa yueHnka npukasue cy y Tabemu 5.

Tabena 5: Muwimerse yueHuKa 0 HAUUHUMA MOMUBUCARA
o0a uumajy Kruee

%

Kareropuje oarosopa f (N=1378)
[Ipomena HacTaBHOT porpama 305 22,1
Viora HacTaBHUKA 202 14,7
Vrora onene 143 10,4
[Mpenopyxka apyra/npujaresba 86 6,2
ESTI\:;;}; :TeHHH Ha KOjU HauMH 205 14.9
He 3nam 123 8,9
bes onrosopa 319 23,1

HajBuie cpeamomkosana cMaTpa Ja je IpoMeHa HaCTaBHOT ITporpaMa OuT-
Ha 3a moBehame ’UX0BE MOTHBAIIH]E Ja YUTAjy UCTHIYhU OcaBpeMemUBabhe
HACTaBHOT TIporpama y3 3aJpKaBame KIUTa Koje yKa3yjy Ha CYIITHHCKe
BPEIHOCTH, TPOMEHY )KaHPOBA KIbUTa KOje YNHE JIEKTUPY, Ka0 U 0CTaBJbambe
MOTYRHOCTH Ja OHM TIPEIJIOKE TOjeIMHE KIHUTe Koje OM YHMHIIIEe KOPITYC
IIKOJICKE JIEKTHpe. Mame cpemhoIIKoiana Harjiaimana /1a je yJiora HaCTaBHH-
Ka Ba)KHAa Y MOTHBHUCAIbY 32 YUTAHE, TAKO IITO OU Tpedasio 1a Oy/ie N3MEHEeH
MPUCTYIT HHTEPIPETANNjH KILIDKEBHHX Jejla TOKOM HacTaBe — caJipKajHuja
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aHaJM3a Ha 9acy, IOBe3NBakbe MOPYKE Jiesia ca CBAKOHEBHUM KMBOTOM, TIPH-
Ka3uBame (prUiMa/mo30pHUIIHE MPEACTaBE IPe YNTakha U HHTEPIPETUPAHA U
1p. Onpehenun Opoj cpenmoIKoana cMarpa aa

ce YUCHHIIM MOTY MOTHBHCATH OLICHOM JIa YHTajy KEbUTe U H3HOCE CTaHO-
BHIIITE J]a OIICHAa MOKe OuTu MOoTUBHITYyha 1 Kao Ka3Ha (JIoOUjame jeIMHUIIC
3a CBaKy HEMPOYUTAHY KIbUTY) U Kao Harpajia (100ujame moceOHe, OInIHe
OLICHE 32 YMTabe JEKTHPE). YUEHHUIM MUCIE U J1a je 32 MOTHBAIUjy Y OBOM
JIOMEHY Ba)KHa Ipernopyka japyra (npujaresba). C npyre crpane, He Ou Tpeda-
JI0 3aHEeMapUTH HY MOAATAK Aa BUIIE OJ1 jelHE IECETHHE CPEIbOIIKOoala He
Mpeno3Haje HjeAaH HauYuH KOju OM UX MOTHBHUCAO /1a YUTajy KIbUTE.

O pazno3nMa HeOBOJFHOT YUTaha Y HIKOJICKOM KOHTEKCTY CIIMYHE Of-
roBope cy ¢popMyiIHcali U YYSHUIIN KOjU Cy YUECTBOBAJH Yy MOjeIUHUM pa-
HHUje pealin30BaHUM ucnutuBamuma ko Hac (li¢, Gaji¢ i Maljkovic, 2007),
LITO MOXKE YKa3MBaTH Ha TO Jia CyIITUHCKUX MPOMEHa Y OBOM JOMEHY Y 00-
pazoBamwy HHje OWJI0, Kao U Aa je ,,IpUBUJIETHja CYMaTUBHOT OLCHHUBAKA Y
OZHOCY Ha (hOopMaATHBHO” OLICHHMBALE Y PETYJIATUBH Y HAIIOj 3eMJbH (Stancic,
2020: 102) yrnaBHOM y (pyHKIHjH KPAaTKOPOUHOT [IMJba JoOujama oapeheHe
(HepeTKO M He CacBMM aJeKBaTHE) OICHE, JOK Ce 3a OATOBOPOM Ha KJbYYHO
MUTake Y BE3H ca MOTHBHCAHEM 32 YHTAHkE — ,,KAKO Pa3BUTH TPajHy Uu-
TaJayKy MOTHBAILIMjy U KaKO MOOOJBIIATH YUTAHE KAO CPEACTBO 32 yyewme”
(Pesjak & Gradisar, 2002; mpema Puri¢, 2018: 33), jomr yBek Tpara. YornmTeHo
roopehu, yd4eHUIIM cy MHOT'O BHILIE MOTHBHCAHH Ja YNTAjy Kaja UMajy Ipu-
CTYIN pas3Iu4MTOM MaTtepujaiy 3a yutame (Guthrie, Hoa, Wigfield, Tonks,
Humenick & Littles, 2007; Kim, 2004) u xaja cy 3aj1aiy U akTUBHOCTH Y
BE3M Ca UATAKEM pPeJIeBaHTHH 3a BrX0B )kuBoT (Hulleman, Godes, Hendricks
& Harackiewicz, 2010; Purcell-Gates, Duke & Martineau, 2007), tto Ou He-
[IPECTaHO TPeOAJIO UMATU Y BUJlY Y HACTABHO] IIPAKCH.

[Mpomunsbama CpeAmOoIIKoIana 0 MOryhHOCTUMa MOTHBHUCAbA yUCHH-
Ka Ja YATajy He pa3jiuKyjy ce ¢ 003MpOM Ha IMOJ YYeHUKA. YTBPAHIU CMO
Ja Cy THMHAa3WjaJIld CTAaTUCTHUYKH 3HA4ajHO uemrhe HABOIMIM TPOMEHY
mporpaMa Kao ImyT Ka MOTHBUCamwy yueHuka jaa uutajy (y*(1, N=1378)=9.3;
p=.002) y onHOCY Ha yUeHHUKE CpelmUX CTpyuHHX mKkoysa. C TUM y BesH,
pe3yiTatuMa je JIoKazaHo Ja cy Hajuemihe mpernpeke 3a YUTambe KOJ[ MJla-
JUX: TIPETPIaH IIKOJCKHU IJIaH U MmporpaM; nopehaHu 3axTeBH aKkageMCKUX
3a/laTaKa Kako YYeHHULH Mpesa3e y BUILE paspele, 3ay3eTOCT KUBOTOM H3-
BaH IIKOJIE YKIbY4yjyhu BpeMe mpoBeeHo ucnpesa ekpana (KoMIjyTepa uin
TEJIeBU30pa), CIIOPT, CJI000IHE aKTUBHOCTH, My3UKa, pajHe obOaBe3e W Ip.
(Manuel & Carter, 2015).
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IloBe3aHOCT HCMUTUBAHUX ACHEKATA YUTAJAYKUX HABUKA
CpeamoIIKoJIana u conuoaemMorpadgckux Bapujadau

VYyecTanoct ynTama UIKOJICKE JIEKTUPE j€ CTATUCTHYKH 3HAYajHO ITO3UTHBHO
MOBE3aHa Ca OLEHOM YuYeHHKa U3 npeameTa CpIICKU je3UK M KELHIKEBHOCT
(r=,316; p<,001) n ca ycrnexoM ydeHHKa y NPETXOJHOj IIKOJCKO] FOJMHH
(r=,285; p<,001). UnTame Kbura Koje He MPUINAAajy MKOJICKO] JIEKTUPH Ta-
Kole je cTaTUCTHUYKM 3Ha4ajHO MOBE3aHO Ca OLECHOM yUEHHUKa M3 IperMeTa
Cpricku je3MK M KIbHKEBHOCT (1 =,272; p<,001). Y4ecTanoct nosajMbuBama
KibUTa U3 OMOIHOTEKEe CTATUCTUYKY 3HAYajHO MMO3UTHBHO KOPEIUpa ca TUME
KOJIMKO YYEHHMIM 4MTajy HIKOJICKY Jektupy (r=,250; p<,001). Mnak, cee
MIPETXOAHO MOMEHYTE Kopenaluje Hucy Bucoke. [lopen tora, Hucy norsphe-
HE CTAaTHUCTUYKH 3HajauHe pa3jIMKe y BE3H ca yuecTalomny YuTama MKOJICKe
JICKTHpE, yuecTayomhy 4nTama KibHra Koje He IpUIaaajy OBOM OIycCy, U3-
00pOM KIMKEBHHMX BPCTa/’KaHPOBA M ydecTajomny 1Mo3ajMJbUBama KIbUTa
13 OubIMOTEKEe y OAHOCY Ha pa3pel U CTerneH o0pa3oBama poauTesba. [laxie,
MokeMo pehn ma ydyeHunu koju uyntajy Behu Opoj KmbHra u3 IIKOJICKE JIeK-
TUPE ¥ KIbUTa U3BaH OBOT KOpPITyca MMajy 00Jbe OLICHE U3 CPIICKOT je3uKa U
KEbMDKEBHOCTH M 00JBH yCIIEX Y MIPETXOJIHO] MIKOJICKO] roauHu. Takohe, yue-
HUIM KOjU Yemihe YHTajy MIKOJCKY JIEKTHPY YjeHO Cy W OHH KOju demrhe
103ajMJBYjy KIbHTE U3 OHOIHOTEKE.

VYyeHnLIM KOjU Cy HaBeJIM Jla Majka y MOPOAUIH Hajuenrhe 4YuTa cy OHH
KOju BULIe unTajy Jektupy (U=218243; p=,005) u umajy 0oJbe oueHe 13 cpric-
KOT je3uKa U KibuxkeBHOCTH (U=222532; p=,037). UcTpakuBama y HaIoj cpe-
JUHY TIOKAa3yjy J1a Cy pa3BUjeHHje YMUTaladKe HABUKE ITOBE3aHE Ca BUCOKHM
LIKOJICKMM YCIIEXOM yYEHHKa, Ca BUIIUM HUBOOM 00pa30Bama Olla U THUIIOM
IIKOJIE KOjy y4eHuIH rnoxahajy, Kao u Jia JeBOjIHIle YNTajy BHUIIIE O] JcUaKa
(Krnjai¢, Stepanovi¢ i Pavlovi¢ Babi¢, 2011). IIpema nongonckom MHCTUTYTY
3a o0pazoBame, YUTambE U3 3aJ0BOJHCTBA j& BEOMa BAJKHO 3a KOTHUTHBHH
pa3Boj nmene y no6u ox 10 1o 16 rogmna (London Institute of Education, 2013).
Takole, Mianu 4uje Cy yuTallauke HABHKE Pa3BUjeHHU]e IOCTH3AIHN CY 00JbH
ycIex y IIKOJIU U UMaJIK ¢y OOraTHju PEUHUK U 00Jbe pasyMeBambe y JOMEHY
ommre Kynrype (Department of Education, 2012). cTpaxuBama nokasyjy
J1a Cy aJI0JICCIICHTH KOjH Cy YNTAaJH BULIE KIbUTa, TPOBOAMIIN BHUILE BpeMeHa
m3palyjyhu momahe 3amaTke u y:xxuBaiu pajaehu tenrke 3agatke Ot 00JbH
Ha PISA tecty unrtama (Torppa, Eklund, Sulkunen, Niemin & Ahonen, 2018).
Wmajyhu To y BULY, MOXeE ce pehiu a2 IPUCTYT YNTAYy U YUTATauKUM HaBU-
KaMa y4eHHKa 3aXTeBa paJuKalHe nmpoMeHe y mkonama (Manuel & Carter,
2015).
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3AKJBYUAK

Uwuranadyke HaBUKE Cy CYIITHHCKH BajKaH acTeKT 3a Kpenpame QyHKIUOHA-
HO IMHUCMEHOT JPYIITBA U 32 HErOBO MO3UITUOHUPAE HA TJI00AIHOM HUBOY.
OHe 00UKY]jy TMIHOCT TIOjeAHUIIA B TIOMaXKy MY J1a YHATIPEIH, KOHCTPYHIIIS
W pa3yMe Ipollec 3Hauekha Pa3IuIuTHX BPCTa TEKCTOBAa. UHTanauke HaBUKeE
Takole MoCcTajy CBE BaXKHH]E Y CABPEMEHOM OKPYXKEHY HETIPECTaHUX TEXHO-
JIOIIKUX TPOMEHA M KOJ[ HAC M y CBETY.

[MoncTumame ynuTalaYkX HABUKAa UMa TocebaH 3Ha4a] y oOpa30BHOM
KOHTEKCTY, jep OM yKa3uBame Ha BAXKHOCT YUTakha Kao [eJI0OKUBOTHOT KOH-
mernta Tpedao qa Oyze jemaH o HajBaKHHUjUX IIMJbeBa y ITKoraMa (Sanacore,
2000). Crora 6m Tpebdao nmpeBaznhu TpaaAUITHOHATHO MUIIIJLEEHE JIA CE YHAIT-
pehuBame KBanmuTeTa YNTAKA U YMTAAYKMX HABUKA yUYCHUKA HaIa3W HC-
KJBYUHMBO y IOMEHY pajia yUuTeJha i HaCTaBHUKA/TIpodecopa CPIICKOT je3rKa
U KibIDKeBHOCTH. HaBuKe unTama ce CTH4y y paHoM y3pacTy, n3mely Bpruha
u ocuoBHe mmkoJe (Knoester, 2010). McTpaxkuBama moTBphyjy na nere, kama
je Hay4eHo Ja YhTa W Kaja je pa3BUIIo Jby0aB IIpemMa KibHUTraMa, MOXe HCTpa-
KUTH OOraTcTBO JBYJICKUX HCKYCTaBa M ca3Hama Kpo3 4HuTame. MehyTum,
YKOJIHUKO AeTe HUje yIyheHo Ha KibuTe (CIUKOBHUIlE, Oajke, 6acHe...) Beh To-
KOM paHOT KHBOTHOT 700a, Tenrko he ctehu 1oOpe HaBHWKE YnTama KacHUje
(Deavers, 2000).

Ha ocHOBY mpe3eHTOBaHHX pe3yliTaTa HUCTPaXKHBAkha O UYHUTAJIAYKHM
HaBHKaMa CPEIHOIIKOIaIa MOKEMO 3aKJbYUHTH Ja ajonecueHnTn y Cpouju
HHCY HaKJIOWCHH YU TAY IITHBA KOj€ j& Ie0 KyPUKYITyMa, jep BHIIIE O] TI0JI0-
BUHE IBUX IPOYUTA MIOHEKY KILUTY WM TOTOBO/YOIIIITE HE YHTA KIBUTE KOje
MIPUIIaIajy IIKOJICKO] JIekTupH. [lopen Tora, BehnHa cpenmonikonana 9uTa
KIbUTE M3BaH OBOT KOPIyca W IIPH TOME Hajuenihe 4YnuTajy CTPHUIIOBE, HAyY-
HO(MaHTACTUYHE, KPUMUHAINCTHIKE U JbyOaBHE pOMaHe, TOK TMOe3Hjy UhTa
HajMame YUYCHHKA, YUMe je TIOTBPl)EHO J1a ITOCTOju HecKkIaa u3Mmely nmurepa-
Type KOjy MJIIaay pajo YuTajy ¥ HACTaBHOT Iporpama (Imporpama HacTaBe U
yuema). Takole, yCTaHOBJbEHO j€ Jla BHINIC O TETHHE CPEAHOIIKOJIaIa He
MIpero3Haje HUjelaH HauuH KOju OW JOompuHEeo Aa Oyay MOTHBHCAHU N1a UH-
Tajy KIBHTE IITO j€ IOKa3aTeJh CBE MPONYyOJbeHHjE KPU3E UNTAhA U TO YUTAHA
300T IIKOJICKUX 00aBe3a, aJTi U U3 33J0BOJFCTBA. YOUCH je MMO3UTHBAH edeKat
MOPOJMYHOT OKPYIKEeHha, OJHOCHO MajKe Ha YMTAJIauKe HAaBUKE CPEIHHOIIKO-
nama. Pe3yararu ¢y mOTBpAMIIN TPEH]| YCIEITHOCTH JIEBOJUYHIIA Y OJHOCY Ha
JiedaKe, y JIOMEHY YHTama Kako JIGKTHPE, TAKO H KIbUTa KOje He MPUIIAJajy
OoBOM orycy. [ mMHa3ujanmm genthe 4uTajy JEKTHPY alld U ApYyTe KIBUTE U
genrhe mocehyjy 6nbamoTexe HETO yUCHHUIN KOju TIoxahajy cpenme CTpydHe
mkose. [logamu ymyhyjy u Ha TO 11a Cy pa3BHjeHH]je YNTAIaYKe HABUKE TTOBE-
3aHe ca BUCOKHUM IIKOJICKUM nocTurayheM cpezmorikonana. C apyre cTpa-
HE, YUTaJIauKe HABUKE YUECHUKA HEe KOPEIHpajy MO3UTHBHO ca 00pa3oBameM
ponuTesha M Pa3peroM KOju CPEIOITKOIIIIH IToxahajy, mTo ce Moke TOBECTH
y Be3y ca YTHIAjeM BpIIbaKa, WHIUBUIYATHUM O0COOCHOCTUMA yUECHHKA
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HCTpaKMBamka, Kao 1 ca YTUIAjeM COLUjaIHOT OKpYKema (IpyIITBa y LETH-
HH) y KOME Ce He Ipu/aje MPEeBeINKH, a MOXK1a He U JOBOJbaH, 3Ha4Ya] yHAI-
pehuBamy U HEroBamwy YUTAIAYKE KYJITYPE MIIAJIHX.

Wmajyhu y Buay pesyiraTe MPETXOAHUX MCHUTHBAKA O YUTAIAYKHM
HaBHKaMa MJIaJUX KOJ HAC M y CBETY, Ka0 M Halla3e MPeICTaB/bEHOI eMITH-
PHjCKOT UCTPAKMBakbha, MOXKE CE 3aKJbYUUTH J[a aKTYEJTHOCT TEMe HE jeaBa
U J1a je MOXJIa pa3MaTparme OBOI MMHTamka jOIl OTPEOHM]Ee y epr yOp3aHOT
TEXHOJIOLIKOT HAIPeTKa KOjH CBaKaKO MEHha U HAaBHKE KOPHCHUKA Y BE3H ca
YUTambeM 1 ynorpebom kmure. Takohe, mpuMeTHO je 1a BUIHOT TOOOJbIAka
y OBOM JIOMEHY y HACTaBHOj NMPAKCH TOKOM IOCIIe/Ib-E JeleHrje HeMa, 300r
yera OM OWJIO MOKEJHHO YBECTH M adUpMHUCATH U300pHE MpeaMeTe KOju Ou
MOIJIM JIOTIPHHETH J]a C€ YMTajayKe HaBUKE M YMTAjIayKa KOMICTEHIIMja/
MUCMEHOCT CPE/IIHOIIKOJIAlA YHAIPE/e, ITO ce IOCEOHO OHOCH Ha Mporpa-
M HACTaBe U Y4eHa y CPEABUM CTPYUYHUM LIKOJIaMa.

Jla Ou ce ja3 u3mely kopryca IIKOJICKE JIKTUPE U MITHBA KOj¢ yUCHH-
U PaJIo YUTAjy MPEMOCTHO, JeHO O]l PEIICHha Ce MOXKE MOTPaXUTH y Behoj
3aWHTEPECOBAHOCTH HACTaBHUKA/MIpodecopa 3a KibHKEBHE BPCTE ((KaHPOBE)
KOje aJI0JIeCIIeHTH TIpedepupajy, Witk O HacTaBHUITU/TIpodecopu 3ajeTHO ca
YYECHHIIMMa MOLJIM JIa 0/1adepy Jiesia Koja Cy 3a CPEIbOIIKOJIIE TOoIyJIapHa,
jep je ymo3HaBame YnTaJaykKux mpedepeHiinja yueHnKa ,,0CHOBHU Mpeayc-
JIOB KaKO MOTHBHUCAaa 33 YUTAE, TAKO U 32 MOJICTUIAkhE BUXOBUX YU TAIaY-
kux HaBuka” (Puri¢, 2012: 214). llIraBuiie, yTuiaj HactaBHUKa/ipodecopa y
OZIp)KaBamby U MOJCTUIAY HHTEPECOBamkba YUCHHKA J1a YUTAjy MOXKE OUTH U
npecynan (Belzer, 2002; Pitcher et al., 2007).

[Tpumep no6pe mpakce Moriia Ou MpencTaBJbaTH U PUMEHA eJIeKTPOH-
CKHMX YMTauya Kmura y oopasopamy. [lojcTuiiajao Ou OMI0 U YyCIOCTABUTH,
Ha HAIIMOHAJIHOM HUBOY, 33jeIHUYKHU MPHUCTYITI U3Mel)y OCHOBHUX U CPEIAHUX
IIKOJIA O TIPOMOBHUCAbY YHTATAYKMX HABHKA YUCHUKA, jeP YKOIUKO YUCHHIIH
HE MOCTaHy NMPOAKTUBHH YMTAOLM Y OCHOBHO] IIIKOJIH, BEPOBATHO y CPEAHH0]
LIKOJIX U KacHUje Hehe pa3BUTH MOTHBAIIM]y 3a unTame (Sanacore, 2002).

Pe3yntatu oBOr eMIUPHjCKOT UCTpaKMBama yKasyjy na Ou Oujo mo-
XKeJbHO yOynyhe neraspHUje ucnutatu (GakTope KOju yTHUYy Ha MOTHBALIH]Y
yUCHHKa JIa YUTA]y, Ka0 ¥ IbHXOBE CTABOBE y BE3H Ca YUTAJIAYKUM HaBUKaMa
U uHTepecoBamuMa. Mmajyhu y Buny cipoBoleme HOBe MpoCBeTHE pedopme
y Halloj 3eMJbHU, OBE TeMe OM moceOHO OMII0 3HaYajHO Pa3MOTPUTH Y OKBUDPY
Cpeler CTpy4YHOr 00pa3oBama.
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Abstract. Reading habits are an essential aspect for creating a functionally literate so-
ciety and for its positioning at the global level. In this regard, the aim of this paper is to
examine quantities and contents that high school students read, including compulsory
reading and other books that do not belong to this corpus. We also tried to examine stu-
dents’ opinions about ways that could contribute to their motivation to read books, to
consider their reading habits keeping in mind the family context and the use of library
services, as well as to determine whether reading books is related to gender, academic
achievement, the type of school that the students attend, the class and the education of
their parents. Students (N=1378) from high schools and secondary vocational schools
from several cities in Serbia participated in the research. A questionnaire was used,
constructed for the purposes of this study. The results show that adolescents are reluc-
tant to read reading materials contained in the curriculum. The majority of students
read books outside of this corpus, and they most often read comics, science fiction,
crime and romance novels. More than one fifth of students do not recognise any way
that would motivate them to read books. Since there has been no visible improvement
in this area in teaching practice over the last decade, it would be desirable to introduce
and affirm optional subjects that would contribute to improving the reading habits of
high school students (especially in secondary vocational schools).

Key words: reading habits, high school students, required reading, teaching practice,
motivation to read.

INTRODUCTION

Some perceptions of the reading process emphasise its interactive nature, but
also the peculiarities of understanding the read text (Kirsch, de Jong, Lafon-
taine, McQueen, Mendelovits & Monseur 2002) — linear and nonlinear. Con-
text or situation can be a defining characteristic when considering reading
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competence, reading literacy, the very reading process, and reading habits.
The connection between reading skills and reading habits is reciprocal. Be-
sides, reading habits affect the improvement of reading literacy,' as well as
of the reading competence® and, in a sense, may be a prerequisite for their
improvement (Guthrie, Wigfield, Metsala & Cox 1999; Leppanen, Aunola &
Nurmi, 2005; Manuel & Carter, 2015; Mol & Bus, 2011). In relation to that,
the focus of the research in this paper are the reading habits of high school
students, first and foremost, in the school context.

Improving the literary reception of students, creating and developing per-
manent reading habits and enabling students to independently read, experi-
ence, interpret and evaluate literary and artistic works are the basic outcomes?
in the teaching of the Serbian language and literature in both primary and
secondary schools. In fact, the general disciplinary competence in the high
school teaching of the Serbian language and literature refers to the fact that
the student understands and critically reflects on what they read ... They read,
experience and interpret a literary work; use reading to better understand
themselves, others and the world around them” (Rulebook on the program
of classes and teaching for the first grade of gymnasium. Official Gazette
of the RS — Educational Gazette, number 27/18). Furthermore, according to
high school curricula, that were valid until recently,* the entire teaching of the
subject is focused, among other things, on the development of reading skills,
and one of the primary tasks that literature teaching should accomplish is to
nurture and develop reading competencies, as well as to direct students to be-
come readers who will be able to read literary and artistic works of all genres
in a researching, creative and active way (Rulebook on the amendments to the
rulebook on the plan of education and upbringing for gymnasium and educa-
tion and upbringing for I1, III, and IV grades of gymnasium. Official Gazette
of the RS — Educational Gazette, number 3/1991; Rulebook on the amend-
ments to the rulebook on the plan of education and upbringing for common

! Reading literacy is considered one of the basic competencies of importance for learning
and development, and is developed through various school and extracurricular activities that
include reading (Budevac & Baucal, 2014: 23).

2 The term reading competence implies that an individual understands written texts, uses
them and thinks about them, which enables them to achieve personal goals and reach their
own potentials, master the necessary knowledge, as well as to actively participate in society
(Kirsch et al., 2002).

* Starting from 2018, in primary schools and high schools in our country, teaching is real-
ised according to the reformed teaching and learning programmes, which should fully sup-
port achievement of foreseen outcomes in each year. Changes in teaching and learning pro-
grammes are not only characterised by changed quantity or quality of contents, but are also
by the following statements: the student is at the centre of the teaching and learning process;
programmes are outcome-oriented; programmes are oriented towards the development of dis-
ciplinary and interdisciplinary competencies, etc. (Stevanovi¢ & Milosevi¢, 2019).

Tt convenes to mention that in higher grades of high school and secondary vocational school
curricula are still in force.
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courses in vocational schools and education and upbringing for 11, III, and IV
grades. Official Gazette of the RS — Educational Gazette, number 4/1991).

Hence, in the reformed teaching and learning programmes, as well as in
the curricula, there is no essential change when observing the development,
nurturing and improvement of reading competence and reading habits of stu-
dents. Moreover, both the outcomes and the basic tasks/goals of teaching lit-
erature are related to “nurturing and developing students’ reading and literary
culture.” (Janicijevic, 2016: 8).

If we compare the mentioned outcomes and tasks with the results of pre-
vious research in this area and with the experience from school practice, we
can notice a discrepancy between what teaching is expected to accomplish
and the actual situation. Various examinations both in our country and in the
world indicate the so-called reading crisis and insufficient interest of young
people in reading, primarily in the context of reading and reading habits as a
part of school obligations. The results of the research (conducted on a sample
of primary and secondary school students) carried out in our country show,
inter alia, that 63.9% of students do not like to read compulsory books, and
that 15.8% of them read all works belonging to the required reading during
school year (Ili¢, Gaji¢ & Maljkovi¢, 2007).

Based on the main findings of the research on reading habits of high
school students in their spare time, it was determined: that for most high
school students in Serbia, reading is not one of the preferred activities; that
12% of students do not read, 21% read only compulsory reading, 40% some-
times read books that are not compulsory reading; 20% read required read-
ing and often other books, too; while 7% are passionate readers; that high
school students’ reading habits are related to their parents’ education; that
high school students do not have a developed habit of using library services
(Krnjai¢, Stepanovi¢ & Pavlovi¢ Babi¢, 2011).

Empirical research (Perc¢i¢ & Vukadinovi¢, 2019) shows that there is a
relatively high percentage of students who like to read (60% of students read
often), but who also prefer printed books and digital forms of magazines and
newspapers. “The results of the research show that there was no influence of
students’ age on the frequency of examined reading habits, nor a statistically
significant correlation between students of different ages and frequency of
reading books, magazines and newspapers, in printed and electronic form”
(Per¢i¢ & Vukadinovi¢, 2019: 430). It was also pointed out that reading habits
should be particularly improved among students of technical-technological
sciences and arts, where the lowest frequency of reading books has been re-
corded.

The results of national surveys in the United States show that the average
mark in reading assessment in 4" and 8" grade is lower in 2019 compared to
the results of the national survey conducted in 2017. Moreover, the findings
indicate that, according to the standards, more than 37% of 4™ and 26% of 8™
grade students do not read at the basic level (NAEP/National Assessment of
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Educational Progress/Report Card: 2019; NAEP Reading Assessment). Be-
sides, the results indicate that many 17-year-olds in the United States do not
read often, as 24% of this population read daily, while 10% never or almost
never read books (Mullan, 2010).

A survey comparing students’ attitudes towards reading habits in South
Korea and the UK and their interests in this area suggests that upper primary
school students in Korea enjoy reading less than their peers in the UK: 19% of
Korean students said they liked reading,® whereas in the UK this percentage
is 37.6% (Hope, 2017). On the other hand, the results of a study examining
the reading habits of adolescents aged 11 to 15 (conducted more than a decade
ago) in England show that as many as 93% of students said that during the
week, they preferred reading magazines, newspapers and different contents
in the Internet than books (Hopper, 2005).

The European Council also recognises that young people in the Euro-
pean Union are not sufficiently interested in reading. As a matter of fact,
“every fifth 15-year-old in the Union has poor reading skills and does not read
enough” (Vrasidas & Theodoridou, 2018: 298), which is not only a worrying
social issue, but also raises various dilemmas regarding the future economic
competitiveness of the European Union (European Commission: PISA 2018
and the EU — Striving for Social Fairness through Education, 2019). In fact,
since 2009, the low achievement in reading, mathematics and natural sciences
of the young has been recorded in most countries of the European Union.
Therefore, Slovakia and Lithuania were the first to create an action plan to
improve reading skills and interest in literature and reading among young
people (EU Youth Report, 2016).

Research focusing on adolescent reading habits and reading preferences
in Australia (Manuel & Carter, 2015) arrive at the similar conclusions. The
findings of a survey in which more than 2,000 students (aged 12 to 16) par-
ticipated, show that as many as 71% of girls and 82% of boys single out com-
pulsory literature (as part of English literature classes) as the worst books
they have read, i.e. the literature prescribed by the curriculum as the least
favourite type of books/texts they read, while their favoured texts are online
materials and fiction. For only a fifth of these students, reading books is a
desirable spare activity, while at the top of this list for more than one half
of them is hanging out with friends (64% of students) and using computers
which includes the Internet, playing video games and social networks (61 %
of students).

According to our knowledge and the available literature, the reading in-
terests and reading habits of children and young people in our country have
not been at the centre of a large number of empirical studies in the last decade.

5 It is interesting to mention that in the area of reading literacy within the international
PISA 2018 survey, South Korea is among the countries whose 15-year-olds have the highest
achievements, i.e. achieve results in this domain that are significantly above the OECD aver-
age (Schleicher, 2019).
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The researchers’ attention was more focused on reading literacy and reading
competence (Brankovic¢ et al., 2013; Budevac, 2019; Budevac & Baucal, 2014;
Jovanovi¢, 2011; Pavlovi¢-Babi¢ & Baucal, 2013; Popovic, 2013).

The stated observations and the said findings encouraged us to carry out
research aimed at examining certain aspects of reading habits of high school
students. We were interested in quantities and contents that high school stu-
dents read, including reading materials comprised in compulsory reading and
other books that do not belong to this corpus. We also sought to consider stu-
dents’ views on ways that could contribute to their motivation to read books,
to consider their reading habits given the family context and the use of library
services, and to determine whether reading books is linked to gender, aca-
demic achievement, the type of school that students attend, class, and parents’
education. This paper presents a part of the results of a broader research study
on reading habits of high school students.

METHOD

Sample. Students from high schools and four-year secondary vocational
schools in several cities in Serbia (Belgrade, Novi Sad, Kragujevac, Ni$ and
Krusevac) participated in the research. The sample is of the appropriate type
and consists of 1378 students from I to IV grade (42.6% of boys and 57.4% of
girls). 794 (57.6%) students attended high school, and 584 (42.4%) attended
four-year secondary vocational schools. First-year high school and secondary
vocational school students make up 27.4% (378) of the sample, second 21.2%
(292), third 28.7% (396) and fourth 22.3% (312).

The structure of the sample of students according to their parent’ educa-
tional level is given in the Table 1.

Table 1. Sample structure according to parents’ education

Mother’s education Father’s education
Parents’ educational level
f % f %
Primary school completed 79 5.7 61 44
High school completed 647 47.0 657 477
Two-year post-secondary school 206 14.9 218 15.8
University degree 365 26.5 348 25.3
Master diploma, PhD 81 59 94 6.8

N 1378 100 1378 100
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Instruments. The survey technique was used in the research. A questionnaire
was used, which was constructed for the purpose of examining the reading
habits of high school students. The first part of the questionnaire referred to
the collection of sociodemographic data about students (age, gender, type of
school they attend, year they attend, overall achievement of students at the
end of the previous school year, mark in the Serbian language and literature,
mother’s education and father’s education). The second part of the question-
naire consisted of a set of questions (a total of twelve) dedicated to students’
reading habits. In this paper, we will present the findings emanating from
three closed-ended and three open-ended questions. Students were asked to
assess their reading habits related to school reading by completing one of the
suggested answers: (1) I read all books that belong to compulsory reading; (2)
I read some books that belong to compulsory reading; (3) I hardly ever read
compulsory reading; (4) I do not read compulsory reading at all. Moreover,
they had to answer whether they read books that do not belong to compulsory
reading by circling one of the suggested answers (yes or no), as well as to
state how often they borrow books from the library by choosing one of the
answers: once a month; once in two months; once in six months; once a year;
I do not borrow books. The questionnaire also included an open-ended ques-
tion about the type of books that students read, a question about who in their
family reads books most/least, as well as a question about students’ opinions
on ways that could contribute to their motivation to read books.

Variables. Dependent variables are operationalised through questions in
which students are asked to: assess their reading habits (frequency of read-
ing school textbooks; frequency of reading books that do not belong to the
corpus prescribed by the curriculum; frequency of borrowing books from
the library; choice of literary genres); to express their opinion on ways that
could contribute to their motivation to read; to say who in their family reads
books most/least. Sociodemographic variables in this paper can be viewed as
independent variables, and they refer to the following data: age, gender, type
of school students attend, year they attend, their overall achievement, mark
in the Serbian language and literature, mother’s educational level and father’s
educational level.

Course of the research. Students completed the questionnaire individu-
ally, participated voluntarily, and completed the questionnaire anonymously.
The research was conducted during one school hour, in the 2018/2019 school
year.

Data processing method. Measures of descriptive statistics (frequen-
cies, percentages, arithmetic means, standard deviations), Chi-square test
and Cramer’s V, i.e. fi (¢) effect strength coefficient, Mann Whitney test and
Spearman’s correlation coefficient were used to process quantitative data.

Students’ answers to open-ended questions were processed by the meth-
od of content analysis, inductive and deductive type (Elo & Kyngis, 2008).
Students’ answers to the question of which types (genres) of books they read
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were classified into predefined categories according to the theory of litera-
ture, and to the question of who in the family reads most/least in accordance
with the meaning of the word family. An inductive approach was used to
encode the answer to the question on how to motivate high school students to
read books.

The authors of this paper jointly performed the initial encoding and dif-
ferentiated a total of 27 codes. In the next step, the codes were grouped into
five general categories according to semantic similarity, also by consensu-
al consent of the researchers, namely: (1) change of the curriculum (initial
codes: e.g. change the genre of books that make up school reading; reducing
the number of books that make up reading); (2) the role of the teacher (initial
codes: e.g. changing the way of interpreting a literary work in class; a more
modern approach to analysis in class with a clear explanation of the message
of the book); (3) role of assessment (initial codes: e.g. obtaining a negative
mark for each unread book; special excellent mark for reading compulsory
books); (4) recommendation of a friend (initial codes: e.g. I read books that
my friends read; most often I read books that I talk about with friends); (5)
they cannot be motivated in any way (initial codes: e.g. it is impossible to
motivate them; nothing can motivate them).

RESULTS AND DISCUSSION

Students’ overall achievement and their mark
in the Serbian language and literature

At the level of the entire sample, 43% of students had excellent results, 39%
very good, 15% good, 2% satisfactory and 1% of students had unsatisfactory
results (M=4.19; SD=0.87). The analysis established a statistically significant
correlation between the students’ overall achievement and their marks in the
subject Serbian language and literature (rs=.615, p <.001).

We were also interested in finding out whether there were differences in
academic achievement in the previous school year and marks in the Serbian
language and literature, considering the gender of students and the type of
school that they attended. These data are given in the Table 2.
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Table 2. Overall achievement in the previous academic year and marks
in the Serbian language and literature

Achievement in the

. . Marks in the Serbian
previous academic

language and literature

Variables Groups year
M SD M SD
Boys 397 0.96 345 1.14
Gender
Girls 435 0.76 4.05 1.01
High school 4.36 0.73 394 1.05
School type Secondary
vocational 3.95 0.98 3.60 1.16
schools

The Mann-Whitney test established a statistically significant difference in
student achievement in relation to gender and type of school. Girls achieved
better results than boys in the previous academic year (U=162333; p<.001),
as well as higher marks in the Serbian language and literature (U=179126;
p<.001), and high school students had significantly better success in the pre-
vious academic year (U=175846; p<.001) and higher marks in the Serbian
language and literature (U=193239; p<.001) than students who attended sec-
ondary vocational schools.

Reading compulsory books

Examining the reading habits of high school students in the school context
(reading compulsory books), we can see that only 46.9% of students read all
the books that belong to the opus prescribed by the curriculum, 41.2% of stu-
dents read some books from the corpus, 7% read hardly anything and 4.9%
do not read any compulsory reading.

This finding can be considered somewhat expected if we keep in mind
that adolescents’ reading preferences are often not focused on compulsory
school reading. This is not inherent only to our country, but this topic has been
viewed from different perspectives in international studies (Hooper, 2005;
Manuel & Carter, 2015; Frankel, et al., 2018).). Furthermore, the cause of in-
sufficient reading in the school context, viewed from the perspective of high
school students, can be found in their inability to identify with characters and
events from the works of classical literature that abound in school reading;
works that, according to the taste of modern young readers, are archaic and
do not deal with topics that interest them. Therefore, when teaching literature,
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it is very important to instruct students to recognise the value attitudes that
each work of art carries, regardless of which literary epoch it belongs to, and
to emphasise that these attitudes are not limited in time and are applicable to
different cultural and ideological contexts.

Data on the frequency of reading compulsory books, by gender and by
school type, are given in the Table 3.

Table 3. To what extent do the high school students read compulsory books:

gender and school type

Answers: Gender School type Total
books that
belong to Secondary
compulsory Boys Girls High school vocational
school school
reading*

f % F % F % f % F %
I read all 202 360 421 548 429 559 194 345 623 469
the books

lreadsome  »s3 451 205 384 275 359 273 486 548 412
of the books

I hardly 55 98 38 49 42 55 51 9.1 93 7.0
ever read

I'do not 51 91 14 18 21 27 44 78 65 49
read

Total 561 100 768 100 767 100 562 100 1329 100

* 49 respondents gave answers to this question.

The obtained value of the Chi-square test indicates statistically significant
differences in the frequency of reading compulsory books in relation to the
gender (}*(3, N=1329)=73.9; p<.001, $=.236), as the girls stated more fre-
quently that they read all the compulsory books. The obtained finding was
expected and confirmed by other studies conducted in our country (Krnjaic,
Stepanovi¢ & Pavlovi¢ Babi¢, 2011), as well as by international studies, that
show that girls generally read more often than boys (Coles & Hall, 2002;
Clark, Osborne & Akerman, 2008; Clark, 2011), because boys have more
negative attitudes towards reading and weaker motivation to read (Logan &
Johnston, 2009; Logan & Medford, 2011; Oakhill & Petrides, 2007). Insuffi-
cient motivation of boys to read should be examined, inter alia, in the context
of some other factors, such as, for example, the socioeconomic factor, i.e.
socioeconomic status (Watson, Kehler & Martino, 2010; Weaver-Hightower,
2003).
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The value of the Chi-square test points to statistically significant differ-
ences in relation to the type of school that students attend: y*(3, N=1329)=
67.6; p<.001, $=.226. High school students read compulsory books more often
than secondary vocational school students. Cramer’s Phi coefficient shows
that the gender effect and the school-type effect are of medium strength.

The findings of our study coincide with the results of research on the
factors of progress on the reading literacy test within the international PISA
study: high school students progress more on this test than students attending
secondary vocational schools (Jovanovi¢, 2011). An explanation in this regard
could lie, inter alia, in the learning outcomes, i.e. in the knowledge goals
that high school students are supposed to attain as opposed to the goals of
secondary vocational school students. The results confirm that in high school
students, “the most pronounced achievement goals are aimed at achieving
success, as well as those related to learning goals”, i.e. achievement motiva-
tion is related to the desire to show their own competence and is focused on
the achievement outcome (Milojevié, Stojiljkovi¢, Todorovi¢ & Kasi¢, 2009:
527). Besides, the given finding indicates that the curriculum in secondary
vocational schools should insist, to a much greater extent, on the outcomes
that are directly related to the improvement of students’ reading interests and
habits.

Reading books outside the school reading corpus

The results indicate that a relatively high percentage (71.7%) of students read
books outside the compulsory opus prescribed by the curriculum. Neverthe-
less, nearly one third (28.3%) never reads books outside the compulsory read-
ing. The value of the Chi-square test shows statistically significant differ-
ences according to the gender: y*(1, N=1378)=154.7, p<.001, $=.335. Girls are
more likely to read books that do not belong to the compulsory school reading
than boys. The data obtained are in agreement with the findings of various
studies that have shown that boys read less than girls even for pleasure (Artelt,
Schiefele & Schneider, 2013; McGeown, 2015; Wigfield, Cambria & Ho, 2012),
which can be explained by the level of engagement during reading, but also by
intrinsic motivation, which is more focused on reading in girls than in boys
(Baker & Wigfield, 1999; Wang & Guthrie, 2004). Moreover, a difference in
relation to the school type was noted (y*(1, N=1378)=24.8; p<.001, ¢=.133),
since high school students read books outside compulsory reading more often
than students attending secondary vocational schools.

The Mann-Whitney test shows that students who read books outside of
compulsory reading are far more likely to read all the books from the com-
pulsory repertoire (U=140468, p<.001). Nonetheless, the trend of less frequent
reading, either for pleasure or for purpose — which was confirmed in our
study — was also proven in research that was previously conducted in our
environment (Krnjai¢, Stepanovi¢ & Pavlovi¢ Babi¢, 2011). Furthermore, in
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the research analysing the way in which young people in Serbia use their
spare time, it was established that they “spend only 10 minutes a day read-
ing” (Pesi¢, Videnovi¢c & Plut, 2012: 163). The fact that students read less
and less is witnessed by research that were carried out in other countries
(Twist, Schagen & Hodgson, 2007). Studies indicate that most students do not
like to read and prefer other activities, such as watching television, searching
the Internet, playing computer games, and the like (Clark, 201; Palani, 2012).
The changes that are occurring are significant and affect many generations
who spend most of their time in front of a TV or computer screens (Almog
& Almog, 2016) ¢. On the other hand, the way young people use computers
can have multiple positive effects on their education. As a matter of fact,
the results of research conducted in Serbia (Krnjai¢, Stepanovi¢ & Pavlovi¢
Babi¢, 2011) indicate that high school students who read most (both com-
pulsory reading and other books) use computers more than other students
for educational purposes (educational software and the use of computers for
writing documents).

Which literary categories (genres) do the books that high school
students like to read belong to?

Considering the given question, it is noticed that high school students like
to read comics (30.5%), science fiction novels (19.7%), crime (17.3%) and ro-
mance novels (15.4%), books belonging to all literary genres (11.0%), dra-
matic genres (10.9%), historical novels (7.5%), fiction (7.1%). Poetry is read by
the smallest number of high school students (1.5%). The choice of preferred
literary types of respondents who participated in our study mainly coincides
with the findings of a slightly older study on reading habits of high school
students in Serbia, which show that students read most popular books (crime,
romance novels, etc.), and poetry and books of special artistic values (Krnjaic,
Stepanovi¢ & Pavlovi¢ Babi¢, 2011). International studies point to a very simi-
lar choice of categories (genres) of books in the adolescent population (Coles
& Hall, 2002; Clark & Foster, 2005; Logan & Johnston, 2010). Some studies
suggest that adolescents choose a certain type of book (genre) because of the
author of the work (Merga, 2017), based on the recommendations of their
peers (1li¢, Gaji¢ & Maljkovi¢, 2007), of parents and other family members
— brother, sister, grandfather, grandmother (Fleener, Morrison, Linek & Ra-
sinski, 1997; Rinehart, Gerlach, Wisell & Welker, 1998), or because they want
to enjoy books that draw them into the story, encourage them to think, and
feel that the story is realistic or true for life (Appleyard, 1990). Disconnection
with life circumstances and contemporary events is another reason why ado-

¢ Zimbardo and Boyd state that until the age of twenty-one, an average boy in America spends
10,000 hours alone playing video games (Zimbardo & Boyd, 2009).
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lescents are not keen on reading poetry (Dias, 2010; Manuel & Carter, 2015;
Pike, 2000), and also some other genres.

When analysing the choice of literary genres that high school students
prefer, differences with regard to the gender have not been established. Al-
though poetry is read more by girls, this difference is not statistically signifi-
cant due to a very small number of answers (even among girls). The obtained
datum is unexpected and can be attributed to the individual characteristics of
the respondents. Data on gender differences, in relation to the choice of liter-
ary genres, have been established in research conducted by other authors. The
girls were more interested in reading works related to romance, friendship,
animals, adventure and historical fiction, while the boys read more books
about sports, science, science fiction (Bosacki, Elliott, Bajovic & Askeer,
2009; Higginbothan, 1999; Hughes-Hassell & Rodge, 2007).’

Furthermore, the findings of our research suggest that a statistically sig-
nificant difference was found in relation to the type of school. Namely, high
school students are statistically significantly more likely to read science fic-
tion novels (y*(1, N=1378)=18.3; p<.001), fiction (*(1, N=1378)=9.5; p=.002)
and romance novels (y*(1, N=1378)=10.2, p<.001), while students attending
vocational schools read comics more often: y*(1, N =1378) =11.0; p<.001.

The choice of literary genres pointed out by the high school students
who participated in our study coincides with the genres chosen by students in
many other milieus, which in a sense creates a dose of concern and raises the
question of whether students will be able to expand their knowledge and im-
prove their competencies mainly by reading magazines and books that belong
to science fiction (Palani, 2012), and according to the results of our research,
by reading comics to the greatest extent. Moreover, research findings show
that high school students have problems when choosing books to read (Merga,
2016), which is especially pronounced in students who do not have enough
reading experience, i.e. who do not read enough for pleasure, and have lit-
tle knowledge of writers and genres (Merga, 2017). These conclusions are in
line with the suggestions made by some studies on the importance of reading
books in the spare time (Mol & Bus, 2011).

Family and reading habits of high school students

One half of high school students point out that mothers read most in their fam-
ilies. Regarding the reading habits of other family members (sisters, brothers,
grandmothers, grandfathers), we came by dissenting opinions: less than one
fifth of students said that other members of their family preferred reading,

7 Gender differences, in relation to the preferred literary genres, in our environment have been
established in the student population. As a matter of fact, it was found that female students
“read novels and popular books more often than male students, as well as books in printed
form, whilst male students are more innovative — they more often read books in digital form
than female students” (Per¢i¢ & Vukadinovi¢, 2019: 427).
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whereas one third said that other members read least often. Less than one
quarter of students stated that they were the ones who read most in their fami-
lies. One quarter of students think that their fathers do not like to read and that
they rarely do so (Table 4).

Table 4. Who in the family reads books most/least?

Who in the family reads Who in the family reads books
books most? least?

Answers f % f %
Mother 685 49.7 144 10.4
?atrﬁflrymembm of the 265 192 490 35.6

Me 196 14.2 319 23.1
Father 163 11.8 369 26.8
Everybody reads 45 33 31 2.2
Nobody reads 24 1.7 25 1.8
Total 1378 100.0 1378 100.0

The fact that mothers read the most in their families has been confirmed
in research on the connection between parental reading and reading habits
of young people in France, Germany and Italy. Comparing the findings ob-
tained in these countries, the strongest connection between parental reading
and their children’s reading habits was established in Italy and France. At the
same time, the connection between the reading habits of mothers and children
is more pronounced in Italy and France, while a greater connection between
the reading habits of fathers and young people was found in Germany (Car-
doso, Fontainha and Monfardini, 2008, according to: Wollscheid, 2013). Other
research reveal that children, who have rich resources for reading at home and
whose parents, especially mothers, encourage them to read at home, will be
more successful in reading at school than children who lack such a home envi-
ronment. (Sénéchal, 2006). Besides, some studies have shown a positive effect
of mothers’ reading habits on girls, and fathers’ reading habits on boys in fami-
lies where more than 30 minutes a day are devoted to reading. (Mullan, 2010).

In the attitudes of high school students about the reading habits of fam-
ily members, a difference was established with regard to the gender. A larger
number of girls stated that they were the ones who read most in their family
in comparison to boys (x2 (1, N=1378)=24.1<; p<.001), whilst a larger number
of boys said that they were the ones who read least in their families in relation
to girls ()*(1, N=1378)= 66.4<; p<.001).
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International PISA and PIRLS research® has launched a discussion on
how to improve students’ reading literacy and increase their motivation to
read not only in school settings, but also in an informal environment such as
the family (Wollscheid, 2013). Although the school context is considered to
be “formally responsible” for the formation of all aspects of reading, the au-
thors point out that the key role and importance in forming children’s reading
habits is played by parents and their reading habits, particularly at an early
age (Lareau & Weininger, 2003; Mullan, 2010; Nagel, 2009; Notten, Tolsma,
Kraaykamp & R. Kloosterman, 2010). Various studies have pointed to the
importance of the parental role as a model for forming young people’s read-
ing habits (Kraaykamp, 2003; McElvany & Van Steensel, 2009; Mullan, 2010;
Sénéchal & LeFevre, 2002), because parents who often read books and enjoy
reading positively affect their children’s reading habits (principally during
adolescence when students spend little time reading).

It is very likely that young people with developed reading habits had their
parents’ support in reading which was realised in different ways. Nonethe-
less, this issue should be systematically examined, i.e. in future studies, the
reading motivation of the young (adolescents) should be perceived from both
the negative and the positive aspect. For example, if parents encourage their
children to read on a daily basis, children — especially during this period, may
perceive this encouragement as persuasion or coercion, which, in this case,
can be demotivating (Klauda, 2009).

Library and students’ reading habits

The findings show that the majority of high school students, 34.2%, borrow
books from the library once a month, 25.8% do so once every two months,
14.6% once every six months, and 8.1% once a year. About one fifth of stu-
dents (17.2%) never borrow books from the library. Most students go to the
library only once a month, which also indicates that their reading habits are
not fully built. On the other hand, if we compare the findings of our research
with the results obtained a decade ago, we can see that there are no significant
changes in the reading habits of young people in our environment. Namely,
the data indicate that high school students do not have a formed habit of us-

§ The first PIRLS survey was conducted in 2001. The research is conducted in five-year cy-
cles. This study measures the achievements of students in the fourth grade of primary school
and their experiences related to learning to read at home and at school. The fourth grade of
primary school was chosen because it represents an important milestone in the development
of students’ reading competencies. Reading literacy in the given research refers to the ability
to understand and use written language forms, but it also implies the ability to understand
different types of texts, as well as reading habits and attitudes. The aim of the research is to
collect and analyse data on reading competencies of fourth grade primary school students,
as well as data on family and school context that influence reading competence/reading lit-
eracy.
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ing the services offered by libraries (Krnjai¢, Stepanovi¢ & Pavlovi¢ Babi¢,
2011).

Furthermore, the values of the Chi-square test show that there are statis-
tically significant differences between students with regard to gender (*(4,
N=1155)=54.3; p<.001, ¢=.217), since girls more often borrow books from
the library. There are also differences regarding the type of school (y*(4, N=
1155)= 24.0; p<.001, ¢=.144): high school students borrow books from the
library more often than students attending secondary vocational schools. The
obtained finding is also expected, because it is in accordance with the state-
ment that students who read not only compulsory reading but also books out-
side the curriculum borrow books from the library more often.

An increasing number of studies known as school library impact stud-
ies indicate positive correlations between high-quality library programmes
and student achievement (Lance & Hofschire, 2011). Research conducted
in the United States indicate a link between school and city libraries and
achievement in the field of reading (NAEP/National Assessment of Educa-
tional Progress; according to: Krashen, 2011), as students who have city and
school libraries of a higher quality accomplish better results on reading tests
within the national assessment framework. Some research shows that reading
habits decrease during high school, which is why libraries should pay special
attention to adolescents and adapt their spaces and programmes to this target
group in order to keep them as their users (Howard, 2011).

Ways to motivate reading: students’ opinions

How can high school students be motivated to read books? Opinion on this
question was given by 76.9% of high school students (including the answer /
do not know). One fifth of them did not answer this question, which can be a
clear indicator of their motivation to read. In this regard, we would like to em-
phasise that the interest in reading books is directly related to reading com-
prehension, which suggests that if a student is not motivated to read books,
in fact “they will not be able to reach their full potential in reading literacy”
(Gambrell, 2011: 172). The categories of student responses are presented in
the Table 5.
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Table 5. Students’ opinions on ways to motivate them
to read books

0,
Answer category f &

(N=1378)
Change in curriculum 305 22.1
Role of teachers 202 14.7
Role of marks 143 10.4
Recommendation from classmates/friends 86 6.2
Cannot be motivated in any way 205 14.9
I do not know 123 8.9
No answer 319 23.1

Most high school students believe that changing the curriculum is important
to increase their motivation to read, emphasising the need to modernise the
curriculum while keeping the books that advocate essential values; to change
genres constituting compulsory reading, as well as to leave the possibility that
students themselves propose certain books that would form a corpus of school
books. Fewer high school students point out that the role of teachers is important
in motivating for reading, so that the approach to the interpretation of literary
works during classes should be changed — analysing the work in class should be
more meaningful, the message of the work should be connected with everyday
life, a film/theatrical piece should be viewed before reading and interpreting,
etc. A number of high school students believe that a mark can be a motivation
to read, but that it can also be a motivation when used as a punishment (a bad
mark for each unread book) or as a rewards (a special, excellent mark for read-
ing compulsory books). Students also think that the recommendation of a class-
mate (friend) is important for motivation in this domain. On the other hand, we
should not ignore the fact that more than one tenth of high school students do
not recognise any way that would motivate them to read books.

Students who participated in some research previously conducted in our
country formulated similar answers about the reasons for insufficient reading
in the school context (Ili¢, Gaji¢ & Maljkovi¢, 2007), which may indicate that
there were no essential changes in this area of education, as well as that the
“privilege of summative assessment in comparison to formative” as foreseen
by the regulations in our country (Stanci¢, 2020: 102) is mostly in the function
of the short-term goal of obtaining a certain (and often not quite adequate)
mark, whilst the answer to the key question relating to motivation to read
— “how to develop lasting reading motivation and how to improve reading as
a means of learning” (Guthrie, Hoa, Wigfield, Tonks, Humenick & Littles,
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2007; Kim, 2004), is still sought for. Generally speaking, students are much
more motivated to read when they have access to a variety of reading materi-
als (Kim, 2004; Guthrie et al., 2007) and when reading tasks and activities are
relevant to their lives (Hulleman, Godes, Hendricks & Harackiewicz, 2010;
Purcell-Gates, Duke & Martineau, 2007), which should be constantly kept in
mind in teaching practice.

Students’ reflexions about the possibilities of motivating them to read
do not differ according to gender. We established that high school students
were statistically significantly more likely to state programme changes as a
way to motivate students to read (y*(1, N=1378)=9.3; p=.002) in comparison
to students attending secondary vocational schools. In relation to that, the
results proved that the most common barriers to reading among young people
are: an overloaded curriculum; increased amount of academic assignments as
students move into higher grades, busy life outside of school including time
spent in front of screens (computer or TV), sports, leisure activities, music,
obligations, etc. (Manuel & Carter, 2015).

Relationship between the examined aspects of high school
students’ reading habits and sociodemographic variables

The frequency of reading school textbooks is significantly positively corre-
lated with the marks in the subject Serbian language and literature (r =.316;
p<.001) and to students’ overall achievement in the previous school year
(r=.285; p<.001). Reading books that do not belong to compulsory reading
is also statistically significantly correlated with the marks in the subject Ser-
bian language and literature (r =.272; p<.001). The frequency of borrowing
books from the library is statistically significantly positively correlated with
how much student read compulsory books (r=.250; p<.001). Nevertheless,
not all of the aforementioned correlations are high. In addition, no statisti-
cally significant differences were found regarding the frequency of reading
compulsory books, the frequency of reading books that do not belong to this
opus, the choice of literary categories/genres and the frequency of borrowing
books from the library in comparison to the class and to their parents’ level of
education. Consequently, we can say that students who read a larger number
of books from the compulsory programme and books outside this corpus had
better grades in the Serbian language and literature and achieved better re-
sults in the previous school year. Also, students who read compulsory books
more often are also those who more often borrow books from the library.
Students who have stated that their mother reads most often in the fam-
ily are those who read more often compulsory books (U=218243; p=.005) and
have better marks in the Serbian language and literature (U=222532; p=.037).
Research in our milieu shows that more developed reading habits are associat-
ed with high school achievement of students, with a higher level of education
of the father and the type of school that students attend. It also shows that girls
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read more than boys (Krnjai¢, Stepanovi¢ & Pavlovi¢ Babi¢, 2011). According
to the London Institute of Education, reading for pleasure is very important
for the cognitive development of children aged 10 to 16 (London Institute
of Education, 2013). Moreover, young people whose reading habits are more
developed achieved better success in school and had a richer vocabulary and
better understanding in the field of general culture (Department of Education,
2012). Research shows that adolescents who read more books, spent more
time doing homework, and enjoyed doing difficult homework were better on
the PISA reading test (Torppa, Eklund, Sulkunen, Niemin & Ahonen, 2018).
With this in mind, it can be concluded that approach to reading and reading
habits requires radical changes in schools (Manuel & Carter, 2015).

CONCLUSION

Reading habits are an essential aspect for creating a functionally literate soci-
ety and for positioning it globally. They shape the personality of an individual
and help them to improve, construct and understand the process of meaning
construction of different types of texts. Reading habits are becoming increas-
ingly important in today’s environment of constant technological change in
our country and in the world.

Encouraging reading habits has a special significance in the educational
context, because pointing out the importance of reading as a lifelong concept
should be one of the most important goals in schools (Sanacore, 2000). There-
fore, the traditional opinion that improving the quality of reading and reading
habits of students pertains uniquely to teachers and professors of the Serbian
language and literature should be reshaped. Reading habits are acquired at
an early age, between kindergarten and primary school (Knoester, 2010). Re-
search confirms that when a child is taught to read and has developed a love
of books, they can explore the richness of human experiences and knowledge
through reading. However, if the child is not referred to books (picture books,
fairy tales, fables ..)) already at an early age, it will be difficult for them to
acquire good reading habits later (Deavers, 2000).

Based on the presented results of research on reading habits of high
school students, we can conclude that adolescents in Serbia are not inclined
to read books that are part of the curriculum, given that more than a half
of them read a few books, or hardly ever or never read books pertaining to
the compulsory repertoire. In addition, most high school students read books
outside this corpus and most often read comics, science fiction, crime and
romance novels, while poetry is read by the fewest students, which confirms
that there is a discrepancy between the literature that young people like to
read and the curriculum. Besides, it was found that more than one fifth of
high school students do not recognise any way that would contribute to their
motivation to read books, which is an indicator of the deepening crisis of
reading: both of compulsory reading and reading for pleasure. A positive ef-
fect of the family environment, i.e. the mother, on the reading habits of high
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school students was recorded. The results confirmed the trend and proved that
girls are more successful than boys in the area of reading compulsory books
and those outside the school corpus. High school students read compulsory
reading more often, as well as other books, and visit libraries more often than
students who attend secondary vocational schools. The data also indicate that
more developed reading habits are associated with high school achievement
of high school students. On the other hand, students’ reading habits do not
correlate positively with parents’ education and the class that high school stu-
dents attend, which may be explained by the influence of peers, individual
characteristics of research participants, as well as the by influence of social
environment (society as a whole) in which insufficient importance is attached
to improving and nurturing the reading culture of young people.

Having in mind the results of previous research on reading habits of the
young in our country and in the world, as well as the findings of the presented
empirical research, it can be concluded that the popularity of the topic is not
subsiding and that the consideration of this issue might be even more neces-
sary in the era of accelerated technological progress that undoubtedly changes
users’ habits in reading and in the use of books. Also, it is noticeable that there
has been no visible improvement in this area in teaching practice in the last
decade, which is why it would be desirable to introduce and affirm optional
subjects that could contribute to improving reading habits and reading com-
petence/literacy of high school students, which particularly concerns teach-
ing programmes and learning in secondary vocational schools.

In order to bridge the gap between the corpus of compulsory reading and
the books that students like to read, one of the solutions can be sought in the
greater interest of teachers/professors in literary genres that adolescents pre-
fer. Teachers/professors could choose, together with students, books that are
popular to high school generations, because getting to know students’ read-
ing preferences is “a basic prerequisite for motivating them to read, as well as
for encouraging their reading habits” (Puri¢, 2012: 214). Moreover, the influ-
ence of teachers/professors in maintaining and stimulating students’ interest
in reading can be crucial (Belzer, 2002; Pitcher et al., 2007).

An example of good practice could be the application of electronic book
readers in education. It would also be encouraging to establish, at the national
level, a common approach between primary and secondary schools to pro-
mote students’ reading habits, because if students do not become proactive
readers in primary school, they will probably not develop motivation to read
in secondary school and later (Sanacore, 2002).

The results of this empirical research indicate that it would be desirable
in the future to examine in more detail the factors that influence students’
motivation to read, as well as their attitudes regarding reading habits and in-
terests. Having in mind the implementation of the new educational reform in
our country, it would be especially important to consider these topics within
the framework of secondary vocational education.
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YUTATEJIBCKUE HABBIKU YUAIIUXCA CPEJJHNX IIKOJI CEPBUU

Enena Cmesanosuu
WHCTHTYT Megarornueckux uccaenopannii, benrpan, Cepous

bpanucnas Panooicenosuu
dakysasreT 00pa3oBaHMs yunTENEH MIIaJAINX KiaccoB, JlemocaBuu, YHUBEpcUTeT
B [Ipumtnne, Kocoscka-Murposuna, CepOust

Omunus Jlazapesuu
WHCTUTYT megarornueckux uccieaopannii, benrpan, Cepous

Annomayus

HaBbIku 9TeHMS TPEICTABISAIOT CYIIECTBEHHO Ba)KHBIHM aCIeKT IS co3MaHus QyH-
KIIHOHAJFHO MHUCHMEHHOTO OOIIECTBA U IS €ro MO3HIIMOHHPOBAHHE Ha TII00alb-
HOM ypoBHE. COOTBETCTBEHHO, I1eJIb PA0OTHI — BBISIBUTH, CKOJIBKO YUTAIOT ydaline-
Csl CPEAHMX LIKOJI ¥ KaKHe KHUTH UMM IPEINIOYHTAIOTCS, BKIIIOUAst U 00513aTSIbHBIN
NepeueHb KHUT U ApyTHe MPOU3BEACHUS, HE PUHALIeKAIINE JAHHOMY KOPILYCY.
Tax>ke, aBTOpBI MONBITATUCH PACCMOTPETh MHEHUS YUAIIUXCS O IPUEMAX, KOTOPbIE
MorH OBl TIOCOACHCTBOBATh POCTY MX MOTHBAIIMHM K YTCHHWIO KHHT, OCBETUTH HUX
YUTATEJbCKUE HABBIKU, UMESI B BULY CEMENHBIN KOHTEKCT U [10JIb30BaHUE yCIyraMu
OuOJIMOTEK, a TAKKE BBISIBUTH, CBSI3aHO JIM YTECHHE KHUT C MIOJIOM, aKaIeMHUYECKUMHU
MOCTUKEHUSIMHU, THUIIOM IIKOJIbI, BRIOPAHHOH y4YallMMHUCS, KJIaCCOM U 00pa30BaHU-
eM ponureineid. Kopnyc ucnbityembix coctaBuin yuamuecs (N=1378) rumuasuii u
CPEeIHUX CHEIHAIBHBIX IIKOJ U3 HECKOJNIBKUX TopomoB CepOuu. brutr ncnons3oBaH
BOIIPOCHUK, KOHCTPYMPOBAHHBIM ISl HYKJ JAAHHOTO HCCienoBaHus. Pezynbrarsl
MTOKA3bIBAIOT, YTO TOAPOCTKH HE MPOSBIAIOT HHTEPEC K UTEHUIO 0053aTEIHHOTO T1e-
PEUHS KHUT, IPEIyCMOTPEHHBIX y4eOHOH mporpaMmoii. BoapmuHCTBO yyanuxcs
YUTAeT JpyTrHe MaTepHalibl, B IEPBYIO O4YEPEb KOMUKCHI, HAyYHO-(paHTaCTHUECKHE,
JETEKTUBHBIE U CEHTUMEHTAJIbHbIE poMaHbl. CBbliie 20% y4amuxcst He 0CO3HAET
HU OIVH IIPHEM, KOTOPBIH CONEHCTBOBAI ObI OBHIMICHUO UX MOTHBAIIUU K YTCHUIO
KHUT. [ToCcKONBKY HUKAKOTO 3HAYMMOTO YIYUIICHUS B 3TOH 00JacTH Ha MPOTSIKe-
HHE TIOCJIEHETO ECATUIICTHS HEeT, ObLIO OBI KeIaTeIbHO BBECTH U MIPOIIarHPOBATh
(axkyJbTaTUBHBIC MIPEIMETHI, KOTOPbIE Obl COACHCTBOBAIM YJIYULICHUIO HABBIKOB
YTEHUSI CPEAH YUAIINXCS CPEAHUX (B YACTHOCTHU CPETHUX CIEIUATBHBIX) IIKOJI.
Kniouesvie cnosa: unTaTeNbCKUE HABBIKM, y4alllMeCs CPEAHHUX KON, KHUTH JJIS
00513aTeTFHOT0 YTCHH S, IPAKTHKA OOYUICHH S, MOTHBAIUS K YTCHHIO.
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