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YTUILIA] IPYHITBEHVX ITPOMEHA HA ITOJIOKXAJ 1 OTHOC
HACTABHUKA M YYEHUKA Y HACTABII®

Caxerak: [Tocnenmwy gerennjy XX u mogerak XXI Beka ApyLITBa y TpaH3UIMju 0be-
JIeX1Ie Cy KpyIIHe ApyLITBeHe IIpoMeHe. Te IpoMeHe Koje KapaKTepuile TpaHcopMaliyja
C TPa/IMIYIOHA/THOT Ha CaBPEMEeHU IIPUCTYII YCIOB/baBajy OpojHe IIpoMeHe 1 Y BaCIIUTHO-
06pa3soBHOj I HACTABHOj TEOPUjIL U IIPAKCH, 4Mja je CYILITHHA YCMepeHa Ha carjiefjaBarbe
IIOBE3aHOCTH Pa3Boja APYLITBA M 00pa3oBamba, TpaHCHOPMALNjy CHCTeMa BacluTama I
o6pasoBarba, Kao 11 Ha cariefiaBabe MOJI0XKaja 1 OffHOCA HACTAaBHMKA U YYeHMKA Y HacTa-
Bu. HacTaBa je pymirBeHa u conyjasna KaTeropuja y Kojoj ce OCTBapyjy Li/b U 3afaliu
BacIuTama 1 06pasoBarma, Koje KapaKTepullle JPYLUITBEHO-UCTOPMjCKa YCTIOB/bEHOCT U
3aCHOBAHOCT. YBaXkaBajyhy Ty uMmeHMITY, Kao ¥ MIPETXOJHO HaBeleHe KOHCTaTaluje
3aXTeBe, I7IABHA Ma)Kiha Y Pajly YCMepPeHa je Ha JeCKPUIITUBHO-UCTOPUjCKO IPOyYaBame
U aHa/IM3y yTUIAja JPYHITBEHMX IPOMEHA, Ha II0/I0)Kaj ¥ OfHOC HACTaBHMKA M yYEHMKA y
HACTaBY TOKOM JMCTOPMjCKOT pasBoja APYIITBA, C TOCeOHNM OCBPTOM Ha YTII[aj aKTyesl-
HUX IPyLITBEHNUX IIPOMEHA Y OBOM [IOMEHY.

Kipyune pedn: ApyImTBenn passoj, ApyLUITBEeHe IpoMeHe, 06pasoBarbe, YUeHNK, Ha-
CTaBHUK.

YBog

Kao mocneguia usMemeHnx ApyImITBEHNX OIHOCA, a/li U Pa3Boja 3HAIba, HAyKe, TeX-
HIKE U TEXHOJIOTH]€, Ha JAHALIbEM CTYIIbY JPYIITBEHOT pa3Boja HacTasle Cy BE/IMKe IIPO-
MeHe. VaKko oHe HU y TeOpUj/ HY IIPAKCH HICY HUKAKBa HOBOCT, IIPOMEHE KOje Ce [ellaBajy
y CaBpeMeHOM JIPYIITBY, 360r 6POjHMX KapaKTepUCTHKa KOjIMa Ce OIJIMKY]y, 3HATHO Ce
Pa3K/IMKY]jy Off OHUX Y PaHUjUM IIePUOAMMa UUBUIU3ALV]CKOT Pa3Boja, a Kao HajBaXKHIjeE,
u371ajajy ce 6p3uHA U YHUBEP3aMHOCT. [IpyIITBeHe IIPOMeHe M Hallopy Jla Ce U3rpaje fie-
MOKPATCKM ¥ IUTy Pa/TUCTUYKM IIOJIMTUYIKY CUCTEMM OfIpaKaBajy Ce Ha CUCTEM BaCIIUTarba
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u obpasoBama. Tako, Ha IpUMep, Y MHOTMM 3eM/baMa, T0ce6HO y Jyronucrounoj Esporn,
KOje KapaKTepulle MOCTCOLMjaTMCTIYKa TpaH3MIMja Ka TP)KUIIHO] IPUBPEN, HAaCTaBHM
mpenMetu ce oco6abajy uaeosnonKe pUrHAHOCTI M TOTAINTAPU3Ma, a 0OpasoBame 3a
IeMOKpaTHjy M JbYICKa IIpaBa yK/bydyje ce y mocTojehe mpegMeTHe cafpskaje, UM e YBOAU
y 06Ky HoBuX npenmeta. Takobe, penykyjy ce 1 QpyHKIMje HALMOHATHNX IIPOCBETHNX
BJIACTH, @ BaCIIMTHO-00pa3soBHe MHCTUTYILMje Hobujajy Behy ayToHOoMMjy n MmoryhHocT 3a
HOBE MHUIMjaTuBe. Y KOHTEKCTY TUX IIPOMEHA IOCTaB/ba Ce U MUTakbe II0I0XKaja U OfHO-
Ca HACTABHIUKA I yIEHUKA Y HACTABHOM IIPOLIECY, C LII/bEM Ja Ce IPOOIeMI y TOM JOMEHY
pelle CYIITHHCKY, a He CaMO JIEK/TapaTUBHO.

Mebytum, n nopey, HacTojama Jja ce BaCIUTHO-0OPa3OBHM CUCTEMH Y 3eM/baMa Y
TPaH3ULVjU TPAaHCHOPMUILY Y CKIA[y ca 3aXTeBMMa CaBPeMEHEHOT APYIITBA, U fa/be
ocroje MEHOro6pojuu mpobemu. Hajseha mpenpeka je oTmop mpema mpoMeHaMma IpBeH-
CTBEHO OHUX YMjy je OCHOBHU 3aJJaTaK Jla HEIOCPEIHO YBOJie MPOMeHe Y BaCIIMTHO-00-
Pa3soOBHU NPOIIEC, 3aTUM HeOCTaTaK MaTepUja/IHUX CPE/ICTaBa 3a IbUXOBY IPUIIPEMY I
yBoberbe, HelOBO/BHO U HealeKBaTHO IIaHMpakbe U yCMepaBakbe IIX0BOT yBohemwa 1T,
Kao moceamiry TakBoOr CTama MMaMoO TO [ja y peajn3alyji HaCTaBHOT IpoIleca U Jjajbe
IoMMHUPa PPOHTANHY OOMNK pajia, IpefaBadyKa MEeTORO/IOrMja 1 Hajuemhe jegHOCMepHa
KOMYHUKaIlMja y KOjoj je Y4eHMK ITaCMBHU CIyIIajall U mpumasnan nHdopmanuja Koje
Tpeba la MeMOpHILIe 11 [1a UX PEIPOLYKYje, KaKo 01 JoKa3ao fia X je Hay4yo.

OcHOBHM IIM/b TIPOMeHa Y 06pa3oBarby y cCaBpeMeHOM ApyLITBY Tpeba fa Oyxe yc-
MepEeH Ha IHaMU3Jparbe HacTaBe U Memarbe I0JI0)Kaja HaCTaBHMKA M YYeHNUKa. Y CaB-
peMeHO OpraHM30BaHOj HACTABU HACTABHMK He Tpeba fa Oy/e ,eKCKIY3UBHM IpefaBad
Beh, mpe cBera, opranusarop fUHaAMUYHMje HacTaBe Koja he ce peannsoBaru mpuMeHOM
pasmmunTrx MeTofa 1 obmka paza. To je jemHa of GMTHMX MPETIIOCTABKY [ja YIEHNK, OFf
HaCMBHOT C/TYIIAOL, IOCTaHe aKTep Y yuelby, Pa3Bojy I 0CIOCO0/baBaby 3a pasyMeBarbe
aKTYeTHMX APYIITBEHNX IPOMEHA I YK/by4MBatbe Y CaBPEMEHE IPYLITBEHE TOKOBE.

YTuuaj ApylmrBeHNx NpoMeHa Ha I0/I0aj ¥ OHOC HaCTaBHMK
U YYEHMKA Y HaCTaBJM TOKOM MCTOPMjCKOT pa3Boja IPyLITBa

HacraBa je creundudHa byfcKka akTUBHOCT U IOCeOHa 1I0jaBa y PasBojy APYIIT-
Ba. Kao TakBa, HacTaBa MMa jaCHO M3PaXKEHY COLMjaTHy KOMIIOHEHTY U [IPyLITBEHO-
JCTOPUjCKM YC/IOB/bEH Pa3BOj 3aIllO4eT y NEPUOAY paclajjaba POFOBCKE 3ajeflHULE, C
[10jaBOM POOOBIACHNYKNX APYLITBEHO-eKOHOMCKIX OIHOCA. [|pyIITBEHO-MCTOPIjCKOM
ycnosbeHolily HacTaBa y CBOjOj CYLITMHM M CBOjOj IIOjaBHOCTM YBeK M3pakaBa
jEIMHCTBO U y3ajaMHOCT ONIITUX JPYIITBEHUX OHOCA M KaTeropyja 13 4era IpoucTmyie
u weHa ¢yukuuja (Prodanovi¢ & Nickovi¢, 1974, str. 27).

Y cBaKoj NCTOPUjCKO]j €TIOXY LM/b U 3aJallM HacTaBe ycKmahuBau ¢y ce ¢ motpebama
BpeMeHa, IIpeMa aKTYe/THUM [PYLITBeHUM UjeauMa ¥ CTpeM/berbiMa, IITo yiryhyje Ha
3aK/by4aK Jla OHM He MOTy OUTH jellHOM 3ayBeK ati. To je cacBUM pasyM/bJBO aKo ce MMa
Y BUAY fa X

»IeUHMILe 1 IOfip)KaBa HajyTULajHja APYLITBEHA e/IUTa KOoja YBEK TEXU Jia IIpe-
KO L[M/beBa U 33/jaTaka HacTaBe KOHTPOJINIIIE, He CAMO BaCIIMTHO-06pa3soBHM cUCTeM, Beh

Y OCHOBHe IIPaBlie pPa3Boja [PYIITBA, OMHOCHO AUCTPUOYLNjy YKYIIHE APYLITBeHe MOhn™
(Mijanovi¢, 2008, str. 18).
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Y mpBOGUTHOj /BYACKO] 3ajefHMIN HUje OMIO HM IIKO/IA HU HACTAaBe, A BACINUTAbE
IEHIX WIAHOBA OCTBAPYBAJIO C€ CBAKOZHEBHIM IIPOM3BOJHIM PA/jOM KOji je 610 ApyLIT-
BeHa 1 pajiHa BacHNUTHO-00pasoBHAa MHCTHUTYLMja. PaciojaBameM mpBOOMTHHX (Oec-
K/IAaCHIMX) POJOBCKVX 3ajeHNUIIA JOLUIO je O IpOMeHe OOIMKa [APYILITBeHe 3ajefHMULIE,
Meby}bynCKI/IX OfIHOCA, Ha4YMHA IIPOM3BOMIbE M CHUCTEMA BacIuTama U o6pa30BaH>a.
JpyliTBeHe IpoMeHe Koje Cy HacTaje C II0jaBOM IIPMBATHOTI BJACHUINTBA YC/IOBM-
7Ie Cy eKOHOMCKe ¥ JIpyIITBEHe Heje[HaKoCTH. VI3aBojeH je po6OBIacCHIYKM C7IOj, KOju
eKOHOMCKM OCHa)KeH U [pYLITBeHO IoBiaitheH mopoO/paBa 1 eKCIUIoaTHlle craabuje,
nperBapajyhu ux y po6ose u norunmere. To je JOBEIO 10 CTBapama jBa aHTATOHUCTIY-
Ka ¥ HeIIOMUP/bUBA APYIUTBEHA C/I0ja — eKCII0aTaTope 1 eKcronoarucane. Ha Toj ocHoBu
Ppa3Byjao ce U BaCIUTHO-00pa3oBHM cycTeM. C 110jaBOM ITOCeOHMX MHCTUTYLMja (3aBOia,
IIKOJIA) 33 BacCIIUTabe 1 06pasoBame MIaJuX reHepalja, OpraHM30BaHa je HacTaBa Kao
noce6GHO M3JBOjeHa BaCIIMTHO-00pa30BHa IeNaTHOCT Koja je 611/1a HaMebeHa MICK/bYY1BO
meuy pobopmacHuka. OHO LITO KapaKTepullle HACTaBy y ILIKO/IaMa POOOBIACHUYKOT
IPYLITBA jecTe TO Ja je y4eHNUK 6mo y moppeheHoM I0I0XKajy y OBHOCY Ha HAaCTaBHMUKA,
CJIEeTo TOC/TyLIaH, 3 MOfIeNMPakhe HheroBe TMYHOCTY OfBMjaJIO Ce Y CKIa/ly Ca MHTepeCH-
Ma 11 moTpebama poOOBIACHIYKE KIace, IITO ce Hajoo/be MOXKe 00jaCHIUTH CaIIlefjaBambeM
HacraBHe npakce y Criaptu, ATuan u Primy*. AHanusa HacTaBHe IIpakce IoKasyje ja je
Y4YEHUK HEIITO IOBO/bHUjM IO/I0XKaj MIMA0 Y ATVHM, IZie Ce, Oopel BOjHMYKOT, CTUIAIO
omite 00pasoBame 1ITO je MOApasyMeBaso Io3HaBamwe dunozoduje, IOMUTHKe, HayKe,
YMETHOCTI I IIPpABa, a Y4€HNK je YaK MMao IIpaBo 1 1a 6Mpa y4auresba. MHaK, YNMIbEHUIA Ja
je 6uso moKopaBarba, MeXaHMUKOT YCBajatba 3Hatba 6e3 3Ha4ajHMje IICUXNYKe AKTVBHOCTH,
TeJIeCHOT Ka)KibaBatba, CJIeNOT HOLITOBaba ay TOPUTETa YUNTe/ba, BACIIUTaba 3a OTpede
oxpebene napymTBeHe Kiace, a Jia IIPUTOM HUCY IOCTOjaIi YCIOBY 3a opMuparbe Ha-
Y4HOT IIOI7Iefia Ha CBeT, yiyhyje Ha 3aK/bydax /ja je y IIKo/lIaMa poOOBIaCHUYKOT APYIITBa
y4eHuK 6uo y nogpeheHom 1monoxajy, OZHOCHO y mosuiuju objexra.

Kapa je 476. rogune mporano PrMcKo LapcTBO, IPOIIAIo je M pOOOBIACHUYKO APYIIT-
BO, @ HACTAO je HOBU (beYlIaHHI/I OPYIITBEHN CUCTEM. Tapma CBY BJIACT Y [Ap>KaBU IIp€y3uMa
IIPKBa, KOja je MMa/ia MOHOIIOJI HaJ CBVM acCIIEKTMMa JKMBOTaA M paja, I1a CaMUM TUM U
HaJ| HayKOM U BaciuTarmeM. Hayka je cMaTpaHa ,,C/TyIIKMEbOM TEOJIOTHje’, a BaCIUTambe je
umMano pemrno3nu kapakrep (Cenié, Petrovi¢, 2005, str. 66). 3a yunTe/be Cy IOCTaB/baHN
CBELITEHUIM KOjU CY IIPOIIOBefau 6e3yCTIOBHY IIOKOPHOCT, TPI/betbe, YMEPEHOCT, paji 1
ACKe€TNn3aM, a b HaCTaBe 610 je BacnuTaBambe y AyXy IIOCTYITHOCT U OJaHOCTI IIpeMa
boxjoj Borpu (Kovacevi¢, 2017, str. 646). [IpymrBeHe IpoMeHe Koje ¢y KapakTepucaie ¢de-
YOaaHM OIPYIITBEHN CUCTEM YTHIIA/IE CY HA KapaKTEP BaCIlMTarba, TaKO [1a Cy IIPpBE LIKOJIE Y
beymamusmy 6ure pkBeHe (MaHACTMPCKE, KaTelpaHe 1 TAPOXNjCKe) U Y IbIMa CY ce yde-

4 Bacrmtrame y Craptn 6uno mogpeheHo BojHmukoj mucumman. Miaju y IIKonama BacIn-
TaBaHU Cy TaKO [ja Y U3BpIIaBaky CBUX 3afaTaka OyAy MOCTYIIHU XpaOpu, USAPXK/BIUBH, CYPO-
BU U JIyKaBU Y 60pbaMa, JOK Cy 3a HEIIOCTYLIHOCT OM/IM CYyPOBO KaXKibaBaHy. Hacympor Tome, y
ATVHY Cce MIHCUCTUPA/IO Ha XapMOHMjCKOM Pa3Bojy y4eHMKa (KajioKararyja), a 3Ha4ajHa ITaKiba
HOK/Iamasia Ce YMHOM, MOPTHOM 1 GM3MYKOM BacuTamwy. Y MPBUM LIKoMaMa Puma, y ckmagy
C BOjHMYKMM ypehemeM, Brafana je cTpora AUCHMIUIMHA, IPY YeMy HUje M30CTajaIo HIf TELIKO
buUsMUKO KaKibaBatbe I yuetbe HaraMmeT. KacHuje, c mojaBom M. ®@. Ksunrunmjana (Marcus Fabius
Quintilianus, 35-96. I. H. €.), y4eHNU1U Cy BeXKOamy TOBOPHUIITBO jep ce CMAaTpaso fa camMo Ko6pu
TOBOPHMIIY (OPaTOPU) MOTY fia CMUpe YHYTpalllibe MoOyHe I CyKobe.
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HUIY npunpeMani 3a 6yayhe ceemrennke. Hacrasa ce y mwuMa TeMe/biia Ha MEXaHITIKOM
y4emy IPKBEHMX KIbITA, KOje CY yIeHMLIM IIPBO MPENMCUBaIY, @ 3aTUM U3 IBUX YUIIN Ha-
IIaMeT, Ha JIATMHCKOM je3nKy. OTyfa ¢y unTame, micame 1 TATVHCKM je3VIK YMHIIY OCHOBY
HACTaBHOT paja. Y HACTaBMU Cy IpMMerbIBaHe IACUBHE METOfIE, YIUIO ce 6e3 pasyMeBama,
¥ TO CaMO OHO LIITO je Off KOPUCTH 3a 06aBjbarbe II0C/Ia U LITO je 6110 Y MHTepecy deyanHe
LpyLITBEHe enTe, a YIora HaCTaBHMKA OIa je TOMMHAHTHA. Y TaKO OPraHM30BaHO] Ha-
CTaBM y4eHUK je 610 ,,caMO IIACUBHU PELMINeHT I PEIPOAYLIEHT HACTABHMUX CafpiKaja
U OfF BbeTa Ce 3aXTeBasI0o Ja NMaXK/bIBO CIIYIIA IIpefiaBaba I IITO je Moryhe BepofocTojHIje
HaMTH! U PeIPOJyKyje OHO IITO je HaCTaBHUK caoniTaBao” (Mijanovic, 2008, str. 14). Tak-
BO CTakbe y HaCTaBHO] IIpaKcu deyzianHor ApyITBa Kojy KapakTepuie noppehenocr yue-
HIKa ay TOPUTETY IJpKBEHE IOTMe M HACTaBHMKY MMaJIO je 3a IIOCENeUITY Jla Ce Y HajIIMpeM
IpYIITBEHOM MIbey GpopMupa cXBaTame fija je IIONIOXKaj YIeHNKa Y epuoay deynaamnsma
6110 HajHEIOBOJ/BHI)I OF KaJI TOCTOj)1 OPTaHM30BaHA HACTABA I [IOyYaBakbe.

ITojaBa XymMaHM3Ma ¥ peHECAHCe U Jja/bil Pas3BoOj JPYIITBEHMX OfHOCA CTBOPUIN Cy
yc/I0Be 3a II0jaBy HOBUX MJieja M y opraHM3anmju HacTaBe. CyIITMHA TUX UJieja cafip>KaHa
y 3aXTeBMMa Jia Ce M3MMpe PasyM I Pe/IUTHja, yCK/Iazie Bepa 11 HayKa i1 (opMupa HOBY I10-
I7Iefl KOjJ YOBeKa CTaB/ba y LIeHTap MHTepecoBama. XyMaHUCTU Cy OMIN OIITpU KPUTH-
gapy ¢eymaJHHOT IPYIITBEHOT IOPETKa, I1a CAMUM TUM ¥ OLITPY KPUTUYAPY LPKBEHOT
MOHOIIO/IA HaJ] BaclInTameM 1 obpasosameM. Takobhe, 61In cy mpoTuB KaXKimaBamwa yde-
HIKa U M3pa)kaBa/IM He3aI0BO/BCTBO 300T IJIXOBOT II0JI0XKaja I y/IoTe y HacTaBu deyna-
He entoxe. Ha Taj HauuH 3Ha4ajHO Cy JOIIPMHENN Pa3BOjy CXBaTamkha O HEOIIXOJHOCTY ITPO-
MeHe I10/I0Kaja yuyeHMKa y HacTaBl. [IpeMa iuXoBOM CXBaTalby, YI€HUK je HajBayKHMjI
(dakTop HacTaBe, I1a Y CKJIaZy C TUM, MHCUCTUPA/IN CY Ha yBa)KaBalby IMYHOCTI yYeHVKA
U HIOLIITOBakY eroBe npupoge. Takobe, sHavajHa MaXKiba MOK/TAbaHA je M MHTETeKTyasl-
HOM BaCIUTaly YYEHMKA, KPUTUKOBAHO je IPOCTO MEXaHMYKO yUeHe U YKa3sMBaHO Ha
3HayYaj CaMOCTa/IHe YIeHIYKe aKTMBHOCTH y IIPOIIeCy CTUIAamba 3Halba Y HACTAaBU. JellaH
Off HAjIIO3HATHjUX Iefgarora xymanucra M. Moutess (Michel de Montaigne, 1533-1592)
CMaTpao je ,Ja je Hy)KHO YOUUTHU He MPOCTUM CIylIambeM Beh COICTBEHMM pafmama,
KaKo 011 3Hame 6110 yHyTpalma TekoBrHa (Montaigne, 1953, str. 54).

JIpymrBeHe IpoMeHe Koje Cy HacTajle II0jaBOM HOBOI OypyKOAcKOr [pyIITBa, Koje
KapaKTepHllle MHTEH3VBaH Pa3B0j MHAYCTPHje, 3axTeBasie Cy 06pa3oBaHyjy PajjHy CHary.
To je yTuiasno ma mKkoncTso f06Mje Ha MaCOBHOCTH U KBa/nuTeTy. Ta 1ojaBa HUMKAKO HUje
HOCTIeANIa IIEMEHNTUX 1obyza 6yprkoasuje fa MOJUTHE KYITYPHU HUBO IIMPOKUX Ha-
ponHux ciojesa Beh je, mpe cBera, IOC/IeANIA HACTOjamba fja ce 00e3benu Beha epuxacHOCT
IponsBofme 1 Beha JoOUT y excroyoatanyjy /byackor paga un texuuke (Filipovi¢, 1988,
str. 58). Hapacrajyha uHgycTpuja ca 3HaTHO MOJEPHUjUM CPECTBYMA 33 IIPON3BOIIY
y OZHOCY Ha paHMje Iepuofie 3aXTeBajIa je 1 3HAme Koje je 6MI0 OCHOBHHU YC/IOB 3a
cTBapame Ipo¢ura, ma je Bragajyhn cnoj 61o sanHTepecoBaH fa ce MIAfH, KPO3 LIKOJ-
CKII CUCTeM, IpuIpemajy ga 6yny mobpu nponssobhaun u mocnyurau rpahanu xoju he mo-
mToBaty rpahaHcKy cucTeM BPETHOCTH (Vilotijevi¢, 1999, str. 88). [IpeTxonHOo HaBefieHe
KOHCTaralyje yiyhyjy Ha 3akbydak Ja je OCHOBHA TeH[EHIIMja HacTaBe y Oyp)KoackoM
ApPYLITBY OV/Ia 1 OCTa/Ia MHAOKTPMHIPAHO YC/IOB/beHa U ycMepeHa. PopMuparbe /10jaTHOT
rpabanuna koju he 3a Bragajyhy kmacy npousBoguTy BuIlIaK BpeIHOCTHU U UCTOBPEMEHO
JyBaTU Taj CUCTEM, OCHOBHA je IIPeOKYyIalyja NAeosIora, IlaHepa 1 BepuduKkaTopa HacTa-
Be (Filipovi¢, 1988, str. 58). Jmax, 1 mopes TaKBOT OGHOCA, a IIOf, YTULIAjeM pa3Boja HayKe,
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TEeXHIKe, IIPOM3BOJiibe, KYATYpe U LIMBUIN3ALIMje CTBApajy ce YC/IOBU 3a ycaBplIaBarmbe
HACTaBe U IIPOMEHY II0JI0Kaja, Y/IOTe ¥ OfIHOCA yYeHMKa M HAaCTaBHMKA Y 10j. Tome cy,
CBAKaKo, IOIPIUHE/IA M CXBaTaka OpOjHUX Grto3oda, COLOMOra, IIefarora 1 IC1xoyuora’
TOTra BpeMeHa, 4Mja ce CYILITHHA OI/lefid Y KPUTHUIIN ,CTape IKoJIe” KOjy je KapaKTepycana
colujajiHa MMOfBOjeHCT, 06jeKaTcKa MO3NUINja, OFHOCHO HoApeheHn monoxaj ydeHnka y
HacTaBlIl, HEJOBO/bHA AaKTUBHOCT Y4€HMKa (MexaHI/I‘{KO YCBajaH)e " penpoyKoBambe Ha-
y4eHOr), KpyTa OpraHusalyja HaCTaBHOT Pajia, (PUSMUIKO KaKIaBalbe I OMATIOXKaBambe
Y49€HMKa o[ CTpaHe HaCTaBHMKA. Hbuxosa cxBaTama JoIIpyHena Cy HaCTaHKY HOBUX M;ueja
U CTBapamy ,IIOBO/bHE IPYIITBEHe KamMe“ 3a apupmanujy cybjekarcke Mo3niuje yde-
HMKa, OJHOCHO yBa)KaBabba YI€HUKOBE JTNIHOCTH, an/maroI')aBaH)a HaCTaB€ YIE€HUKY U
HETOBVM IIPUPOIHUM CHOCO6HOCTI/IMa, CTuLaba 3Hama BJIACTUTOM MHTEIEKTYa/THOM
akTBHOMINY, Ka0 1 pa3Bujarba JIOTMIKOT MULIUbEHA.

CaBpeMeHe IpylITBEHE IPOMEHE U IBMXOB YTHUIIAj Ha ITOJIOXKA]
U OBHOC HACTaBHMKA ¥ YYEHMKA Y HACTaBU

JpyuTBeHn pa3Boj je BeoMa C/I0)KeH, IPOTUBPeYaH U BUIIeVIMEH3I0OHa/IaH ITPOIieC.
To je monuBaneHTHa KaTeropuja u oHa 06yxBaTa HU3 MOBE3aHNX MPOMEHa U PasBOjHUX
IpolIleca KojuMa ce IjelMHa IPYLITBEHOT KMBOTA, WM IaK HeKM IeroB 3HayajaH fieo,
ycMepaBa y CaIJIaCHOCTM C TOSUTUBHUM (YHIaMEHTATHUM BPENHOCTHMMA YOBEKOBE
ersucreniyje u emanyunanuje (Nedeljkovi¢, 2010, str. 19). Kopenute gpyurrsete mpo-
MeHe yBeK II0fjpa3yMeBajy IIpOMeHe CTPYKType M MHCTUTYLMja, IPOMeHe IpYLITBEeHNX
BPEIHOCTH, APYIITBEHOT KapaKTepa, IpyLITBeHe IICMXOJIOTHje I yXa PYLITBa YOIIIITe
(Kokovi¢, 1998, str. 319). Y KOHTEKCTy IPETXOIHO pedeHor Tpeba mocMaTpaTu U Mmpo-
MeHe y o6pasoBamy 1 HactaBy. OHe IIpefiCTaB/bajy OATOBOP Ha PYIITBEHE OKOMTHOCTH Y
KOjyIMa Ce peasnayje BaCIUTHO-00pa3oBHM IIPOLeC, Al U Ha

»HajHOBMja focTUrHyha BacnnTHO-06pasoBHe Teopuje 1 IPaKce, HOBa IICUXOJIOIIKA
CasHama O Y4Yerby U PasBojy IMIHOCTH, Kao 1 O ocTurHyhnma pyrmx 3a o6pasosame u
BacrmTame pedpepeHTHNX HayKa, TIOCEOHO COLMOMOTNjE, KOja Kao OIIITA HAYKa O PYILT-
BY TEXN JIa Ce Y3J[yTHE [0 OIIIITET M CUCTEMATCKOT Ca3Hamba O CUCTEMY OJIHOCA KOjIMa Ce
APYLITBEHU XKMBOT UCIOIUbABA U HETOBUM PasHO/MKMM TBopeBuHama” (Slovié, 1986,
str. 77).

C 0631poM Ha TO Jja ¥X KapaKTepUIIy CBe TPy KOMIIOHEHTe TpaH3uLuje (pemasax
U3 TOTAINTAPHOT Y IeMOKPATCKM MOMMTUYKM CUCTEM, HaJBIafjaBame NyOoKe CTPYKTy-
pajiHe eKOHOMCKe Kpy3e M3IPaitbOM eKOHOMIje CI0OOIHOT TPXKUIITA M MOJiepHMU3alINja
KOja ITofipadyMeBa Ipuarohasarbe r106amHnM IpOMeHaMa 1 I100aIn3alji), ApyLTse-
He OKOJIHOCTH Y KOjIMa Ce KOJ Hac peasiiayje BaCIUTHO-00pa3oBHM HPOLIeC y HOC/IeN be

> J. A. Komencku (Joanes Amos Komenius 1592-1670), I1. JTok (John Locke, 1632-1704), >X. JK. Pyco
(Jean-Jacques Rousseau, 1712-1778), J. X. Ilecramoun (Johann Heinrich Pestalozzi,1746-1827), J.
®. Xep6apr (Johann Friedrich Herbart, 1776-1841), ®. ®peben (Friedrich Wilhelm August Frobel
1782-1852), A. lucrepser (Friedrich Adolph Wilhelm Diesterweg, 1790-1866), O. Kont (Auguste
Conte, 1798-1857), E. Jlupkem (David Emile Durkheim, 1858-1917), I1. Tjyu (John Dewey, 1859-
1952), I. Kepuenurrajuep (Georg Kerschensteiner, 1854-1932), K. [I. Ynuckn (Koncrautun
Omurpuesny Yiunuckuit, 1824-1871), E. Toprajk (Edward Lee Thorndike, 1874-1949).
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TP [ielleHuje MOTy ce HasBaTu TpaH3uIMjcKuM. TpaHsuimja y o6pa3oBamy je cacTaBHU
fieo cBaKe JAPYLITBEHe TPaH3MIMje, Koja 00yXBaTa U JleMOKpaTU3alyjy 1IKoja (IpoMe-
He y Of[HOCMMa aKTepa 00pa3oBarba, Ha penanyjaMa HaCTaBHUK—YJIeHNUK, TUPeKTOp—Ha-
CTaBHMK, IIKOTIA—POJWTE/HY, U Y CBYM [IPYTUM penanujama), IpoMeHe y QuHaHCHpaY
(IIKOJTE Ha TPXKUIITY, MapKeTHHI, 60p6a 3a yueHNKe, CTOOOHO TPXKUILITE YIIOeHNKa), Kao
Y MOJlePHM3ALIMjy Y CMUCITY M3/IaXKekba Y CyCpeT HOBMM MOTpebaMa, 3aXTeByMa 3a KBa/Ii-
TeT U yBoherwe HOBMX mapagurmMu (HOBM KYPUKY/ITyMM, IIKOJICKO Pa3BOjHO IIaHMpalbe,
CaMOBpeJHOBalbe 1 BpefHOBake KBaMTeTa paja LIKO/MA, MHKIY3UBHO 00pa3oBame I
BacIuTame, IpoQeCcroHaHN Pa3BOj HACTABHMKA Ka HOBUM ynorama, ntp.) (Beara &
Jerkovi¢, 2015, str. 232). O6pasoBame je HaHAC, y IEATHOM CIy4ajy HaMeleHO CBMMA,
TAKO /ja CBAKO MOpa OUTH y CTamby Aa:

— IP>XKI KOPaK C HOBMM 3HambIMa KOje MOpa YMeTH Jla IPOLewYje,

- ympasba 6p3yM HpOTOKOM MHPOPMaLMja u Mehy/byacKuM KOMyHMKaLijaMa,

- 6p30 1 e(pUKACHO IpeTasi C jefiHe BPCTe IPOM3BOJA U YCIyTa Ha APYTY,

— pajiu y pasiuuuTUM OKPYXKembUMa U

- TONepuIle U TOWITYje pasnuke Meby mojefuHIMMa 1 TpymaMa Koje KOPUCTH Kao
npennoctu (Demetriu, 2013, str. 40).

Vsmemeny OHOCH YHYTap HIKOJICKE OpraHM3alyje Ha pealyjyl HaCTaBHUK— y4e-
HJK He MOTY Ce II0CMaTpaTy M30/I0BaHO 11 M3BaH AyOOKMX APYLITBEHNX IIPOMeHa Koje Ka-
PaKTepUIy CAaBPEMEHO JPYLITBO; OHU HICY HUILITA JPYTO HETO Ofipa3 JPYLUITBEHUX IIPO-
MeHa Koje Cy HacTaJle Kao IOC/Ieiulia Pa3Boja IPyIITBa. Y TOM KOHTeKCTy Tpeba ucrahm
fla Ha KapaKTep M IPMPOAY IIPOMeHa y 00pa3oBamy 1 HACTaBU Y I7I0OATHOM JIPYIITBY,
yTudy fiBa K/by4Ha IIpolieca: IpoLec MojlepHM3allMje U Ipolec JeMokpaTusauuje. Kaga
jey muTamy MOilepHM3aja, MoxKe ce pehin fia je ona ogpebena yTuriajuma xoju cy HacTa-
M Kao TOCTIefiuIla eKCIIaH31je 3Hakha, Pa3Boja HayKe, TEXHUKE M TEXHOJIOTHje U fla yThye
Ha MOJIepHM3aLMjy CUCTeMa 00pa3oBama U BaCIMTalba Y OHOM JIOMEHY KOji Ce OfHOCH
Ha CTBapame ONIITUX yCI0Ba 3a paj mkoje. C Ipyre cTpaHe, IPOLEC leMOKpaTu3aluje
ofiHOCa y 00pa3oBamby 1 HaCTaBM IIOYMBA Ha HEMOKpATM3alMj) APYIITBA YOIILITE, HITO
3a IIOCTIEANITY MMa CTBapakbe YCI0Ba 3a YCIIOCTaB/batbe HOBYX »,eMOKPATCKIjUX OIHOCA
usMeby HacTaBHMKa U yYeHMKa.

Hajseha mpomeHna koja faHac ,,oTpeca’ caBpeMeHy IIKOTY, a KOja je HacTala Kao
HOC/IeMLa [06a/THNX JPYLITBEHNX IIPOMEHA, jeCTe CBECT O M3MEHhEeHOj Y1031 HacTaB-
HMKa ca Beh MpakTMYHMM IOCIeuIaMa y OpraHu3aljii M U3Bohemby HacTaBHOT IIpO-
neca. He Tako #aBHO, IIpeoB/lajaBajo je cxBaTame fia he Halpenak Hayke, TeXHMKe U
TEXHOJIOTHMje U Hpoliec Inobanusalyje ,ICTUCHYTH HACTaBHMKA 13 LIKOJIE M HAacTaBe.
MebhyTum,

»CaBpeMeHe aHa/I3e TeHAeHIuja y 06/1acTyt 00pa3oBama IO0Kasyjy ylpaBo CympoT-
HO 11 y BbJIMa Ce II0CeOHO MCTIYe ja je HACTABHUK K/bYYHM HOCHIAL] ITI00Q/THMX IIPOMEHa,
Ja ce Hajas3M y LEeHTPy obpasoBHe pedhopMe, aii U Aa je HEONXO[HA PEKOHCTPYyKIja
IberoBe Jlocafalbe ynore” (Zobenica & Stipancevi¢, 2017, str. 110).

Y caBpeMeHOM JpYIITBY KOje KapaKTepHIlle BCOK HIBO pa3Boja U IpyMeHe MHPOp-
MallJIOHE TeXHOJIOIje

»HaCTaBHUIIM Ce He IleHe Ha OCHOBY aKyMY/IMPaHOT 3Haha, HICY CKIANINTE 3HAba
KOje OHV CaMo IIpeHOCce MIaiuM reHeparujaMa, Beh ce Ha BUX I7Iefla Kao Ha apTHepe y
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3ajemHIYKOM (OHJY 3Hama Koje OHM Tpeba Jla OpraHusyjy crabsbajyhu cebe y yrory ma
IIpeCcTaB/bajy nperxonuuiy npomena” (Delor, 1996, str. 105).

To 3HauM fja y caBpeMeHOj LIKOIM HACTaBHUIM IPeCTajy OUTU ,MICK/bYIUBM Py-
KOBOJIMOIIM BacIMTHO-0OpasOBHOT pajia U IpeTBapajy ce y Bobe u caBeTofaBlie, Tj. OHe
KOjJ KOHTPO/IMIITY, IPOLeC CTUILIAlba I IPMMEHE 3Halba Y HACTaBY U IOACTUYY YYEeHMKe
Ha CaMOCTa/IaH! pafi M camoydeme. [Ja 6M OCTBapuaM Ty ylory, HaCTaBHMIM Tpeba ma
6ynmy oceT/bMBH Ha AyOOKe ITpOMeHe Koje MOfiepHa MH(OPMaIIOHa 1 caBpeMeHa obpa-
30BHa TEXHOJIOTHja Pa3BMjajy Y KOTHUTMBHMM IpoliecuMa yaeHuka (Delor, 1996, str. 105).
HacraBHuny, faxse, cBe BUILE MIMajy 3ajjaTak fa oIIpeMe y4eHNIKe 3HaIb/Ma, BEMIT/HaMa
U cTaBOBMMa Koju he MM 6uTV moTpeOHM y APYLITBY KOje je Y KOHCTaHTHOj IPOMEHI,
IITO 3HAYM JIa Ce TeXUIITe 00pasoBamba, C IPeHOlleha KOHKPETHIX 3Hakba, IPeMellTa Ka
usrpabhyuBamy BelITHMHA ayTOHOMHOT, CAMOPETY/INCaHOT 1Ie/IOKUBOTHOT y4ema (Beara &
Jerkovi¢, 2015, str. 230).

[Tonasehu op unmweHNIe ffa je HACTaBa HajOPTaHM30BAHU)M U HAjCUCTEMATUIHI)I
HaylH CTUIIaa 3Haha 3aCHOBaHA KAO 3aje[HMYKM aKT ydeCHMKAa HAacTaBHOT IIpolieca
(HacTaBHMKa ¥ y4EHMKa), TIOCTaB/ba Ce MMUTabe: KAKO OCUTYPATH fIa YUeHUK 6yze cybjexT
Y HAacTaBl, a Jja c€ He HapyUIM JIOTMYKA U JUIaKTMYKa CTPYKTYypa HaCTaBHOT Ipolieca 1
y/7iora HaCTaBHMKA Y leMy? Jep

»EKCIUIMLNTAH 3aXTeB 3 CY0jeKaTCKOM IO3MUIMjOM MOfpasyMeBa [ja YUeHUK CaM
ozpebyje unmese, bupa HacTaBHe cafipXkaje, 0OIMKe 1 METO€e HACTABHOT Pajia, Ia CaMo-
CTa/HO yuM a He ja Oyfe IOy4YaBaH, /ja caM BpeJHYyje COICTBEHO BACIMTHO-00Pa30BHO
nocrurayhe” (Mijanovi¢, 2008, str. 14-15).

Y 1mby cTBapaba ycIoBa 3a IIpeBasiiakerbe po61emMa Kojil y OBOM JOMEHY II0CToje,
UCTUYE Ce 3aXTEB 3a MAPTHEPCKMM OJHOCOM HACTAaBHMKA M YYEHUKA Y CABPEMEHOj Ha-
cTaBM. 3aXTeB 3a IAPTHEPCKUM OfHOCOM u3MeDy HacTaBHMKA U ydeHUKa M3BEJEH je U3
HpMpOJie BaCIIUTHO-00pa30BHOT pajia, KOji ce OMTHO pas3mKyje Of CBUX OCTA/INX aKTUB-
HOCTH y [PYIITBY ¥ BTOBUM YCTaHOBaMa 1 opranmsarjama (Mali¢, 1972, str. 134). Ta
KapaKTepUCTUKA BaCIIMTHO-00Pa30OBHOT pajia OIJIefia Ce y YMIbeHNUIM IITO Y IheMy HeMa-
MO IIpefMeT pafia, OFHOCHO MaTepyjal Ha KOjI je ycMepeHa pajiHa aKTUBHOCT Y FbeTOBOM
K/TaCMYHOM 3Hauemy, Beh je mpemMeT pajja yueHIK KMBO, COLUjA/THO U ApyIITBeHO 6uhe
KOje IpYy>ka OTHOP OO/NMKOBaIby U Melbakby, YKOIMKO M CaMO He y4eCTBYje Y TOM IIpO-
uecy. Hahu npasu opHoc u3mehy HacTaBHMKa 1 yUeHMKa TeMe/bHO je IUTabe CaBpeMeHe
IIKOJIe ¥ HACTaBe, IITO YKasyje Ha TO Jia je IaPTHEPCKM OIHOC KOMIIJIEKCAH COLMOIONI-
Ku (eHOMeH, KOji yBeK IofpasyMeBa ofipeheHe Bese, KOMyHMKaIMjy, OATOBOPHOCT 1
penanuje, a mapTHEPCKE BE3€ Cy YBEK M COLIMja/THE BE3€ U OJIHOCH.

Omure je MosHATO fla Ceé y TPAAULIMOHA/IHOj HACTaBU OCTBApYje Jjajia HACTAaBHUK—
Y4YeHMK, KOjy KapaKTepuile U3paKeHa aCUMETPUYHOCT Y UCKYCTBY M KOMIETEHI[MjaMa
y KOPUCT HacTaBHMKA. Ta acMMeTpMYHOCT He O Tpebaso a IOCTaHe aCMeTPUYHOCT
Mohu, Beh 6u Tpebao ga nonpumm 061K capaiibe KOjy HACTABHUK IOCTUYE, @ YICHUK
je y Toj capa/y aKTMBHY YMHUJIALL COIICTBEHOT pasBoja (Pavlovi¢, 2004, str. 151). To je
Moryhe ocTBapuTy jefHO OHZA Kajja je IIO/I0KAj yIeHMKA M HACTABHYKA Yy OPraHM3aLju
U peanmusaliju HaCTaBHOT IIpolleca CUMETPUYaAH, jep MapTHEPU Cy PaBHOIPABHU jEJVHO
OHJIa KaJfja CY yCMepeHM Ha MCTY LJb, Kafi MMajy jefHaKy Moh 1 Kaj Cy MofijefHaKo ofi-
TOBODHU 32 H€TOBy peanusanujy. Takas ofHOC ofipasyMeBa OCaBPeMerb/Bambe HacTaBe
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U HACTAaBHIX Iporpama 1 ¢paeKCuOIIHNj I BaCIUTHO-00pasoBHM cucTeM y KojeM he Ha-
CTAaBHIIY M yYeHNIM uMaTK Buie ciobome. HacraBumim y moreny nsbopa cagpxaja
U BUXOBOM IpumarohaBamy morpebamMa caBpeMEeHOT [PYIITBA, a YIEHWUIM y HOITIERY
n36opa aKTUBHOCTH IIPeMa COIICTBEHNM MHTepecoBamyMa. ONTHMan30Babe HACTAB-
HOT cafipxaja, Takohe, Mmoxxe na 6yme y GpyHKIMju epuKacHOCTH HacTaBe, jep 611 TO Ha-
CTAaBHMIVIMA NIPYXXIIO MOTYRHOCT 1a IpYMeHOM MIMPOKOT CIIeKTpa HACTABHUX METOAA
Yl MHOBATUBHUX MOJI€/Ia, KOju apupMIUIIy CYOjeKaTcKy IO3UIN)Y YIeHNKa, KBATUTETHIje
obpape onpebene HacTaBHe jeAMHUIIE I TAKO CTaBe YIEHMKA Y CUTYALN)Y ja CAMOCTATHO
CTIYe 3Haka, BEIITIHE I HABJKE HEOIIXOHE 33 pa3yMeBame JPYLITBEHNX IIPOMEHA, Kao
1 33 )XMBOT y CaBpeMEHOM [IPYILUTBY.

ITapTHEpCKM ORHOC, KapaKTepullle KOMIUIEMEHTAPHOCT HOTpeba U OueKBarba Ha-
CTaBHMKA U y4eHUKa. To 3HaunM fja off Tora KOJIMKO CY YIEHUIIV U HACTAaBHUIIM IIApTHEPU
3aBUCH MOIYhHOCT IIpeBaswIaKema PasINIuTUX 00IMKA AUCKPUMUHALM]jE, LITO [ja/be
orBapa MOryhHOCT fla y caBpeMeHOj HacTaBM JIMYHA C71060/a IOIpUMM 06e/Iexje mupe
npyitBeHe crnobope. [a 6u ce To octBapuio, HoTpebHO je ctBOpUTH Ofipebene ycnose
KOju IOf;pa3yMeBajy:

- ocnobabae off MMYHNX OrpaHMYeba KOja CIIyTaBajy PasBoj,

- ocnobabatbe off MIEOTOLIKMX OTPAHIYEhaA U 3aBUCHOCTH Off Qy TOPUTETA,

- Pa3Boj 1 U3paKaBame IMYHUX IPONYKTUBHNX OTEHIIMjala 1

- CTBaparmbe KOMYHUKALMjCKe 3ajefHuLe y K0joj ce Mory Hahy caroBOpHUIM 1 ca-
YYeCHMIY y IPOLieCy OCTBapyBama 3ajeJHUYKNX BpegHoCcTU U Bu3nje (Bognar & Simel,
2013, str. 149).

Jlakrie, aKlieHaT y caBpeMeHO] HacTaBy Tpeba CTaBUTM Ha CTBaparmbe YCI0Ba KOju
nogpasyMmenajy Behy c10001y IbeHUX ydecHMKa y UCKa3MBakby IMYHUX HOTpeba, XKerba
u ambunuja. [TapTHEPCKM OZHOCH, aIn U CBU APYIV OXHOCK Y HAcTaBu, Tpeba aa Oyay
yCMepeHIt Ha IpUPOAHUje 11 epUKaCHMje yuetbe U [a IOYNMBajy HA CXBATAhY A 3ajeHO
ca yYeHMIMMa yde ¥ BUXoBM HacTaBHMIM. CTOora HacTaBHMIM Tpeba a Cy y mporecy
HacTaBe } y4ea BIIIe YCMepeH) Ha COLMja/n3alnjy, JOK CY YUeHMIM BUILE yCMEepPeH!
Ha CafipKaj ydera KOji UM je Yy TPaAMIMOHaTHOj HacTaBy yecTo HaMeTHYT (Mikanovi,
2015, str. 53).

MebyTMM, U TIOpef] 3HaYajHUX IIOMaKa KOju Cy HacTaau Kao IOC/IeuIa yTHIlaja
[106a/THUX APYLUITBEHUX IIPOMEHA, a OHe CY Y 3eM/baMa y TPaH3MIMjU HAPOUUTO MH-
TEH3MBMPAaHE Y NOC/IE 0] IelleHNj 1 IPOIIOT U Ha TOYETKY OBOT BEKa,

»y TPaKcH BaCIUTHO-OOPA30BHMX MHCTUTYLMja U IMXOBOM Bohemy mpumer-
Ha je CIIOPOCT y IpUXBaTakby HOBUX CasHalba UM [IPOMeHa, HepasyMeBaibe morpeba 3a
aJlalTalMjoM Ha yC/lIoBe ¥ HOTpebe CaBpeMEeHOr APYLITBEHOT JUCKYPCa, MHCUCTHPaAtbe
Ha TOMe Jia ce CTBapy pajie Ha Jobpe mpoBepeHe HauymHe (IpaBMIO HKoOpe mpakce)”
(Zobenica & Stipancevi¢, 2017, str. 109).

V3yseTHO je MaJa 3aCTYI/beHOCT MOJIEPHMX O0/IMKa pajia y LKOJIM Y KOjoj 1 fajbe
[IOMMHIpa IIpefjaBadyka HacTaBa, a Majio ce IIPMMerbyjy aKTUBHO yderbe, HCTPaKUBadKe
MeTofie, MHABU/ya130BaHa HacTaBa ¥ IPYTM OOMMLM pajia KOju Cy yCMepeHM Ha yde-
Huke 1 omoryhasajy mrxoBo Behe yuenthe y HacTaBHOM mpoliecy, pasBujajy mbIUXOBe
BUIIIe MEHTaJIHe IIpOIiece, MOTUBAIINjY 32 y4ere, 0CI0co0/baBajy NX 3a QYHKIMOHATHY
HpUMeHY 3Hakba I Jlajbe ydere 1 pajl. AHanusa gata y CrpaTeruju passoja o6pasopama
y Cpbuju mo 2020. ropuHe nokasyje na
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»MAKO Cy KO3 pa3He IPOjeKTe pa3BUjeHM TaKBU OONMMIM pajia M HEKM Off IBUX CY
nporwu u MehyHaponHy IpoBepy, OHM BeoMa TEelIKO II0CTajy €0 PeJOBHOT CUCTEMA, Be-
POBATHO 3aTO LITO M3UCKYjy PajiMKajIHe IPOMeHe Y CXBaTarby IIPUPOJie polleca HacTaBe
U y/IoTe HaCTaBHMKA U yyeHMKa y wemy (MPN, 2012, str. 32).

[Topen Tora, aHanu3a faTa y OBOM JOKYMEHTY yKasyje 1 Ha mpobieMe y JOMeHY
HACTAaBHUX IVIAHOBA U IIporpaMa, Mehy kojuma ce moce6Ho uszBajajy caenehu:

- IUTAHOBY U IIPOTpaMy Cy OOMMHM 1 HeIeKCMOWIHN 1 jefHAKO ce CIIPOBOfE Y
IIKO/IaMa C BeJIMKMM OpojeM ydeHMKa Y pa3pefy M y KOMOMHOBAHNM Ofie/berblIMa,

— KOHIIEIIT 1300pHe HacTaBe Hije paspaheH HUTHU [OOPO MOCTaBIbEH,

- IpeMa aKTyeJTHUM HaCTaBHUM IPOTPaMMMa, He TI0CTOjU HMKaKBa MOryhHOCT us-
6opa HM 3a yUeHMKe, HIf 32 CaMy LIKOJY,

— IPOTrpaMU Cy joLI yBeK IJICaHM Kao JIMCTe TeMa U Cafip>Kaja,

- TpefMeTH Cy cmabo MoBe3aHMU, MTO oHeMoryhaBa MHTerprucame cajpxkaja u Te-
MAaTCKy HacTaBy,

— IOCTOjU CTa/IHYU IIPUTUCAK 1A HOBY CafpyKaji IIOCTAHy LIKOJICKMU IIpegMeTH,

- HeKe yMeTHMYKe AMCLUUIUIMHe (#pama, 6anet, QUIM, KpeaTUBHe MHAYCTpHje,
nu3ajH, Gotorpaduja) HUCY YK/bYUeHe Y IPOrpaM, He jaB/bajy ce HI Kao Campskaj, HU Kao
MEeTOfa Pajia y HaCTaBHOj M/IM BAHHACTaBHOj aKTUBHOCTY LIKOJIE.

TakBo cTame 3a MOCTEAUIY MMa TO [ja Cy YYEHNIY U fla/be ,[PeHaTPIaHN HaCTaB-
HIM obaBesaMa, Ia HeMajy OBO/BHO MOTMBAIlMje 3a aKTUBHO ydelihe y opranmusamuju
U peanusalMjy HACTABHOTI IIpolieca 1 Ja je KOJi BbUX, joIl YBeK, eBUJEHTHO OfICYCTBO
KPUTHYKOT MUIIbeHa, a 300T MHAMBU/YATHUX Pas/MKa Koje IoCToje Mehy ydueHnrma,
IbYIXOBA aKTMBHOCT Bapupa y 3aBMCHOCTH Off HACTaBHOT IIPeIMETA, Cafip>Kaja HacTaBHe
jenyHUIe, JOMUHAHTHOT 00/MKa M MeTOJe HaCTaBHOT Pajia, y3pacTa U Ipefi3Hama yde-
HUKA, BPCTe IIKOJIe, KA0 U CTHU/IA Paja U ITOHAIllabha HaCTaBHMKA.

Kapa cy y muramy HacTaBHMIIY, Hajuelhe ce TOBOPHU O BIXOBO]j HealeKBaTHOj IIPH-
IIpEMU 32 3HATHO CJIO’KEHMje U OfITOBOPHMje Y/IOTe, IOUI0j MOTUBALVj/ 3a pajj 1 He3a-
BUJJHOM COLVjaJTHOM 1 IPYIITBEHOM IIOJI0XKajy, IpeonTtepehenocty Heme/bHMM GOHIOM
JacoBa M OCTANIMM IpOrpaMcKuM obasesama. ITopey Tora, HACTaBHUIN HIUCY CTOOOTHN
HI Y Ofabyupy HACTaBHMX Cafjp>Kaja, jep Cy OHM MPOIMCAHM HACTABHUM IUIAHOBVIMA U
IpOrpaMIMa, I1a y TOM KOHTEKCTY Tpeba caryiefjaTy 1 ay TOHOMI)jy HaCTaBHMKA KOja IOf-
pasyMeBa BUXOBY aKTUBHOCT, MOTYRHOCT Y 360Dy 1 ZOHOIIEHY OfITyKa, a7 U OATOBOP-
HOCT 3a 1360pe, OflTyKe 1 BbUX0oBe Hoceantie. [lofusame KBamuTeTa pajja HACTaBHMKA
jemaH je off HajeIOTBOPHYjUX HA4MHA Jla Ce YHAIIPENU KBAIUTET 00pa3oBama, a CaMUM
THM U CTBOPE yCIOBM 3a aypMallljy apTHePCKOT offHOCa u3Mel)y yueHnKa u HacTaBHU-
Ka 11 cybjeKkaTcKe MO3NLMje yueHNKa y HacTaByu. HaxxamocT, ananusa fara y CrpaTeruju
pasBoja obpasosama y Cpbuju go 2020. rogune (2012, str. 32, 143-155) mokasyje fa je u
nopep oxropapajyhe kBamidukalone CTpyKType eBUIeHTHA HIICKa 00Y4eHOCT HaCTaB-
HIKA 3a CaBpEMEHI KOHLENT HacTaBe I Peann3aljy IoCTaB/beHUX IM/beBa U CTaHap-
Iia, T1a y IpaKCcy jOII yBeK JOMMHMpPA CTapy KOHIIENT 06pasoBama HacTaBHMKA. Takobe,
eBIJICHTHA je U HeraTUBHA CeJleKIMja HaCTaBHIUKa, HeyjeHaueH je KBaIUTeT o0yKe CTy-
meHara Oynyhux HacTaBHMKa Ha (aKyITeTMMAa, MAJIO je MIPAKTUIHOT Pajia, a He[JOBO/bHO
IefjaroLIKO-IICUXOJIONIKe U AMAAKTIIKO-MeTofIKe o6yKe. VcTo Tako, He mocroju o6y-
Ka 3a CaBeTOBambe, 3a PaJl Y KOMOMHOBAHUM Ofje/bebJIMa 1 MaJIVIM LIKOJIAMa, A MO/Iarambe
CTPYYHMX MCIINTA U TIOJIaTakbe 3a JIMLIEHI[Y M3MEIITEeHO je C HACTAaBHUYKMX (aKy/TeTa, I1a

1140



Coyuonowxu tipeineg, vol. LIII (2019), no. 3, ctp. 1132-1154

je TVMe aHTaXOBAH Mambl OPOj KOMIIETEHTHUX CTPYUaKa M HIDKM je KBamn(puKauuoHn
HIBO 32 OLieHY IIeJarolLIKO-TICUXOJIolIKe 00ydeHoCTH Oynyhux HacTaBHUKA.

IlpeTxomHO HaBefleHe aHAMM3e ¥ KOHCTaTaluje ymyhyjy Ha 3ak/bydak fa opra-
HM3allMja BaCHMTHO-00OPA3OBHOI pajid, HACTABHMX M BAaHHACTABHUX aKTMBHOCTH
jOII yBEK 3HATHO 3a0CTaje 3a CaBPeMEHNM APYLUITBEHUM JM HAyYHO BepU(PUKOBAHUM
casHamNMa 1 fa usMel)y 3axTeBa 3a MapTHEPCKUM OFHOCKHMA yIeHMKA VM HACTABHMKA Y
HaCTaBHOM IIPOLIeCy 1 aKTye/lHe HacTaBHe IIpaKce 1 fla/be IOCTOj) 030M/baH PacKopak.
Ila 611 HaCTaBHMLM M YYEHMLM IIOCTAMM MCTUHCKM IaTHEPM Yy BacCIUTHO-0OPa3sOBHOM
pajly M HacTaBM, IIOTPeOHO je M3BPIINTH pajyKalHe IPOMeHe y CBUM CTPYKTypaMma U
KOMITOHEHTaMa BaCIIMTHO-00Pa30BHOI I HACTaBHOT cucTeMa. TiM IIpe ako ce MMa y BUIY
HECIIOPaH CTaB Jla Cy YYEHUIM U HACTAaBHUIIM He3aMeH/bMBY YMHIOLM U IIPOTarOHUCTH
jeIMHCTBEHOr HAaCTaBHOT IpoIleca, Y KojeM je IMapTHePCKM OJHOC roToBo Hemoryh 6es
BUX0BOT MehycobHOT yBarkaBama. Y CKIamy ¢ THM, Tpeba ncrahm fa ce OHOC yueHMKa
U HaCTaBHUKA HE MOXKE MEHaTU CaMO Ha OCHOBY J€K/IapPaTUBHO U3PAXKEHOT I1/ba U 3a-
laTaka BacIMTarba 1 0OpasoBarba MM Ha OCHOBY MJieja 1 3aXTeBa OHMX KOjI Te IIpoMe-
He MHMIMPajy. To je KOMIUIEKCaH APYIITBEHM M COLMjaIHM IPO0IIeM unje pellierse MOf-
pasyMeBa M3rpaimby (GYHKIMOHAIHOL CUCTeMa 00pa3oBalba HACTABHMKA U IIOCTOjabe
BUCOKOT CTeleHa JeMOKpaTHU3alije [PyUITBeHO-eKOHOMCKIX OfJHOCA, ITO jé OCHOBHA
HPETIIOCTaBKa J YC/IOB 3a CTBapaibe MOBOJ/bHE APYIITBEHe KIMMe 3a apupMalujy 3ax-
TeBa: HACTABHUIIM ¥ YIEHUIV IIAPTHEPY Y OPTaHM3AIVH V1 Peann3alyiji BaCIUTHO-00-
Pa3OBHOT pajia M HACTABMU.

3ak/byyak

ITonoxxaj 11 0fHOC y4eHNKa 1 HACTAaBHMKA Y HACTABU ME€Hba0 Ce CaIZIaCHO IPYIUTBEHUM
IIpoMeHaMa Koje Cy KapaKTepucaje IIojefjuHe ernoxe JpylmTBeHor pasBoja. To je mormy-
Ha 3aKOHOMepHOCT Oyayhu ma cy o6pasoBame 1 HacTapa APYIITBEHO IeTePMUHNICAHE U
KOHTpo/McaHe fietaTHocTH. Ped je, maxie, o jeTHOM BeoMa 3Ha4ajHOM ITOACUCTEMY ILMPET
IPYIITBEHOT CHCTeMa. 3aTO je roTOBO HeMoryhe fia ce 0361/bHUje IPOMeHe y 06pasoBamy
Y HaCTaBU MOTY CIIPOBOZIUTH aKO Ce He peasn3yjy IpojeKToBaHe TpaHcdopMalmje YHY-
Tap MHTETPAJHOT OIIITEAPYHITBEHOT CUCTeMa. AHa/lN3a MCTOPMjCKOT pas3Boja LIKOJIe U
HEHOT BaCIIMTHO-0OPa30OBHOT CHCTeMa IIOKasyje fa Cy YIeHMIN, YITTABHOM, VIMaJIy T1a-
cuBHY, noapeheny, a Beoma decTo 1 MOHIKaBajyhy yiory y ogHocy Ha HacTaBHMKe. Vic-
TIHA, Y HeKMM KpahuM nepropmma pasBoja LIKOJICTBA MOJI0XKAj YYEHNUKA je 6110 HeIlTo
HOBO/BHMjM, Q/IU OHU TOTOBO HMKA/la Y BACIUTHO-00Pa30OBHOM IIPOLIeCy HUCY OM/IM OHO
mTOo je Tpebano Aaa 6ymy — HeroBy HajBaXKHUjM YMHIOLM, PAaBHOIPABHM aKTEPU U VC-
TUHCKY CYOjeKTH.

VndepropHa mosniuja ydeHMKa y OZHOCY Ha HAacTaBHNKe Huje Ce 3HadajHIje
MeH>a/la 0l KOHCTUTYMCamba Pa3pefHO-4aCOBHOT CYCTEMA HACTaBE, 11a CBE /10 NOC/IeNbIX
lelieHNja JIBafileCeTor Beka obele)keHMX MpoliecoM InobasmsaBuje, Koja je JoBena Jo
KPYIIHUX €KOHOMCKVX, APYLITBEHUX U TIOIUTUYMX IIPOMEHaA, IIOCebHO y 3eM/baMa Y
TpaHsuiuju. Vako OHa, Ipe cBera, IOApasyMeBa IINMpeme MbepanHe MUAEONOTrHje,
Kpeupame CITOOOJHOT TP)KMIITA M MHTEHSWBHUjy pasMeHy 1 IOBe3MBame JOKaTHMUX
Hofpydja, obanusanmja MMa 1 pyre APYLUITBEHE U KyITypHe mocnenuue. Jla 6u ce oni-
TOBOPUJIO HCHIM 3aXTEBIMA, HEOIIXOIHO je TIOCe0Babe BElITHHA Kao IITO Cy (IIeKCh-
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OMIHOCT, MOOMTHOCT, TUMCKH JIYX, K40 U COLMja/THe M MHTEPKY/ITypalHe KOMIeTeHIje.
C 063mpom Ha 6p3uHy U CBeOOYXBATHOCT [ie/IOBaba OBMX IIPOMEHA, IOTPeOHO je fa ce
U BacCIlUTalbe ¥ 0OpasoBarbe IpUIMArofie 3axTeByMa rodammisanyje. Y TOM KOHTEKCTY
IOCTaB/ba Ce IIUTalbe KaKBO HaM 006pa3oBaibe laHac Tpeba Kako Ou ce IOjeVIHIN IIph-
IIPEMIJIN 33 M3a30B€ CaBPEMEHOT JKUBOTA, jep IPYIUTBEHE IPOMEHE YBEK IIOpasyMeBajy
HOBe acmmpaluje, TeKbe ¥ MHTepecoBama, 1To HaMehe 1 HOBe 3axTeBe 00pa3oBaiby.
¥ cknmajly ¢ TUM TIPENCHUTYjy Ce IOJI0XKaj, yIoTa ¥ OJHOC YY€HMKa U HaCTaBHMKA Y Ha-
CTaBHOM IIPOLIECY, jep je M BbIX0Ba MHTepaKIjyja yClI0B/beHa I7100a/IHIM IIpOMeHaMa Koje
IOjeMHIYIMA II0CTaB/bajy 3HaTHO Behe 3aXTeBe y OHOCY Ha paHUje IIepHOfe.

HMako je y He Tako HABHO] MPOLUIOCTY IIPEOBIAfIaBO CXBaTame fa he ApyuITBe-
He NPOMEHe U PasBOj HayKe, TEXHMKE M TEXHOJIOTMje IONMAaKO MICTUCHYTH HacTaBHUKA
U3 IIKOJIe U IPOLIeCa y4Yera, TO Ce HUje IeCUIO, a aHA/IM3€ CaBPEMEHNMX TeHMeHIMja y
o6pa3oBaby II0Ka3yjy fia je OH K/byYHM HOCH/IAL] ITTOOATHNX [IPOMEHa, fla Ce Hajasy y
LeHTpy 06pasoBHe peopMe, ali [ja je HEOIIXOAHA PEKOHCTPYKIMja HeroBe Joca/jallbe
ynore. VismemeHa ynora HaCTaBHIKa IIOPa3yMeBa [ja OH y CaBPEMEHOj LIKO/IN IIPeCTaje
OUTH ,,UICK/bYINBY PYKOBOAWIAL], BACIUTHO-0OPA30BHOr Pajia, OCHOBHM HOCU/IALl CBUX
aKIyja y4eHUKOBOT popMupaa 1 IpeTBapa ce y Bohy 1 caBeToaBIia, Tj. OHOTa KO KOH-
TPOJIMIIE YIEHNKOBY aKTUBHOCT I IIOAICTIYE Ta [Ja CAMOCTA/IHO Y4If, IITO CTBapa yC/IoBe
3a adupmarujy cybjekarcke mosuiyje ydeHnKa y mporecy GopMupamamerose TM4HO-
cti. Mebytnm, passujame cBecTy 0 HOTpeOU IMpOMeHe HAaCTaBHMKOBE Y/IOTe y Ipolie-
Cy opraHusalyje 1 peaamsaliyje HACTaBHOT IIpoljeca OTBapa IpolIeM Yuja ce CYLITHHA
CacToju y MUTay: KAKO OCUTYPATH fla Y4eHUK Oyfie Cy0jeKT y HacTaBH, a fia ce He Hapy-
M JIOTMYKA ¥ JUJAKTUYKA CTPYKTyPa HACTAaBHOT IIPOLECA 1 Y/IOTa HACTAaBHUKA Y HheMy?
Y umpy cTBapama yClIoBa 3a IIpeBasiiaxere IpobneMa Kojii y 0BOM IOMEHY IIOCTOje,
UCTUYE C€ 3aXTEB 3a IMAPTHEPCKMM OfIHOCOM HACTABHMKA U YYEHMKA y CaBPEMEHO] Ha-
CTaBM KOjU IIPOM3MIA3U U3 IIPUPOJe BaCIUTHO-00Pa3OBHOT pajia, a KOj)i KapaKTepuille
KOMIIJIEMEHTAPHOCT IMOTpeba 1 OYeKBama HACTABHUKA U YUEHNKa, Kao 1 Beha croboxa
IbeHNX yYeCHMKa Y MCKa3yBakby IMYHUX NI0TPeba, JKelba M aMOuIuja.

Mebynm, 1 Hopen 3HaYajHUX [TOMaKa KOji Cy Y JOMEHY OffHOCA HACTaBHYUK—y4YeHUK
HacTa/aM Kao IOCIeANIa YTNIIaja INI00aTHUX APYIITBEHUX IIPOMeHa, TPUeceTaK Tofu-
Ha HaKOH IMXOBOT yBobema 1 crpoBohema y Halloj sem/by, Kao u y Behunn sempama
Y TPaH3MIMjM, CIPEMHOCT IIKOJIe la HAIlyCTH TPaJMLIMOHAIHY 0Opa3soBHY HapafiurMy
U yYEeHMIVMA TIPEIyCTH OATOBOPHOCT 33 COICTBEHO HAINpE[OBaibe, HIfje Ha JKE/beHOM
u motpebHOM HMBOy. Kao mocmeamija TakBor cTama M OfHOCA, m3Mehy caBpemeHmx
TEOPUjCKUX IIPUCTYIA, pepOPMCKUX TeHJEHIMja Y HACTaBHe IIPaKce jOLI yBeK MOCTOjU
BeNMKM packopak. [lapTHepckn ofgHOC M3Mehy HacTaBHMKA ¥ yIeHMKA jecTe KOMIIZIEKCaH
APYLITBEHY M COLMja/THN IIPOOIIeM KOjH CBOjy HOTIYHY adypMaLijy He MOXe JOXXUBETH
CaMo Ha OCHOBY JIeK/IapaTUBHOT U3pakaBaba, 1jieja 11 3aXTeBa. 3a TO Cy oTpebHe paan-
KaJIHe TPOMEeHe y CBUM CTPYKTYpaMa U KOMIIOHeHTaMa BaCIlMTHO-00pa30BHOT I HACTAB-
HOT CHCTeMa, a/lii ¥ APYLITBEHOT CYCTeMa YOIILITe, II04eB Off CTBaparma (YHKIMOHATHOT
cucreMa 06pa3oBarba HaCTAaBHUKA M IIPeBa3MIaXKeha TPAH3UIMOHNX IpobneMa (cHU-
’KeHa KyTIOBHa MO, BICOKa CTOIIa HE3aMOCTeHOCTH ¥ CMPOMAIITBa) 10 OCTBApMBarba
BIICOKOT CTeIleHa IeMOKpaTu3alyje JpyITBEHO-eKOHOMCKIX OJHOCA.
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Abstract: The last decade of the XX and the beginning of the XXI century of society in
transition was marked by major social changes. These changes, which are characterized by
the transformation from the traditional to the contemporary approach, lead to numerous
changes in the educational and teaching theory and practice. The essence of the changes
in the educational sphere is focused on the understanding of the connection between the
development of society and education, the transformation of the system of education, as
well as the examination of the position and relationship of teachers and students in teach-
ing. Teaching is a social category in which the goals and tasks of upbringing and education
are fulfilled in the most organized and systematic way, characterized by socio-historical
conditionality and foundation. Acknowledging this fact, as well as the aforementioned
findings and requirements, the primary focus of the paper is directed towards descriptive-
historical study and analysis of the impact of social changes on the position and relation-
ship of teachers and students in teaching throughout the historical development of society,
with special attention to the impact of current social change in this domain.

Keywords: social development, social change, education, student, teacher.

Introduction

As a consequence of changed social relations, the development of knowledge, sci-
ence and technology, great changes have taken place at the present stage of social devel-
opment. Although they are no novelty in theory or practice, the changes that are tak-
ing place in modern society, due to the many characteristics that characterize them, are
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significantly different from those in earlier periods of civilizational development, with
speed and universality being among the most important ones. Social change and efforts to
build democratic and pluralistic political systems are reflected in the educational system.
Thus, for example, in many countries, especially in Southeast Europe, characterized by
a post-socialist transition to a market economy, teaching is being freed from ideological
rigidity and totalitarianism, and education for democracy and human rights has been
incorporated into existing curricula, or introduced in the form of new courses. The func-
tions of national education authorities are also being reduced, and educational institutions
are given greater autonomy and opportunity for new initiatives. In the context of these
changes, there is also the issue of the position and relationship of teachers and students in
the teaching process, with the aim of solving problems in this domain in a fundamental,
and not merely declarative way.

However, despite efforts to transform education systems in transition countries in
line with the requirements of modern society, there are still many problems. The biggest
obstacle is resistance to change, especially regarding those whose main task is to directly
introduce changes in the educational process, then lack of material resources for their
preparation and introduction, insufficient and inadequate planning and direction of their
introduction, etc. As a consequence of this situation, the realization of the teaching pro-
cess is still dominated by a frontal way of teaching, the oral presentation method and,
most often, one-way communication in which the student is a passive listener and recipi-
ent of the information to be memorized and reproduced in order to prove that he/she has
learned them.

The main goal of changes in education in contemporary society should be to dy-
namize the teaching process and change the position of teachers and students. In modern
organized teaching, the teacher should not be an “exclusive” lecturer, but, above all, the
organizer of more dynamic teaching that will be implemented using different methods
and forms of work. This is one of the essential assumptions for the student to become an
actor in learning, development and training for understanding current social changes and
involvement in contemporary social flows, as opposed to being a passive listener.

The impact of social change on the position and relationship
of teachers and students in teaching throughout
the historical development of society

Teaching is a specific human activity and a special phenomenon in the develop-
ment of society. As such, teaching has a distinct social component and socio-historically
conditioned development initiated during the period of dissolution of the tribal commu-
nity, with the emergence of slave-holding socio-economic relations. The socio-historical
conditionality of teaching in its essence and in its appearance always expresses the unity
and reciprocity of general social relations and categories from which its function derives
(Prodanovi¢ & Ni¢kovi¢, 1974, p. 27).

In each historical epoch, the purpose and tasks of teaching were aligned with the
needs of the times, according to current social ideals and aspirations, which suggests that
they cannot be prescribed once and for all. This is quite understandable given that they are
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“defined and supported by the most influential social elite, who through their goals
and tasks always strive to control not only the educational system, but also the basic
directions of social development, that is, the distribution of total social power” (Mijanovic,
2008, p. 18).

In the original human community, there were no schools or classes, and the educa-
tion of its members was accomplished through daily productive work, which was a social
and work educational institution. The stratification of the original (classless) tribal com-
munities led to a change in the form of social community, interpersonal relationships,
modes of production, and the system of upbringing and education. The social changes
that have arisen with the advent of private property have led to economic and social in-
equalities. The slaveholding layer was distinguished, which, being economically empow-
ered and socially privileged, enslaved and exploited the weaker layers transforming them
into slaves and subordinates. This led to the creation of two antagonistic and irreconcilable
social layers — the exploitative and the exploited. The educational system was developed
on this basis. With the advent of special institutions (institutes, schools) for the upbring-
ing and education of young generations, teaching was organized as a separate educational
activity intended exclusively for the children of slave owners. What characterized teach-
ing in schools in slave-holding societies is that the student was in a subordinate position
with respect to the teacher, blindly obedient, and the modeling of his/her personality was
conducted in accordance with the interests and needs of the slave-owning class, which can
best be explained by observing the teaching practice in Sparta, Athens and Rome*. The
analysis of teaching practice shows that the student had a somewhat more favorable posi-
tion in Athens, where the students received general education in addition to the military
one, which meant knowledge of philosophy, politics, science, art and law, and the student
even had the right to choose a teacher. However, the fact that there was submission, me-
chanical acquisition of knowledge without significant mental activity, corporal punish-
ment, blind respect for the authority of teachers, education for the needs of a particular
social class, without the conditions for forming a scientific worldview, suggests that in the
schools of the slave society the student was in a subordinate position, that is, in the posi-
tion of the object.

When the Roman Empire collapsed in 476, the slave-holding society collapsed with
it and a new feudal social system emerged. Then, all power in the state was taken over by
the church, which had a monopoly over all aspects of life and work and, therefore, over
science and education. Science was considered to be the “servant of theology” and the
upbringing had a religious character (Ceni¢, Petrovi¢, 2005, p. 66). Priests were appointed
teachers, and preached unconditional obedience, suffering, moderation, work, and asceti-

4 Education in Sparta was subject to military discipline. The young people were educated in schools
in such way that in performing all their tasks they were obedient, brave, enduring, cruel and cun-
ning in fight, and they were severely punished for disobedience. In Athens, by contrast, students’
harmonious development (kalokagathia) was insisted upon, and considerable attention was paid
to mental, moral and physical education. In the first schools of Rome, in accordance with the
military arrangements, strict discipline prevailed, without severe physical punishment and learn-
ing by heart. Later, with the advent of M. E Quintilianus (Marcus Fabius Quintilianus, 35-96 AD),
students practiced oratory skills because it was thought that only good orators could calm internal
rebellions and conflicts.
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cism, and the aim of the teaching was to educate in a spirit of obedience and devotion to
the will of God (Kovacevi¢, 2017, p. 646). The social changes that characterized the feudal
social system affected the character of the upbringing, so that the first schools in feudal-
ism were churches (monastery, cathedral and parish churches) that prepared students to
be future priests. The teaching in them was based on mechanical learning from church
books, which were first transcribed and then memorized by students in Latin. Hence,
reading, writing and Latin formed the basis of teaching. Passive methods were used in
teaching, learning without understanding, and only the skills that were useful for the job
and in the interest of the feudal social elite, and the role of the teacher was dominant. In
such organized teaching, the student was “merely a passive recipient and a reproducer
of teaching content, and was required to listen carefully to the lectures and to remember
and reproduce as accurately as possible what the teacher had communicated” (Mijanovi¢,
2008, p. 14). Such a situation in the teaching practice of feudal society, characterized by
the subordination of students to the authority of church dogma and teachers, caused in
the broadest social milieu the understanding of the position of students in the period of
feudalism as the most unfavorable one since the beginning of organized teaching.

The emergence of humanism and the Renaissance and the further development of
social relations created the conditions for the emergence of new ideas in the organization
of teaching. The essence of these ideas is contained in the demands to reconcile reason
and religion, to reconcile faith and science, and to form a new view that places man at
the center of interest. The humanists were harsh critics of the feudal social order, and
consequently harsh critics of the church monopoly on education and upbringing. They
also opposed student punishment and expressed dissatisfaction with their position and
role in teaching in the feudal epoch. In this way, they significantly contributed to the de-
velopment of understanding the need to change the position of students in teaching. Ac-
cording to their understanding, the student is the most important factor of teaching, and
accordingly, they insisted on appreciation of the students’ personality and respect for their
nature. Also, considerable attention was paid to the intellectual upbringing of students,
criticism of simple mechanical learning and the importance of independent student activ-
ity in the process of gaining knowledge in teaching. One of the most famous humanist
educators M. Montaigne (Michel de Montaigne, 1533-1592) considered “that it is neces-
sary to observe not by mere listening but by one’s own actions, in order that knowledge be
an inward flow” (Montaigne, 1953, p. 54).

The social changes created by the emergence of a new bourgeois society, character-
ized by intense industrial development, required a more educated workforce. This has
influenced the education to gain mass and quality. This phenomenon is by no means a
consequence of the noble motives of the bourgeoisie to raise the cultural level of the broad
layers, but, above all, of the effort to ensure greater production efficiency and greater profit
in the exploitation of human labor and technology (Filipovi¢, 1988, p. 58). The growing
industry with much more modern means of production than in earlier periods required
knowledge, which was a basic condition for profit generation, so the ruling class was in-
terested in preparing young people, through the school system, to be good producers and
obedient citizens who would respect the civic value system (Vilotijevi¢, 1999, p. 88). The
foregoing points to the conclusion that the basic tendency of teaching in bourgeois society
was and remains indoctrinated and directed. The formation of a loyal citizen who will
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produce surplus value for the ruling class while safeguarding that system is a fundamental
preoccupation of ideologists, planners and verifiers of teaching (Filipovi¢, 1988, p. 58).
Nevertheless, despite such relationship, and under the influence of the development of
science, technology, production, culture and civilization, conditions are created for per-
fecting teaching and changing the position, role and relationship of students and teachers
in it. Of course, this was contributed to by many philosophers, sociologists, pedagogues
and psychologists® of the time, whose essence is reflected in the critique of “the old school”
characterized by social separation, object position, or subordinate position of students in
teaching, insufficient activity of students (mechanical learning and reproduction of what
has been learned), rigid organization of teaching, physical punishment and disparage-
ment of students by teachers. Their understanding contributed to the emergence of new
ideas and the creation of a “favorable social climate” for the affirmation of students’ subject
position, i.e. of the respect for the students’ personality, adaptation of teaching to students
and their natural abilities, acquiring knowledge by own intellectual activity, as well as
developing logical thinking.

Contemporary social changes and their impact on the position
and relationship of teachers and students in teaching

Social development is a very complex, contradictory and multidimensional process.
It is a polyvalent category, and it encompasses a series of related changes and developmen-
tal processes that direct the whole of social life or some significant part of it, in harmony
with the positive fundamental values of human existence and emancipation (Nedeljkovi¢,
2010, p. 19). Root social change always implies changes in structure and institutions,
changes in social values, social character, social psychology and the spirit of society in
general (Kokovi¢, 1998, p. 319). In the context of the above, changes in education and
teaching should also be considered. They are a response to the social circumstances in
which the educational process is being implemented, but also to

“the latest developments in educational theory and practice, new psychological
knowledge about learning and personal development, as well as the achievements in the
education and upbringing of related sciences, especially sociology, which, as a general
science of society, seeks to ascend to a general and systematic knowledge of the system of
relations by which social life is affected and of its various creations” (Slovi¢, 1986, p. 77).

Considering that they are characterized by all three components of transition (tran-
sition from a totalitarian to a democratic political system, overcoming deep structural
economic crisis by building a free market economy and modernization which implies
adaptation to global changes and globalization), the social circumstances within which
the educational process has been taking place over the last three decades can be referred

5> John Amos Komenius (1592-1670), John Locke (1632-1704), Jean-Jacques Rousseau (1712-
1778), Johann Heinrich Pestalozzi (1746-1827), Johann Friedrich Herbart (1776-1841), Fried-
rich Wilhelm August Froebel (1782-1852), Friedrich Adolph Wilhelm Diesterweg (1790-1866),
Auguste Comte (1798-1857), David Emile Durkheim (1858-1917), John Dewey (1859-1952),
Georg Kerschensteiner (1854-1932), Konstantin Dmitrievich Ushinsky (1824-1871), Edward Lee
Thorndike (1874-1949).
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to as transitional. Transition in education is an integral part of any social transition,
which also includes democratization of schools (changes in the relationship between
education actors, teacher-student relationships, principal-teacher, school-parents, and
in all other relationships), changes in financing (schools on the market, marketing, the
struggle for students, the free textbook market), as well as modernization in terms of
meeting new needs, quality requirements and introducing new paradigms (new cur-
ricula, school development planning, self-evaluation and evaluation of schools’ work
quality, inclusive education, professional development of teachers to new roles, etc.
(Beara & Jerkovi¢, 2015, p. 232). Education today is ideally intended for everyone, so
everyone must be able to:

- keep up with the new knowledge and be able to evaluate it,

- manage the rapid information flow and interpersonal communications,

- quickly and efficiently transition from one type of products and services to another,

- work in different environments and

- tolerate and respect differences between individuals and the groups and use them
as strengths (Demetriu, 2013, p. 40).

Changed relationships within the school organization between teachers and stu-
dents cannot be viewed in isolation and beyond the profound social changes that char-
acterize modern society; they are nothing but a reflection of the social changes that have
occurred as a result of the development of society. In this context, it should be noted
that the character and nature of changes in education and teaching in a global society
are influenced by two key processes: the process of modernization and the process of
democratization. When it comes to modernization, it can be said that it is determined by
the influences that have arisen as a result of the expansion of knowledge, development
of science and technology and that it influences the modernization of the education and
upbringing system in the domain related to the creation of general conditions for school
operation. On the other hand, the process of democratization of relations in education
and teaching rests on the democratization of society in general, which results in the cre-
ation of conditions for the establishment of new “more democratic” relationships be-
tween teachers and students.

The biggest change that “shakes” the contemporary school today, and which has
emerged as a result of global social change, is the awareness of the changed role of teach-
ers with its practical consequences in organizing and delivering the teaching process. Not
too long ago, the realization that the advancement of science and technology and the pro-
cess of globalization would “squeeze” teachers out of schools and teaching was prevalent.
However,

“contemporary analyzes of tendencies in the field of education show just the oppo-
site, and they particularly emphasize that teachers are key drivers of global change, that
they are at the center of educational reform, but also that their previous role needs to be
reconstructed” (Zobenica & Stipancevi¢, 2017, p. 110).

In a modern society characterized by a high level of development and application of
information technology,

“teachers are not valued on the basis of accumulated knowledge, they are not a store-
house of knowledge that they only pass on to young generations, but are viewed as part-
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ners in a common knowledge pool that they should organize by putting themselves into
the role of being the precursors of change” (Delors, 1996, p. 105).

This means that in the modern school, teachers cease to be “exclusive” leaders of
educational work and turn into leaders and advisors, i.e. those who control the process
of acquiring and applying knowledge in teaching and encourage students to work inde-
pendently and learn. To fulfill this role, teachers need to be sensitive to the profound
changes that modern information and modern educational technology is developing in
students’ cognitive processes (Delors, 1996, p. 105). Teachers, therefore, are increasingly
tasked with equipping students with the knowledge, skills and attitudes they will need in
a constantly changing society, which means that the focus of education is shifting from
transferring concrete knowledge to building the skills for autonomous, self-regulated life-
long learning. (Beara & Jerkovi¢, 2015, p. 230).

Starting from the fact that teaching is the most organized and systematic way of ac-
quiring knowledge established as a common act of the participants of the teaching process
(teachers and students), the question arises: how to ensure that the student is the subject
in the teaching process without breaking the logical and didactic structure of the teaching
process and the role of the teacher in it? Because

“an explicit request for a subject position implies that the student determines the
goals himself, chooses the teaching content, forms and methods of teaching, learns inde-
pendently and is not taught, values his own educational achievement” (Mijanovi¢, 2008,
p. 14 -15).

In order to create the conditions for overcoming the problems that exist in this do-
main, there is the requirement for partnership between teachers and students in contem-
porary teaching. The demand for a partnership between teachers and students is derived
from the nature of educational work, which differs significantly from all other activities
in society and its institutions and organizations (Mali¢, 1972, p. 134). This characteristic
of educational work is reflected in the fact that it does not have the object of work, that
is, the material to which work activity is directed in its classical meaning, but the object
of work is a student, a living social being that resists being changed and shaped without
having a say in the process. Finding the right relationship between teachers and students
is a fundamental issue in contemporary school and teaching, which indicates that part-
nership is a complex sociological phenomenon that always implies certain relationships,
communication, responsibility and relations, and partnerships are always social bonds
and relationships.

It is common knowledge that a teacher-student dyad is achieved in traditional teach-
ing, characterized by a marked asymmetry in experience and competence for the benefit of
the teacher. This asymmetry should not become an asymmetry of power, but should take
the form of co-operation encouraged by the teacher, and in that co-operation the student
is an active factor in own development (Pavlovi¢, 2004, p. 151). This can only be achieved
when the position of students and teachers in the organization and realization of the teach-
ing process is symmetrical, because partners are equal only when they are directed to the
same goal, when they have the same power and are equally responsible for its realization.
Such a relationship implies the modernization of teaching and curricula and a more flex-
ible educational system in which teachers and students will have more freedom. Teachers
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regarding the choice of content and their adaptation to the needs of modern society, and
the students regarding the choice of activities according to their own interests. Optimizing
the teaching content can also be a function of teaching effectiveness, as it would provide
teachers with the opportunity to apply a wide range of teaching methods and innovative
models that affirm the subject position of students, a better processing of certain teaching
units, and thus put the student in a position to independently acquire knowledge, skills and
habits necessary for understanding social change as well as for living in modern society.

Partnership is characterized by the complementarity of the needs and expectations of
teachers and students. This means that the extent to which students and teachers are part-
ners depends on the possibility of overcoming different forms of discrimination, which
further opens up the possibility for personal freedom to take on the character of broader
social freedom. To achieve this, it is necessary to create certain conditions that include:

- liberation from personal constraints that hinder development,

- liberation from ideological constraints and dependence on authority,

- development and expression of personal productive potentials and

- creation of a communication community in which there are interlocutors and ac-
complices in the process of realizing common values and visions (Bognar & Simel, 2013,
p. 149).

Therefore, in contemporary teaching, the emphasis should be on creating conditions
that imply a greater freedom of its participants to express personal needs, desires and
ambitions. Partnerships, as well as all other teaching relationships, should be directed to-
wards more natural and effective learning and should be based on the understanding that,
together with the students, the teachers are learning. Therefore, teachers should be more
focused on socialization in the teaching and learning process, while students should be
more focused on the content of learning that is often imposed on them in traditional
teaching (Mikanovi¢, 2015, p. 53).

However, despite the significant shifts that have taken place as a result of the impact
of global social change, which have been particularly intensified in transition countries
in the last decade of the last century and at the beginning of this century,

“there is a noticeable slowness in the operation and management of educational
institutions when it comes to accepting new findings and change, non-understanding
of the need to adapt to the conditions and needs of contemporary social discourse,
insisting that things be done in good proven ways (good practice rule)” (Zobenica &
Stipancevi¢, 2017, p. 109).

There is very little representation of modern forms of work in schools that are
still dominated by the oral presentation method of work, and little use is made of ac-
tive learning, research methods, individualized teaching and other forms of work that
are student-centered and enable them to participate in the teaching process more, de-
velop mental processes, motivation to learn, train them for the functional application of
knowledge and further learning and work. The analysis given in the Strategy for Educa-
tion Development in Serbia until 2020 shows that

“although various forms of work have been developed through various projects
and some of them have passed international review, it is very difficult to make them part
of the regular system, probably because they require radical changes in understanding
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the nature of the teaching process and the role of teachers and students in it” (MPN,
2012, p. 32).

In addition, the analysis provided in this document points to problems in the area
of curricula, among which the following are particularly prominent:

- the plans and programs are extensive and inflexible and implemented in the same
way in schools with a large number of students in the classroom and in combined classes,

- the concept of elective courses is neither elaborated nor well-defined,

- under current curricula, there is no possibility of choice for either the students or
the school itself,

- programs are still written as lists of topics and content,

- the subjects are poorly connected, which makes it impossible to integrate content
and thematic teaching,

- there is a constant pressure for new content to become school subjects,

- some artistic disciplines (drama, ballet, film, creative industries, design, photogra-
phy) are not included in the program, they do not appear either as content or as a method
of working in the teaching or extracurricular activities of the school.

This situation results in the students still being “overburdened” with teaching ob-
ligations, lacking sufficient motivation to actively participate in the organization and
implementation of the teaching process, with a clear absence of critical thinking, due to
individual differences that exist. among students, their activity varies depending on the
subject, the content of the unit, the dominant form and method of teaching, the age and
background of the student, the type of school, as well as the style of work and behavior of
the teacher.

When it comes to teachers, what is most often discussed is their inadequate prepa-
ration for significantly more complex and responsible roles, poor motivation for work
and an unenviable social status, overload of weekly classes and other program commit-
ments. In addition, teachers are not free to choose curricula, as they are prescribed, and
in this context it is necessary to consider the autonomy of teachers, which implies their
activity, ability to choose and make decisions, but also responsibility for choices, deci-
sions and their consequences. Raising the quality of work of teachers is one of the most
effective ways to improve the quality of education, and thus create the conditions for
affirming the partnership between students and teachers and the subjective position of
students in teaching. Unfortunately, the analysis presented in the Strategy for Educa-
tion Development in Serbia until 2020 (2012, pp. 32, 143-155) shows that, despite the
appropriate qualification structure, there is a low teacher training for the modern teach-
ing concept and the realization of set goals and standards, practice is still dominated
by the old concept of teacher education. Also, there is an evident negative selection of
teachers, an uneven quality of training of students as future teachers during studies at
different faculties, little practical work, and insufficient pedagogical-psychological and
didactic-methodological training. Likewise, there is no training for counseling, for work
in combined classes and small schools, and professional exams and licensing have been
removed from the faculties of teaching, thus a smaller number of competent experts is
engaged in this process and the qualification level for pedagogical-psychological assess-
ment of future teachers is lower.
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The foregoing analyzes and findings suggest that the organization of educational
work, teaching and extracurricular activities still lags far behind contemporary social and
scientifically verified knowledge, and that there is a serious gap between the requirements
for student-teacher partnerships in the teaching process and current teaching practices.
In order for teachers and students to become true partners in the educational work and
teaching, it is necessary to make radical changes in all structures and components of the
educational and teaching system. All the more so given the indisputable view that stu-
dents and teachers are irreplaceable factors and protagonists of a unified teaching process,
in which a partnership is almost impossible without their mutual respect. Accordingly,
it should be emphasized that the relationship between students and teachers cannot be
changed solely on the basis of the stated purpose and tasks of education and training or on
the basis of the ideas and requests of those who initiate these changes. It is a complex so-
cial problem whose solution involves the establishment of a functional system of teacher
education and the existence of a high degree of democratization of socio-economic rela-
tions, which is a basic prerequisite and condition for creating a favorable social climate
for the affirmation of demands: teachers and students as partners in the organization and
realization of educational work and teaching.

Conclusion

The position and relationship of students and teachers in teaching has changed in
accordance with the social changes that characterized certain epochs of social develop-
ment. This is a logical regularity since education and teaching are socially determined
and controlled activities. It is, therefore, a very significant subsystem of the wider social
system. Therefore, it is almost impossible that major changes in education and teaching
can be implemented if the projected transformations within the integrated social system
are not realized. An analysis of the historical development of the school and its educa-
tional system shows that, for the most part, students have had a passive, subordinate, and
very often humiliating role in relation to teachers. True, in some short periods of school
development, the position of students was somewhat more favorable, but they were almost
never what they were supposed to be in the educational process - its most important fac-
tors, equal actors and true subjects.

The inferior position of students vis-a-vis teachers has not changed significantly
since the establishment of the classroom-based teaching system, until the last decades
of the twentieth century marked by the process of globalization, which led to major
economic, social and political changes, especially in countries in transition. Although it
involves, first and foremost, the spread of liberal ideology, the creation of a free market
and the intensified exchange and integration of local areas, globalization has other so-
cial and cultural consequences. In order to meet its demands, it is necessary to possess
skills such as flexibility, mobility, team spirit, as well as social and intercultural compe-
tences. Given the speed and pervasiveness of these changes, it is necessary for education
to adapt to the demands of globalization. In this context, the question arises as to what
kind of education we need today in order to prepare individuals for the challenges of
contemporary life, because social change always entails new aspirations and interests,
which imposes new demands on education. Accordingly, the position, role and relation-
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ship of students and teachers in the teaching process are re-examined, since their inter-
action is also conditioned by global changes that place greater demands on individuals
compared to earlier periods.

Although the notion that social change and the development of science and technol-
ogy will slowly push teachers out of schools and the learning process is prevalent in the
not-too-distant past, analyzes of contemporary educational trends show that they are key
drivers of global change, that are at the center of educational reform, but that their current
role needs to be reconstructed. The changed role of teachers implies that in the modern
school they cease to be the “exclusive” leaders of the educational work, the basic carriers
of all actions of the students’ formation and become leaders and advisors, i.e. the ones
who control students’ activity and encourage them to learn independently, which creates
conditions for the affirmation of the students’ subject position in the process of forming
their personality. However, developing an awareness of the need to change the teachers’
role in the organization and realization of the teaching process raises the problem of the
essence of how to ensure that the student is a subject in teaching without disrupting the
logical and didactic structure of the teaching process and the role of the teacher in it? In
order to create the conditions for overcoming the problems that exist in this domain, the
requirement for a partnership between teachers and students in contemporary teaching
is emphasized, arising from the nature of educational work, which is characterized by the
complementarity of needs and expectations of teachers and students, as well as greater
freedom of its participants to express their personal needs, desires and ambitions.

However, notwithstanding the significant advancements in the teacher-student rela-
tionship that have occurred as a result of the impact of global social change, thirty years
after their introduction and implementation in our country, as well as in most countries in
transition, the schools’ willingness to leave the traditional educational paradigm and leave
responsibility for own advancement to students is not at the desired and necessary level.
As a consequence of this situation and relationship, there is still a large gap between con-
temporary theoretical approaches, reform tendencies and the teaching practice. The part-
nership between teachers and students is a complex social problem that cannot be fully
affirmed by declarative expression, ideas and demands. This requires radical changes in all
structures and components of the educational and teaching system, but also of the social
system in general, starting from the creation of a functional teacher education system and
overcoming transitional problems (reduced purchasing power, high unemployment and
poverty) to achieving a high degree of democratization of socio-economic relations.
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