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Abstract: In this paper there are the results of analysis of the ideological impact of the policy and presented
religions to primary education as well as their mutual correlations in the educated process. In contemporary society
politcs and religion have the most organized and powerful ideological power in society, wich is institutionalized and
realized throught the mechanisms of legitimate government. At the same time , they express their power through
cooperation and conflicts in the process of designing , maintaining and controlling the dominant system of social
values that shapes the education and upbringing of young people directing the processes of socialization creating
and maintaining the dominant cultural patterns of the predominantly conceptual concept of political and religious
culture. In the reforms of education of many post-communist countries in Europe, in the last three decades, the
process of politicization of religion has been expressed in order to reconstruct or create new social identities. Politics
and religion have the same goal in education , and this is the effect on the formation of awareness amond young
people especially in children whose attitudes and patterns are in intensive formative phase. This impact is achived
throught mechanisms of selective access to cultural values, their evaluation and the imposition of a certain political
and religious views of the world in order to create a desirable society. In a pragmatic sense, it is about educational
reforms where redefinition of the goals of the tasks and contents of curricual as well as the way of their realization
or methods of teaching. In doing so, special attention is devoted to the design and control of teaching contents in
teachingsubjects that are profiled for acquire knowledge of politics (Civil education) and religion (subject Religious)
as well as through changes in relevant contents in other subjects (native language, Music education, Art education,
The world around us, Nature and society, History, Geography, etc. It is quite clear from this that the teaching
material is complement arily defined in the from of explicit or hidden ideological contents in accordiance with the
prevaling system of social values, primarily political and religious. Political and religious teaching contents are
comprehensive and consistent, and therefore often referred to as political and religious education. This type of
educaton is not worth neutral because students are required to learn , accept, and incorporate in their behavior the
desired political and religious patterns. So, here is the ideological impact on education, as the dominant form of
expressing political and religious power in primary education. In the function of this paper through the case study,
it ponts to the manifestation of political and religious power through ideological influences in the first cycle of
elementary education in the Republic of Serbia.
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Pe3nme: Y 0BOM pajsy Cy M3JIOKEHHU PE3yJTATH aHAIN3E WJICOJIOIIKOT YTHIAja IIOJIMTHKE U PEIUTHjE y TPUMapHOM
oOpazoBamy, Kao U BUXOBUX Mel)yCOOHMX Kopenanyja y BaCIIUTHO-00pa3oBHOM IIPOIieCy. Y CaBpeMEHOM JIPYIITBY
NONUTHKA W pelurhja HMajy HajoOPraHW30BaHWjy M HAjCHAXKHKUjY HACjHY Moh y JOpywTBy, Koja je
WHCTUTYIMOHAIM30BAaHa M OCTBapyje Ce KpO3 MEXaHW3Me JIETUTUMHE BiacTH. lMcroBpemeHo, oHe cBojy Moh
n3paxaBajy Kpo3 capaamy M cykoOe y mporecy oONMKOBama, O/p)KaBamba W KOHTPOJIE JOMHHAHTHOT CHCTEMa
JPYLITBEHUX BPEIHOCTH IpeMa KOMe ce OOJIMKyje o0pa3oBame M BaclUTambe MIIaJuX, YCMEpaBajy IMpolecH
colyjann3ainyje, CTBapajy M OJpKaBajy JOMHUHAHTHH KYyJITYpHH 00paciiy, MpeBacxogHO oipeheHe KOHIEHITHje
MOJIMTHYKE U pelurujcke Kyarype. Y pedopmama o0pa3oBamba MHOTHMX IIOCTKOMYHHCTHYKHX 3eMajba y EBpomm, y
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MIPOTEKJIE CKOPO TPH JeLEHH]je, M3paKEeH j€ MPOLeC MOJUTU3AlM]e PENIUTHje Y INJbY PEKOHCTPYKIIUj€ WIN CTBapama
HOBUX COLMjaJIHUX HaeHTHTera. [lonMTHKa M penuruja MMajy WUCTH IJb y oOpa3zoBamy, a TO je YTHIA] Ha
00JIMKOBamkE CBECTH KOJ MIIAJHUX, OCOOMTO KOJ Aelle, YWjU Cy CTaBOBM M OOpacuy IOHAlIaka y WHTE3UBHO]
¢dopmaTtuBHOj (azu. OBaj yTUIIA] ce OCTBapyje KPO3 MEXaHNW3ME CEJICKTUBHOTI MPHCTYIa KyJATYPHHM BPEIHOCTHMA,
BUXOBE eBalyalje ¥ HaMeTama OJpel)eHOr MONUTHYKOT M DENUTHjCKOr NOrjeqa Ha CBET Yy LHUJbY CTBapama
MOXEJFHOT JIPYIITBA. Y IparMaTUuHOM CMHUCITY, pajau ce 0 pedopMama oOpa3oBama IJie J0Ja3u 10 peleuHucama
[MJbEBa, 3aJaTaka M cajp)kaja HACTAaBHHMX IUIAHOBA M IpOrpama, Kao M HAa4MHA IHHUXOBE peajM3anuje, OJHOCHO
MeToJa m3Bohema Hacrtame. [Ipm Tome, HapouduTa Maxkma ce mocBehyje 0OMMKOBamY W KOHTPOJIH HACTaBHUX
cazip)kaja y HACTaBHUM IIpeIMETHMA KOjH Cy MPOQIIINCAaHN 3a CTHIAKe 3Hama o monutuiy (I'pahancko BacuTame)
u penuruju (Beponayka), Kao 1 Kpo3 U3MEHE pEIeBaHTHHX caAp)kaja y JPYTUM HAaCTaBHUM IpeaMeTuMa (MaTepmu
jesuk, My3uuko Bacnutame, JInkoBHO BactimTame, CBeT oko Hac, [Ipupona u npymrso, Uctopuja, 'eorpaduja u
ci). U3 Tora ce cacBuUM jacHO BHIM Ja j¢ HACTABHO T'PaJHBO KOMIUIEMEHTAPHO AS()PHHUCAHO Yy BUAY €KCIUTUITUTHUX
WIN CKPUBEHHX HJICOJIOLIKUX Ca/ipKaja y CKIIaay ca BiajgajyhnM cHCTeMOM JPYIITBEHUX BPEIHOCTH, IPEBACXOTHO
TOJIMTUYKUX U PEIIMTUO3HUX. [NonuTnuku u PEINTUO3HNU HAaCTaBHU Ca[[p)KajI/I Cy LCJOBUTHU U KOH3UCTCHTHH, I1a CC
3aTO YECTO O HBUMa TOBOPH Kao O NMOJIMTHYKOM U BepCcKoM oOpa3oBamy. OBa BpcTa 00pa3oBama HUje BPEAHOCHO
HeyTpaJlHa, jep ce OJ YUCHHUKa 3aXTeBa Jja Hayde, IPUXBATe M y CBOje IIOHAIIAKE yrpajie MOXKe/bHE NMOIUTHYKE U
penuruosHe obpacre. /lakie, oBie je ped O MACONOUIKOM YTHLAjy Ha o0pa3oBame, Kao NOMHHAHTHOM OOIMKY
UCIIOJbaBakba MOJUTUYKE M PENMIHO3He MOhM y MpUMapHOM 00pa3oBamy. Y (YHKLIHjH OBOT pajxa, Kpo3 CTYIOHjy
cllydaja, yKa3yje ce Ha HCII0JbaBambe MONUTHYKE M PENIUTHjcKe MONM KPO3 MICOJIOIIKE YTHIAje Y MPBOM LHUKIYCY
OCHOBHOT 0Opa3oBama y Pemryommmu Cpouju.

KibyuyHe peun: npumapHo 00pa3oBame, OIUTHKA, PEJTUrHja, MOh.

1. INTRODUCTION

Political and religious powers are the forms of social power expressed as an organized power and based on the
principles of hierarchy and domination. Political power, since the time of Weber (Max Weber, 1864-1920) and in all
other later definitions, has been understood as the ability to implement political will regardless of other people’s
antagonism. All political factors possess power to a certain level, but the greatest political power in a society lies in
the hands of the state, because the state is basically the largest and the most extensive political organization in a
contemporary society. That’s why the largest part of political power is realized through state authority. Religious
power is a type of spiritual power, coming from the sphere of ideas, beliefs, tradition, knowledge and other cultural
contents. Religious power influences the changes and the governance in a society, but it is usually under state
authority’s control and limited by a church’s status or certain religious community in a society. Power realization of
the church/religious community is accomplished through: hierarchic relations within its organization; relations to
other churches/religious communities; and incessant fight with the state about conquering the space for its action.
Political and religious conceptual powers in education are realized through the ideology and mechanisms of
selective approach to cultural values, their evaluation and imposing certain political or religious world view.
Through the process of primary education one acquires basic knowledge and skills necessary for living and working
in a society. However, education is not of neutral value, because it is profiled in accordance with ideologically
molded society’s interests through the prism of the governing ideology, in the form of explicit or hidden ideological
contents. Ideological goals of primary education are the forming of desirable political and religious students’
attitudes and their behavior, as well as the construction of certain concepts of political and religious culture. Thus,
education is extremely significant in the power game of politics and religion. Starting from the roles of politics and
religion in a contemporary society and the distribution of their power in primary education, this paper pays special
attention to the consideration of political power in educational system and religious power in educational
curriculum. Also, the function of this paper, through a case study, is to consider the expression of political and
religious powers through ideological influences in the first cycle of primary education in the Republic of Serbia.

2. POLITICAL POWER IN EDUCATIONAL SYSTEM

State’s political power in education is expressed through the processes of defining and directing educational politics
in order to achieve certain social interests and goals in education. Ideas and concepts of educational politics are
changeable. Each new authority brings a certain ideological concept of understanding social needs, interests and
political goals visions that it strives to achieve. State’s political power in education is realized through: defining
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educational curriculums, as well as the mechanisms for their realization; determining educational network, types and
levels of education; financing education and providing spatial, technical, material and other conditions for its
realization; the choice of teachers and the supervision of their work; the choice of authority representatives on all
levels who will take care of conducting educational politics. The role of the state in defining educational
curriculums, especially in primary education, as well as the mechanisms for their realization, is very important.
Aside from the contents necessary for acquiring knowledge and skills for living and working in a society,
educational curriculums include political contents as well. Many theorists think that including political education in
institutional education is important, because it creates a supposition for active inclusion of citizens in the processes
of making political decisions and actions for the common good — “school, as one of the main institutions of
education, is a place where we can ensure that all young people gain at least the minimum of knowledge and skills
necessary for taking part in a political life”.?? Next, “political education has moral primacy over other purposes of
public education in a democratic society”.?® Other than that, “formal education gives favorable opportunities for: a)
transferring the knowledge about political system; b) inserting positive feelings towards political community; c)
strengthening modern rational-pragmatic attitudes (...); and d) encouraging the feelings of civic competency”.?*
This is why it is considered that political education should be an integral part of educational curriculums in public
education. The contents of political education in educational curriculums are most frequently defined through
special subjects or within other subjects. Political contents in teaching materials greatly influence not only gaining
knowledge about politics, but molding political attitudes of students and building political structure as well. Aside
from the state, political power in education is realized, or attempted to be realized by different organizations and
associations, church and confessional communities, local communities and individuals. Also, in this context, the
influence of non-governmental organizations is highly significant, because they endeavor to influence education or
some segments of public education. Their interests in the area can be really various — from the demands for
including or excluding certain contents in educational curriculums, mostly from the corpus of the value system,
through electing their cadres to decisive positions in educational system, to the influence on educational budget
distribution and transformation of educational network. In a contemporary society, international associations and
organizations have great political influence on education, by directly influencing the government and educational
politics in order to adjust national educational systems with the projections of international structures in education.
These include The United Nations Educational, Scientific and Cultural Organization (UNESCO) and The Education,
Audiovisual and Culture Executive Agency (EACEA), as well as many others.

3. RELIGIOUS POWER IN EDUCATIONAL CURRICULUMS

Religion has had a tradition of great influence on education for many centuries, especially in Europe. For centuries,
priests were committed to education and upbringing, and the church established and financed schools, organized
boarding schools’ accommodations and orphanages, chose and schooled teachers, supervised schools and organized
teaching. Until the Age of Enlightenment religion had absolute power in education. By developing liberal and
rational thought, religious view on the world was suppressed and atheistic schools appeared which started the
secularization of education. Thus, religion started losing its power in education, and its role was simultaneously
taken over by politics, which was really demonstrated after French Revolution. At the beginning of the XX century,
there was a legal separation of church from school, and in communist countries in Eastern Europe, in the second half
of the XX century, religion was marginalized and excluded from the educational system. Its power in education was
taken over by the state. After the fall of communism in Europe, religion revitalized and started the renewal of its
influence in education, with the benevolence of new political regimes, but usually through introducing religious
education in public schools. That is why this time we will consider the power of religion in primary education in
European countries.

Religious education, as a part of school education, has a special social meaning which comes from its positioning in
the interests of the state, religious communities and civic sector. Different models of religious education in public

22 Salaj B. (2002). Modeli politikog obrazovanja u §kolskim sustavima europskih drzava, Politicka misao, XXXIX,
3, 127-144, page 133.

%% Gutmann, A. (1987). Democratic Education, Princeton: University Press, page 287.

 Coleman, J. S., according to: Podunavac, M. (2008). Politicka kultura i politicki odnosi, Beograd: Fakultet
politi¢kih nauka, Cigoja tampa, page 106.
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schools, modifications of certain models as well as the absence of religious education from schools were always the
expression of religious structure of the society, the meaning of faith in a certain society, the mutual relation between
religious communities and their institutions, as well as their relation to the state. In European praxis of religious
education two basic models of it are famous: confessional and non-confessional. Other than that, some European
countries don’t have any forms of religious education in public schools. Confessional model of religious education is
directed to certain religion and transferring its religious attitudes. Most of European countries have this model of
religious education (Austria, Belgium, Bosna and Hercegovina, Finland, Croatia, Latvia, Lithuania, Luxemburg,
Germany, Poland, Portugal, Slovakia, Serbia, Spain, as well as some regions in France). Confessional model of
religious education is “conceived and realized by the cooperation between the church/religious community and
educational authority”.”® This is related to theoretically and theologically founded religious education which is
enabled to the students of all confessions and/or religions. In each of the mentioned countries, religious education
has different varieties, depending on the contemporary social-historical opportunities, cultural and religious
traditions, as well as contemporary social-political circumstances. Each religious education program is authorized by
the church or certain religious community, which decides about its contents and goals primarily, while educational
authorities examine them additionally and adjust with the goals of educational curriculums. Non-confessional model
of religious education or religious-phenomenological education is present in many European countries (Denmark,
Iceland, Great Britain, The Netherlands, Norway, Sweden, Ukraine, counties Bremen and Brandenburg in Germany
and some cantons in Switzerland) and it is directed to the study of religions, their beliefs, values and praxis outside
themselves, thus encouraging the creation of students’ own religious attitudes. This model is meant for all students,
although there is a possibility of giving up or refusing this form of religious education due to conscience.
Educational authorities in most of the mentioned countries also consult religious communities for forming the
program of religious education, although their word is not decisive. This form of religious education is mostly the
consequence of strong secularization and religious pluralization of the society and it is directed towards universal
ethic values and promoting the goals of civic society. Non-confessional model of generalized religious education
comes to objections and resistance of religious minorities, because it mostly doesn’t suit authentic orientation of
certain religions and confessions, and sometimes with its character of commitment it offends religious freedom and
the freedom of conscience. That’s why there have been some corrections of the model lately, where religion is
approached with greater respect for subjective religious studies and feelings, which enables and encourages the
processes of religious and ethnic identification in students. Also, there is the practice of excluding religious
education from public schools (Albania, Belarus, and France, except counties Alsace and Mazel). In France, only
private schools offer the possibility of confessional religious education.”® Until recently, Slovenia belonged to the
group of countries without any forms of religious education.?’

A special aspect of political and religious powers distribution is the politicization of religion which is performed
with the function of reconstructing ethnic and state identities, especially on post-Yugoslavian areas. This is
especially expressed in educational curriculums for primary education in nearly all post-Yugoslavian countries.?

4. POLITICAL AND RELIGIOUS CONTENTS IN THE FIRST CYCLE

OF PRIMARY EDUCATION IN SERBIA

The first cycle of primary education is extremely important, because the teaching contents about social values are
represented the most. With this knowledge at an early age, children form rules of behavior and basic attitudes about
their social identities and values and they mostly stay until the rest of their lives in their behavior and cultural

% Filipovi¢, T. A. (2012). Modeli skolskog vjeronauka u Europi odraz su znacenja viere u pojedinim drustvima,
available  on: http://www.vjeraidjela.com/modeli-skolskog-vjeronauka-u-europi-odraz-su-znacenja-vjere-u-
pojedinim-drustvima/, 22.08.2018.

% For more info: Caldwell T. Z. (ed.), (2001). Religious Education in Scools: Ideas and Experiences From around
the World, Oxford: International Association for Religious Freedom., available on: https://iarf.net/wp-
content/uploads/2013/02/Religious-Education-in-Schools. pdf, 03/05/2017.

" Marinovi¢, B. A. (2007). Komparativna analiza kurikuluma za religijsko obrazovanje: primjer &etiri katolicke
zemlje, Metodika, Vol. 8, 2, 408-242, page 417.

% Ognjenovi¢, G., Jozeli¢, J. (eds.), (2017). Education in Post-Conflict Transition: The Politicization of Religion
in School Textbooks, London: Palgrave Macmillan.
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patterns.”® In Serbia, at the end of 2000, great changes started and they led to structural reforms in the society and
value system in accordance with neoliberal ideological principles. In education this reflected in introducing new
subjects firstly (Religious Education and Civics Course), which were the expression of new ruling ideology “in a
pure state”.* Soon, there were other changes too, new laws were passed and new educational curriculums
introduced. Basically, in the process of the changes, the curriculum excluded many contents related to Yugoslavia
and its cultural and artistic creativity, especially national liberation revolution and postwar development.
Simultaneously, religious and spiritual contents were included, teaching contents were extended by including
Serbian Middle Ages and Serbian liberation wars until the creation of Yugoslavia and the works of many authors
were reevaluated. Ideologically speaking, the curriculum excluded all teaching contents with socialistic ideology and
the praxis of Yugoslavian socialism, and, at the same time, it included religious and political contents of neoliberal
ideology. New ideological contents in current teaching programs for the first cycle of primary education can be
identified through the goals and tasks related to the development of conscience about state and national affiliation;
religious conscience and tolerance; and training orientation for the life in a democratic society. These contents are
present in the subjects related to political and religious education, mother tongue and literature, history, geography,
music, and national tradition. Teaching materials in them are really complementary, so they express the combination
of knowledge about traditional and religious values, national and state identities, democratic and pluralistic society.
Religious education is organized as a confessional model for all traditional churches and religious communities in
Serbia. Religious Education and Civics Course are conceived methodologically and adjusted to refer to the values of
civic society together, especially to tolerance and inter-religious dialogue. Other than explicit contents of political
and religious nature, teaching programs can have hidden ideological contents which are intentionally defined so as
to direct students to skills and working habits necessary for the society of global neoliberal economy and in
accordance with the ideology of social efficacy, known as “positivistic ideal”.*! By analyzing current educational
curriculums for the first cycle of primary education in Serbia, it can be concluded that they are basically
ideologically profiled in accordance with neoliberal strategy of development, pro-European values and interests of
ruling elites. Thus, in these curriculums we can recognize the influences of the politics of unification of national
educational systems, expressed in the strategies of the European Union.*

5. CONCLUSIONS

In a contemporary society, politics and religion have the most organized and the most powerful power, which is
institutionalized and realized through ideal influences and mechanisms of legitimate authority. Simultaneously, they
express their power through cooperation and conflict in the processes of forming, maintaining and controlling the
dominant systems of social values and according to these systems, education and upbringing of youngsters is
molded, processes of socialization are directed, dominant cultural patterns are created and maintained, especially
certain concepts of political and religious culture. Politics and religion have the same goal in education, and that is
the influence on molding the students’ conscience and their upbringing. This influence is realized through the
mechanisms of selective approach to cultural values, their evaluation and imposing certain political and religious
world view with the goal of creating desirable society. In that goal, special attention is paid to the molding and
controlling of teaching contents in educational curriculums, specifically the ones which deal with political and
religious education, because this type of education demands the students to learn, accept and include desirable
political and religious patterns in their behavior. Political and religious powers in a society are limited by the powers
of global international structures which take over the jurisdictions of national states, in education as well, and are
inclined to the unification of cultural values and political patterns.

# Bazi¢, J., Sekuli¢, B. (2017). Ideoloski ciljevi i sadrzaji u programima za prvi ciklus osnovnog obrazovanja u
Srbiji, Politicka revija, Vol. 52, 2, 65-85.

% Altiser, L. (2015). Ideologija i drzavni ideoloski aparati, Loznica: Karpos, page 40.

1 Apple, W. M. (2012). Ideologija i kurikulum, Beograd: Fabrika knjiga, page 207.

% Bazi¢, I., Knezevié, M. (2016). Knowledge in EU Development Strategies, KNOWLEDGE - International Journal
Scientific, Vol. 15.1., 83-88.
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